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RB STB ACT ^ 

This manual provides resource information for state 
staff in planning, implementing, and evaluating vocational education 
pro<jram« and services for special needs students. Part .1 focuses on 
development cf yocational education program* for youth and adults 
with' academic or economic handicaps which present them from 
mucceedinq in regular vocational education programs. The six chapters 
are entitled Vocational Education Legislation Relating to the 
Implementation of Services and Programs for the Disadvantaged and 
Handicapped, Additional Types of Services which May Be Funded, 
Classification System fop the Disadvantaged, Groups of Individual-s 
Host Likely to Show Effects of Disadvantages, criteria for 
Establishing Separate Specialized Pro^aas for Disadvantaged Persons', 
and Illustrations of Case Study Situations. Part 2 is Vocational 
Education for Handicapped students: A Guide for Policy Development. 
It is divided. Into nine sections describing policy areas for which 
the local education agency should develop special poaici^s an^ 
procedures: following the description. of each policy area are policy 
development guidelines. Five of the policy areas are oriented toward 
, identifying and serving handicapped student;s--Identif ication of 
students, vocational Assessment, Indl vldualixed Education Programs,- 
PKogrtm Placement, and service Delivery, The other four sections 
address aditnistrative concerns «ith managing th^ program and 
providing appropriate resources-rPlanning and Administration, 
Pacllitiss and Eqnipsent, Personnelr and- Fiscal Management. (YLB) 

♦♦♦♦♦♦«♦♦♦♦♦♦♦♦♦*♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦«♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦**♦♦♦♦♦♦♦♦♦♦♦♦*♦♦♦♦♦ 

♦ Beproduttlons supplied' by EDBS are the best that can be made ♦ 

♦ froi the original document. 
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Preface 



rhe Vocalional Ediu alion AmcndmnUs ol 1976 u quiif fdiualors 
lb look al eat li person as an individual. It cut ourages aim alors i6 use 
ihei^ imagination and creativity to meet l lie spet uil and unique 
learning needs -of youth and' adults with atademit or etononiit 
handicaps and mental or physical disabilities which prevent them 
from succeeding in the regular vocational education programs. 

RESURGE '79 is in two parts. Part I was prepared by staff of the 
Bureau of Occupational and Adult Education. Division of 
Vocational and Teclinital Education, which is resjjonsible for 
program development under the Vocational Education Amendnien ts' 
pf 1976 (P.L. 94-482) for the U.S. Offi<;cof Educatioiv I'he focus bf 
Part I is primarily on developing vocational education programs and 
services for youth and adults with academic or economic handicaps 
whjich prevent them from succeeding in regular vocational education 
programs. , \ . • 

Part II of this publication was prepared by the Couilcil for 
Exceptional Children Under contract to the U.S. Office of lyaucation, 
Bureau of Occupational and Adult Education. The authors were 
Sharon Davis and Michael Ward. The practical and specific 
suggestions contained in their report, "Vocational Education for 
Handicapped Students: A Guide for P'olicy Development," makes it a 
(icomplementary addition to the purposes of kESURGE 79. 
^Although Part II applies primarily to the tiapditapped youth.a^d 
young adults^overed by P.L.94-I42, "Education of the Handicapped 
Act," (he strategics and techniques apply to handicapped out-of- 
school youth and adults. 

Individuals must not be limited in then career objectives because of 
age, sex, racelor disability. Vocational education must be provided in 
^afTequitabje manner to all persons in all communities. That is why it 
is essential for all educators to know each.of their students in terms of 
their interests and abilities, to betted meet thieir learning needs. 

This manual reflects ideas; which, when implemented, can 
enhance learning opportunities ^jiYid increase the effectiveness of 
programs andisefvices provided. It is hoped that RESURGE 79 will 
answer some.of the many questions which have been raised regarding 
the Vocational Education Amendments of 1976. 

A person's work helps to determine his or her status in society, 

. . : ■ i ' ) 
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living staiulaiils, aiul op(K)ilunilirs loi nijoyiiig ihv l(*isiiir Iiouis. 
Work also nihaiurs seli-( oniidnu and is an expression of 
tndivltluH^ ireaiiviiy and initial ivr. 

It is the res(K)nsil7ility of tlir vocational cdiuatoi to help make 
t*ffeitive preparation for work a reality for all. 

■ , • 

Daniel ndnhani 
^ nepuly.CAMnniissioner for 

\ OcLupational and 

.\ Adult Fdiuation 
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^ . Foreword, 

X— <1 his publication replaces the document: REVISED EDITION OF 
SlJGt;ESrED UTILIZATION OR RESOURCES AND GUIDE 
FOR EXPENDITURES (RESURGE), issued iti 1972. A description 
of the specific requirements of Title II of the Education Amendments 
of 1976 is included. In addition, the requirements of related 
• legislation are addressed. 

.The purpose of this publication is to provide resource information 
foi State staff in planning, implementing, and evaluating progranis 
and services for students who hav^pecial heeds. The document is 
also designed to serve as a basis for compatibility in reporting 
enrollments and other pertinent information about vocational 
education programs for special needs students. 

The effort and support of all educational personnel are required to 
identify and recruit disadvantaged and handicapped students and to 
coordinate the delivery of appropriate services to them. Cooperation 
' . "and coordinated planning are essential among all segments of the 
educational community and the related agencies which setve dis- 
advantaged and handicapped persons, i . 

The classifications and definitions presented In this document 
have been developed jointly with the National Center for Educational 
Statistics and the U.S. Office of Education, Bureau of Education for 
the Handicapped (BEH). A task force which represented State 
personnel responsible for vocational education for persons with 
special needs participated in the development of this document. Task 
foSr membership included: Dr. James Barge (Florida), Mr. Hal , 
Birkland (Minnesota), Ms. Ruth Brown (Maryland), and Mr. Thomas 
J. McNulty (New Jersey). The suggestfons received from other State, 
supervisors and other Office of Education personnel have also been 
Incorporated into this publication. The actual preparation was done 
by Ms. Barbara H . Kemp and Ms. Frances G. Saunders of the Division 
of Vocational and Technical Education in the Bureau of 
OccupationaLand Adult Education, U.S. Office of Education. 
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^ \ ' Chapter 1 



Background ^ 

Federal vocational e^lucation legislation since 1963 has emiJihasized 
a concern that the special services and programs needed by 
disadvantaged and handicapped! students to achieve success "ni 
vocational education be provide^ by the States. Each revision' of 
vocational education legislation has used stronger language to 
emphasize this priority. ... 

The Vocational Education A^ct of 1963 luerely recommended that 
students who have special heeds related to disadvantaged or 
handicapping conditiortiL be served by vocational education 
programs. The Vocational Education Amendments of 1968, however, 
required States to spend at least 25 percelit of their ba^ic State grant 
funds to pay for the services and programs for those disadvantaged or 
handicapped sipdents who codld not succeed in regular programs 
without special educational assistance. 

Not only does Title II of the Education Amendments of 1976 
require that SO percept of the basic State grant funds be spent for the 
needed special services and programs (excess cpstsover those required 
in Providing vocational education to regulai^ students), but it also 
requires, that the funds be matched with Stai)f and/or. local funds. 
Congress expects this malchbg requirement increase the amount 
of money -available to serve the disadvantaged and handicapped 
students. The following are spei^fic quotatidn^ from Title II of the 
Education Amendments of^l976 (Vocational (Education): , 

DECLARATION OF PURPOSE; PART A, SECTION 101: 

- ' ■ ' r . ... 

"(1) to extend, improve, and where nece&sar^, maintain existing 
pi'ograms of vocational education, ?, 

"(2) to develop new programs of vocatiortal ^ducation,. . ,.so that 
persons of all ages in all communities of the State, those in high 
school, those who have completed or discoritinued their formal 
education and are preparing to enter the labot market, those who 
have already entered the labor market, but need to upgrade their skills 
or learn new ones, THOSE WITH SPECIAL EDUCATIONAL 



HANDK^APS,* and those* in poststcoiidaiy sdiools, will liave ready 
acc ess to voc ational training oi rc ti.aiiun^ whic h is oi high quality,, 
which is realistic in the liglii ol ac tual oi antic ipated opportunities 
fc3r gainful employment, and whic h is suited to llu ii ne eds, iiyeresis, 
and ability to l)enefii hom suc;li-training." 



NAiiONAL Priori l Y Proc;rams, StcrnoN 110: . 

*Xa) For eacli fiscal ye^^r, at least 10 per centum of each State's 
allotmcMit und(M section 108 from appropriations made under 
section 102(a) shall be used to pay up tc^ 50 per centum c)J the cost of 
programs, sorvic^c^s and activities under subpart 2 and of program 
improvement and supportive services under subpart 3 for 
handicap^ped persons. ^ 
"(b) (1) For e^ach fiscal year, at least 20 per centuin of ea< h State^i 
allotmcMit under sertion 103 hom appio pjiMll ons made unde 
section 102(a) shall be use d to pay up to 50 pe WKuuin of the cost o 
programs, services, and ac tivitic^s under subpart 2 and of progran^i 
improvement and supportive services under subpart 3 foi 
disadvantaged persc^n^ (cj)ther than handicapped persons), foi 
^ persons who have limited Knglish-speaking abiHty, and foj 
providing stipends authoriml under section 120 (b)(1)(G). 
**(2) From the fumds used by a State pursuant to paragraph {l),,^^c 
State shall use an amount equivalent to the same percentage of th 
funds reserved pursuant to that paragraph as'the population age 
fifteen to twenty-four, inclusive, for providing vocational 
education for such persons with limited English-speaking abilityj, 
except that such amcfunt shall not exceed the full $um use 
pursuant to paragraph (1). 
*'(d) Each State shall use, to the maximum extent possible, thb 
funds required to be'.used for the purposes specified in subsections 
(a) and (b) to assist individuals described in those subsections ^o 
participate in regular vocational education programs, 
"(e) Pursuant to regulations established by the Commissioner, a 
State may exceed the 50 per centum p'^ederal sliare specified in 
subsections (a) and (b) of the percentages set aside in subsections (a) 
and'(b) by , making larger payments wiUi such funds to local 
educational agencies which are financially unable to^ raise 
sufficient funds to meet the matching requirements/'** / 
NOTE: This, is reinforced, by the Education -of ihe rfandicapped Act 

^Emphasis adtled> ^ " i 

This subsection whu atlUtxl by P,L* 94^-46* RcgulHlioiis (or iiitplcinciiiaiion will bt' in cffm soineiiinc 
in FY 1980. i . a 



whit h raiuiirs Jhal all h.-iiuih .ipjx il pci sons up tlnoiiKh tin aK< «>l -I 
or (oinplclion i)l high sdiool \n plaidl m tlx hast i(stintiv< 
onviioniiu'iu." 

SlIBPARI 1— SPtClAI PR()(.R \A1S IOK I III DIsADVAN I.U.l D. - 
SF.CI ION VUl: 

* 

"(a) Kiom the siiins pukIc available loi miauls muit i Hits siibpail 
pursuam U) strtioiis 102 aiui lOH. the (x)ininissi()iu'i is ainhoriml 
U) make giaius lo Stauvs lo assise clinn in (oiuiiK iing spn lal 
proKi aius for lUv disadvamaKai (as ticlinai in sa c ion l9f)(M))) in 
a((()|(laiur with ihv lapiiiviucius ol llns snbpari. 
"(b) (1) (iraius in Sl'Mvs uiuUm cliis subpart shall be iiJicd. in • 
aramhuur with five-year Suric plans and anhual proKiam plans 
approved pursuam lo set lion 109. for alltu aiion wilhin iheStaie to 
areas of high (Oiurnnations ol youth unemployment and sdiool 
droixnits, and shall be used to pay the lull (ost ()f vocational 
education for disadvantaged in rsons, « 

' "(2) Such funds may be granted to eligible ie( ipienis only il (A) to 
the extent (oiisistent with the numlx r ol stutienis enrolled-in non- 
profit private sc hools in the area to Ik- serveti Whose etiu(alion;0 
needs are of the type whit h the program or projed involved is to 
meet, prtWision has In-en made lor the participation of siith 
sludeius, and (B) cfftVlive polities and protedures have Ihtu 
adopted whit h assure that Federal funds matle available uiuler this 

' subpart toata)mmtKlate.stutU'nts in lum-prolit private st hools will 
not be ttimmingled Vith State t)r lot al funds." 



USEOF Ft.DF.RAl, H'NDS. SKC;H()N 110: 

Supplepientary and supporlivl' servites needed tt) help iK'rst)ns 
succeed in vocalioiial educalitm may be provided by Federal 
vocational education funds, by | other tt)t)perating edutatitmal 
agencies, or by other organizatit)ns. Separate specialized t)r mt)dified 
vocational education prt)granis ft)r the disadvantagetl t)r the 
handicapped shall be set up when the nature t)r >«everity of the 
handicap or mtxtified vt>tatit)naj educatitm prt)grams ft)r the 
disadvantaged or the haiidit apped sHall be sej up when the nature t)r 
severity of the handicap or disadvantage is sut h that the stutlenl 
cartniDt benefit from the regi|!ar vt)caiit)nal edut atitMi program even 
with modifications to the prtJgram or with the prtwision of special 
supplementary aids and services {Federal Register, Mdivh 27, 1979), 



(A|)|K'ii<ii\ A) rinv (.III \h' (Iclcimincd l)v i( \ icwmj^ ilw Iiuiivuiii.il 
|.(liu.Uu)n.il ri.in (II P). (A|)|)(iuii\ • H) (icvcloixii loi cmU 
lian<li(.ipp(<i yoiHh llnoiij^h ihc oi LM .iiui l)v ilu- Muiuuiual 
Wiincn R('h.il)ilal.ilU)n IMaii (IWl^P). ( Appendix C) dcvelo^x-d loi 
e;w h li.iiulu .ipped adull iiiidei .ii lon.il Keli.ilulii'.iiioii 

Odiei ( iM uiiisi.iiu es in windi ihe lull (osi ol {[w \ <)< .luon.d 
ednratum pioKi.iin inav be liiiuied under Sedion 110 iiulude, I) 
peisons who lia\c diopped oni ol ilu- iej;nl.ii sdiool pi ( )j;i'.iiii: 2) 
persons who aie nu .im ci.j^ed in (otredional iiisiiiniunis'; oi .S) 
persons wIm-) .iie enrolled in oihei insiiinlions wliu h piexcni iheir 
alKiid.iiuc in le^nl.n pio^i.iiiis. 

All hinds aliiihnlahle.io Sedion IK) iinisi he inal( lied hy Sl.iie 
and Ol Itxal hinds. I n rrfn'ol, only soj'k c.s over and above iho.se 
fnovulrd in iciiular fnoi^ratn.s (an he n)'n\uin<'d spnial s('n>in'\ 
u'liuh (an he paid lor hv the sr( aside fntids tinder Sedion I/O. Ihi's is 
(oniiiioiily reh i ied lo ;is "ex( ess < osis." 

Sedion I l()(;i) aiul (I)) hiiuls ( an he nsed loi pnrposes lisied nnder 
Pan A. Snhpiiiis '2 and .S ol ihe Ad. Snhpaii 2 pnrposes iiuhide: 
vot aiional iiisij u( ii^m. woi k-sindy pro^iains. ioopeiaiivevot .iiional 
e<ineaii()il piogiaiiis, energy ediuaiion progiains. (oiisiindion ol 
area votaiional edn( ai ion sdiool lat ililies. fiie pro\ isioii ol siipends 
under (ciiain . (oiidiiioiis. phueaiienr servitcs, industrial aris 
programs, snppon sei\ i( es hn women. day-( are sei v it es lor ( liildren 
ol siu'denis, Siale adminisiiaiion. hxal adininisiiaiion. .md spat ial 
programs and plaeemeni sei v it es lor disphucd homeinakei's. Siihparl 
^ pnrposes imhide: leseardi programs, exemplary and innovaiive 
programs, ( nn i( ninin a( liviiies, Sialeadininisiialioii, hual adminis- . 
iralioii, votalioiial guidance and (onnseling, votaiional ediuaiion ' 
personnel (raining, ;uul spet ial grams lo ovt'Kome sex bias. All 
suulenls receiving any ol ihese services or prograiirs under (be set- 
asides must Ih' ideniihed as disadvantaged or handicapped and in 
iu*ed ol sue h services and progfains lo helj) them to succeed in the 
regular vocational education program. 

I broughoMl this publication, "sei-asides" leleis to vcuational 
priority programs, Sc-c licm 1 10(a) and (b) ol P.L. 91-182. I bese hinds 
mast be matehcHl by tbl' States and cjr localities. I he la>v provides 
that set-aside Fc\leral lunds shall be expended to assist the 
disadvantaged and the liandicapped to succeed in the regular 
vcKationaJ ediuation program. - 

UsK OF Fkdkral HiNi)s, Si c:n()N 110: ' <f 

Nomatehing is recpiired of Sect ion 140 funds. 1 bese c an be used to 
/pay the full cost of vocational education programs for disadvantaged 
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persons including such costs'ns may 1k' naossary for administration, 
ancillary services and such support services as recrunment, guidancf . 
tx5uns^ing, placement, evaluation, and follow-up. Funds for 
Section 140 are accounted for separately 

N ' ' ' 

DEFINIXmN OF TERMS: 

Vocational education is defined in Part C of the legislation m ' 

Section 195: ' ' i . j . ^ / i ' 

"(1) The term ^vocational education means organized educational 
prografns which are directly related : to the preparation of 
individuals for paid or unpaid employment, or for additional 
preparation io\ a career requiring other than a baccalaureate or 
advanced degree; apd, for purposes of this paragraph, the terin 
•organized education program' means only (A) instruction related 
tothe occupation or occupations for which students are in traininjg 
or instruction necessary for students to benefit from such training, 
and (B) the acquisition, maintenance, and repair of instructional 
supplies, teaching aids and equipment; and the term vocationa 
education' does not niean the construction, acquisition or initial 
equipment of buildings, or the acquisition or rental of land.' 
Vocational instruction as defined in the regulayons applicable to 
the legislation 45 CFR Part 104.512 published iivthe Federal Register, 
October 12. 1977, sjlates that: . 
"(a) For- the purposes of these regulations, vocational instruction 
means instruction which is designed upon its cfempletionjto 
prepare individuals for employment in a specific occupation or a 
cluster of closely related occupations in an occupational field, and 
which is especially and particularly suited to the needs of those 
engaged in or preparing to engage in such occupation or 

■occupations. . " " 
"(b) Vocational imu-Uction may include: 

(1) Classroom instruction; j r ,j i 

(2) _Shop. laboratory, and classroom related lipid work; 

(3) Program providing occupational work experience and 
instructional asp^ts of apprenticeship programs subject to the 
provisions of Regulation 104.515; ; . . , . ' . , 

(4) Remedial programs which are designed to enable individuals, 
including persons of limited English-speakihg ability, to profit 
from instruction related to the occupation or occupations for 
which they are' being trained by correcting whatever educational 

' ' deficiencies or handicaps prevent them from benefiting from such 
instruction;. and 



(5) Aciivilifs ol v(Haii()iiaI siiuKni oiganizaiioiis whidi air an 
iiUCKral pail of ihc viHalioiial iiismu lion, subjcd lo ihc provisions 
•in Regiilaiion 101.518.. 
"{() V(Kalioiial insinuiioii may Ik- priJvidal loCiihci. 

(1) I hosf preparing to eiuer an o(( upalion' upon the ( oinpU'lTon 
of ihe insiriu iion: or 

(2) rhose wfio have aheady entered an otxupaiion but desnc to 
upgrade ^or update their o<( upational skills iftid knowledge in 
Older to achieve stability or advaiuenuiit in ei^)IoynuMU." 



a)Ol»ERA I ION Wn H QlUF.RS 

Some Jierviees and programs for disadvantaged and handicapped 
youth and adults may be available through other Federal, State, or 
local public and private agencies and organizations. The Act requires 
that the State provide cooperative arrangements with the 
employment service, with ^ate agencies responsible for the 
education of the handicapped, with CETA, and with other related 
agencies, organizations, and institutions. If appropriate, interstate 
arrangements can be worked out for such projects as teacher training, 
or for programs where State boundaries are an official barrier to 
comprehensive planning in an employment area which extends into 
two or more States. ^1 

Because of the limitations of funds, resources, and qualified staff, 
the most economic and efficijtnt means of overcoming disadvantaged 
and handicapped conditions is through the cooperative efforts of all 
agencies which have an interest, impact and focus on these special 
population groups aAd individuals. 

Another advantage in coordinating with others is the restriction 
placed by the Federal legislation on the use of vocational education 
funds; e.g., other organizations niay be a"ble to provide the additional 
technical and financial resources which may enable the dis- 
advantaged or handicapped individuals to* succeed in a regular 
program. . . " 

The following li«t provides Samples of the types of organizations 
and agencjies with which voc^lion^l education Administrators may 
•coordinate programs and services for the disatlvantaged and the 
handicapped: - ^ * l ^^ • , . . 




Federal Agencies (Sta;e and 1-ocal Offices) ^ 

Vtxauonal Rehabililaiicin Agt iu it s 
Bureau of Indian- Affairs 
Ininiigration and Naturalization Sonvitc 
Scjcial Security Administration 
Xoh Clorps 

Employment and t raining Administratit^i 
Bureau of Apprenticeship Training ^ 
De|3arimeni of Human Resourct* ' 

Educ9tion and training Agencies (Public and Priviite) 

Compensatory Education 

Migrant Education 
. Adult Basic Education r 
. Library Services. 

Indian Education 

Dropout Prevention 

Special Education 

• jQBS—National Alliance of Businessmen 
Opportunities' Industrialization Centers 

Comprehensive Employment and Training Programs Prime 

Sponsors ' 
Youth. Development Agencies . 
Community Special Education Centers 

Private Special Education Centers 

• ♦ 

Institutions for the Court- Adjudicated Offenders-designed for th^ 
confinement or rehabilitation of delinquent and/qr criminal 
• offender 

Residental Schools and Training Centers 
Halfway Houses 

Work Farms , . ' * i 

Community Based Rehabilitation Centers 



Business/Industrial Community Groups 
Employers 

Trade/Labor Unions 
Jaycecs 

CKambefs 6f Conurnerce \ 5, - 



vS|>eiial Inieresl C>roups 

National Assm latioii loi tlu- Advaiunj/nit ol Colored IVonIc 
National Urban Lcaifiic • ^ 



^ 'ague 

Indian Lribal C'oiuuils . , 
Anjcritaii Indian ti^lmalion Association. 
As.s(H iationrof Mcxitan Ainmaui Kdiuators 
Other ethni( groups and organizations 
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Cliapter 2 

The following informalioiu>rtyvides soiiu- examples ol the types of 
services' which may be funded under the Vmational Education 
Amendments of 1976, Part A, Subparts 2 and/or 3 and may lie credited ^ 
to Section 1 10 (a) and (b). 

Survey/Evaluations— txmducted by staff members or under contract 
or grant arrangemejits, (P.L. 94-482, Section J 12 and Regulation 
104.402) ^ T- , 

• Identification of disadvantaged and handicapped populations 
and the geographical areas in which they are concentrated 

• Identification of employment opportunities for disadvantaged' 
and handicapped youth and adults 

• Identification of effectiveness of methods, materials, equipment 
and -techniques used in providing vocational education 
programs for disadvantaged and handicapped persons • 

• Identification of other agencies, organizations, or mdivid^als 
concerned with the disadvantaged and handicapped and the 
extent to which they can provide support services for vocational 
education 

Outreach Activiti«^^esigned to recruit disadvantaged and handi- 
capped persons and potential employers, and to develop community 
participation and support including business, unions and mdustry 

• Advertising through ne^wspapers or television * . 

• Announcements through, posters, flyers, brochures, and other 
written presentations j ... 

• Speaking engagements with community groups including 
business, labor, special agencies, service orgd««a(iions 

Idenafication ol DisadvanUged • and Handicapped— needed to 
ideiiafy and classify Sfipcific proWems of individual students (P.L. 94- 
482, Subpa'i^t 5," Section 134, Regulation 104.76S) 

• Special counseling services for disadvantaged or handicapped 
students including salaries for time required over and above 
regular duties 

• Preparation of diagnostic and evaluation tools 



•^K.diuaiioii ccscin)^ Jo deJcrininc iu'iult'mu Icvrl. iiucu'si, and 
abililirs 

• VcMulioiUil or woik.cvaliialioii , ^ 

Staff Development— I (.X) nil (>d to picpart' j)eisonn(l lo work with 
disadvant;ig<'d and handicapjK'd sliidrnis (fiiibpan .1, Srdion I T) 
Rppwlatidn 104.774) 

• I raining programs and internships for icadu rs and coun- 
selors— bt)th prc-strvia' Vind in-service * 

• Travel exjx-nses \ind salaries of Slate and local staff members, 
when such travel ©xixMises are directly ^related to staff* 
development; e.g., seminars, conferences, workshops and •ijx»c1al 
institutes 

Scheduling Modifications— needed to provide additional time |or 
persomiel to assist identified disadvantaged or handicapped studerits. 
Such may be required when any of the following situations occur 
(Section 12a (b)( 1)(A), Regulation 104.512) ' ^ 

• Extension of school day, week, month, or year 

• Instruction on an individual basis ' ' i 

• Flexible scheduling of students to permit program entrance/exit 
appropriate with progress ' 



Curriculum Modifications— required to enable individuals to 
succeed in regular vocational education programs by assisting them 
to compensate for the disadvantage or handicap (Subpart 5, Section 
133, NOTE— musi go through Research Coordinating Unit) 

• Analysis of instructional materials for academic level ' 

• Specially designed workbooks or textbooks 

• ;rask aitalysis of occupations to identify possible modification in 
^ /instruction, equipment, or methods 

• Competency based instructional materials developed especially 
for disadvantaged artd handicapped 

Curriculum Development— required to provide students with a 
specially designed program to suit their individual needs (Subpart 3, 
Section 133, A^Orf— must go through R^^AI^arch Coordinating Unit) 

• Contracts with consultants, specialists, or teachers 

• Salaries of regularly employed teaching staff, and curriculum 
specialists while working op this project ' 

• SpecialTjupplies, instructional mater!al,s, and teaching aids 

• Competency based instructional rtiaienals • 
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Equipment Modification for Handicapped (Part C:. Sation 195(1) 
and (7)) 

• Written instruction in Braille 

• Large print materials 

• Signals which use sound rather than sight for the visually 
handicapped 

• Signals which use sight rather than sound for ilie lieainig 
handicapped 

• Special safety devices, such as guard rails around rtioviug parts of 
machinery 

• Sensory devitps ' ^ 

• Printed rather than verbal instructions for the hard-of-hearing 

• Sound amplification devices 

• Note taking systems 

• 1 elety pew r iter 

^ Adaptations of regular equipment, such as hand controls added 
to machines usually operated by foot controls or vice versa 

• Special desks and work tables for students in wheel chairs 

Supplemental Education Services— designed to assist students in 
regular or special vocational programs (Sections 120 and 134) 

• Remedial services 

• Psychological services to test, diagnose and evaluate 
•^^uidance and counseling services including recruitment, 

referral and (ol low-up 

• Counseling services related to attendance, drugs, home 
problems— if these problems are directly related to the 
individuals' inability to succeed in the vocational education 
program 'M 

• Staff to co#rdinate, supervise.^nd guide separate cooperative 
work experiences, work Study programs, or apprenticeships 

• Lecturers, speakers, Big Brothers and Sisters participation, site 
visits to businesses and factories and other work places (Subpart 
3, Section 134(b)) 

It is strongly recommended that State and local funds be used for 
the following purpose. Only jtn a" unusual situation in whi^ such 
funds are not available and^^andicapped person would be denied , 
access to a vocational program should Federal vocational monies be 
used. To the greatest extent possible, vocational education funds 
should be used for vocational education programs and services. 

Construction Modifications for Handicapped in Area Vocational 
Schpols <Subpart 2, Section 120(b) (E)) 

• Ramps for students who cannot use stairs 



• Rest i(K)m fac ilities adapted foi; persons in wheelc hairs or oihei 
tiandicappc'd persons 

• Handrails in washrcK)ms and corridors 



18 



21 



ERIC 



It 



A 



ClassiHcatioA System 
for the Disadvantaged 



22 



Chapter 3 



I he ( lassifitauon system for the (Jisadvantaj^Vd is designed to 
inchide all persons who have academu or etonoinjt liandit aps a«<i 
who require special s}n>ices and assistance to enable them to succeed 
in vocational education programs (Section 195 (16)). l liis ext hides 
ybuth.and adults with mental, physical, of emotional liandicaps. 

Further inte;^pretation in the Federal Register, Vol. 42, No. t91. 
Section 104.804, Appendix A, defines • Academic disadvantaj^e ' to 
mean that a persoir ' . 

(1) Lacks reading and writing skills; 

(2) Lacks mathematical skills; or 

(3) Performs below grade level. 

"Economic disadvantage," for the, purposes of this definition of 
'disadvantage/ means:- 

(1) Family income is at or below national p{)verty level; 

(2) Participant, or parents or guardian of the participant is 
unemployed; 

(3) Participant, or parent of participant, is recipient of public 
assistance; or 

(4) Participant is institutionalized or under State guardianship. 
Although the followingri&ragraph is directly applied to Subpart 

4',— Section 140, Special I'rograms for the Disadvantaged^it also 
applies to the disadvantaged under Section 110(b). 

"(d) Eligibility for participation in the special programs 
supported under Subpart 4, Section 104^.801, is limited to persons who* 
(because of academic or economic disadvantage): 

(1) Do not have, at the time of entrance into a vocational education 
program, the prerequisites for success in the program; or 

(2) Are enrolled in a vocational education program but require 
supportive services or special programs to enable them to meet 
the requirements for the program that are established by the 
State or the local educational agency." 

To be eligible for special vocational programs, program 
modifications, and related services under the set-aside and special 
funds for the disadvantaged, a person must meet the following 

conditions: . 

• The individual is excluded from a regular vocational program 
7 because of thr^ffects of a disadvantage or 
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• Tilt' iiuiividual shows cvidciu t' ol Ix'iiig uiiabU' to siux ml in a 
regular vcnatioiial pr<)gram *Th'( arise of the. rffrds oi a 
disailvaiuagc, atid 

• Hit' elft'd ol the (lisadvaiuagf is ideiiti|ied by a jiualilicd pro- 
tessional |^H>rsoii (teat beis, ( ou/iselors). 

I'he (ategories of disadvantages have lxril3ele( ted lor ease q{ 
ideiitifiiation and dassilit ation by the dassrooni teadier. Ihe 
categories may Ix' used for reporting tfntor mat ion to Uxai and State 
administrators.. Stub information Ji/ essential for planning and 
analyzing the effa (iveness of vocational education programs and 
supp<>rtive services provided the disadvantaged. I'be statements 
following eadi category are provided as examples of the types of 
(disadvantages in that (ategory. 

I. Academically Disadvantaged 

These individuals do not have adequate skills to succeed at the time 
of entrance into or while enrolled in a vocational program. Due to 
poor education preparation, they require supportive services, or 
special programs to enable them to meet the requirements for 
entrance into the program or to continue and complete the program. 

It is important that these prescribed skills be required for the 
occupational area in which the individual plans to be or is enrolled. 
In other words, the academic background for^niolling in an 
electrician program where mathemat,ics is necessary, is different from 
enrolling in a cjerk-typist course where reading and Writing are 
primary. 

There are two cautions here, (i) A student may not be classified as 
disadvantaged because he/she does not have the prerequisites for a 
vocational program. For instance, a person who wishes to enter an 
electrofi ics course but never took the science courses cannot k>& 
categorized as disadvantaged for this reason alone^ (ii) If throue[h 
testing and observation, a person shows little or no manual dexterity 
or other basic occupational requirements, a student should not be 
considered disadvantaged but should be counseled and encouraged tOi 
enroll in a program in which he/she has the demonstrated ability and 
interest. * ' .. it 

' 1.1 Limited English-Speaking and Comprehension Ability ' 

Individuals in this group experience sufficient difficulty with 
ability to conimunicate in English that their capacity to learns vi$ , 
redi^ed to the^point that they do not substantially comprehend t\\^ 
course material. • od. 
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1.2 Reading and/or Writing Deficiency 

Individuals in this group t'xjx'iiena' sufficient difHcully with 
reading and wriling in Knglish lo the -extent that their fapacity to 
learn tne vtxational education suhject matter is reduh'U significantly 
lo the pl)int that they do, not substantially comprehend the (xjurs*" 
material. 

1.3 Computational Deficiency ^ < 

• . •» • 

These individuals have an educational background in mathematu-s 

which is not adequate to perform computation activities at the level 

required by the vocational education program. 

2.0 Economically Disadvantaged 

Individuals in this category are not succeeding or cannot succeed in 
a regular vocational education program for one or niofe reasons as 
described above pertaining lo academic and vocational performance: 
the individual or his/her parents or guardian is a public assistance 
recipient, family income is at or below poverty level, unemployed, or 
the individual is institutionalized. 

It is more difficult to pinpoint the effects of poverty which do not 
relate or affect the academic performance on a person's ability to 
succeed. 

One effect may be on attitudes, motivation or behavior which 
would reflect on a student's ability to succeed in a program, and 
therefore, reduce chances of subsequent emplo^gpent. An expenditure 
for the services of a special counselor to work with such students 
would be beneficial. Special preservice and inservice training for 
teacrhing and suplport personnel could also help 10 enable the staff to 
cbpe with students whose economic c^ircuynstances have hindered 
their educational progress. 

Obviously, the school syjstem cannot solve the financial problems 
of 'those in a low income^ category. Circumstances do arise when 
students or potential students cannot attend class because they do not ^ 
have proper clothing or food, or the means of transportation to get 
there:* Several possibilities suggest themselves, such as contact with 
welfare and social agencies and special transportation arr^gements. 

Under no circumstances can Federal VEA funds be used to provide 
f&6d, lodging, medical and dental services or other items such as 
clothing which students may need, but whictTare not directly related 
to ihe provision 0/ vocational education. Provision of such services 
should be made through arrangements with other agencies. 
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The only basis for idetitifying students as disadvantaged is their 
inabihty to succeed in a regular vocational education program 
without supportive services or special programs designed to meet 
their unique learning needs and who are not identified and being 
served as handicapped- 

Further^ each should be identified as an individual who cannot 
succeed rather than asamemberof a particular group of people. With 
this in mind, the following grou^ are listed only as guidance to 
identify the individuals who are^most likely to have some effect of 
academic or economic disadvanitages: 

• Persons, regardless of age, with poor educational background 

• Semiskilled and unskilled workers receiving less than poverty 
level incpmes 

• Persons in correctional institutions or in institutions for 
neglected children ' . 

• Members of grpups who h3ve been discriminated agamst because 
H of race, color, sex, age, national origin . 

• Persons who have 'been isolated from cultural^ educational 
and/or employment experiences . 

• Persons who, because of a combination of environmental, 
cultural and historical factors, lack motivation or the necessary 
attitude forx)btaining an education or a job skiU 

• Persons who are dependent upon Social services to meet their 

basic needs 

• Unwed mothers or teenage parents 

Disadvantaged persons may be found in disproportionate numbers 
in geo^aphical locations which-have been identified as "target" 
areas. Examples of are^jUn which a high percentage of disadvantaged 
individuals may- l^^uMnd are: 

" Economicj^lly/ilepressed communities (low-income areas) 
• Areas of hign youth unemployment . , 

Public housing developments . . 

.Urban renewal areas < 

Rurally isolated poverty areas 

Mexican- American barrios , ^ 

Piiei^to' Rican enclaves 
l Amcri^n Indian reservations 
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l)KM()(;RAiMn(; (Haraci krismCs ok mi I)isai)\ an I /U.M) 

III fiiitluM cl('Iiiu'a(ing wlio (he disadvaiuagcd art- for piiipost s of 
serving tlicsc individuals iiiidi'i tlu Vot atioiial Kdiu aiioii Ati of n)7(), 
it is csseiuial lo keep the cause of llif disadvaiiiagc disliiu i from its 
effect in an cdiuational conrcxt. For instance, vocational ('duration 
students failing to suceml in a vocatioiial education program could 
trace their disadvantage to cause!^ste|Lnrmg from their livjng in a 
rurally isolated area, being on welfaA having a non-Knglish lan- 
guage bac kground, or dropping out of higii school. 

rhey have difficulty understanding the Knglish language, have 
few role nuxlels of adults who maintain stable employment, are 
ptKirly j>repared academically, and are unfamiliar with the career 
options and training requirements which could be available to 
prepare themselves for gainful employment. 

I'he education institution may not be able t(t do anything about 
either the family circumstances or Tlie previous history of these 
students. However, it can correct some df the deficiencies which these 
students present through the following activities: guid^)j(ice and 
counseling, a vocational education program which meets their 
special learning needs, staff orientafion, work-study, basic and 
remedial courses, and cooper-ation with social agencies. 

In vvorking with the disadvantaged, the following demographic 
characteristics should be identified for each individual. Ibis is 
impxjTAiint in evaluating the types of sypjxjrt services which should be 
made available \o help eac h individual student. 



A. English as a Second LangMage: Students in this gmup come from 
home environoienis in which English is not thecommcwi language of 
communication, such as ^ \ . 

a) ''Spanish « / 

b) Naitive American 

c) Eskimo/ Aleut 

d) French - 

e) Pacific American 

0 Vietnamese 8c Indo-Chinese 
g) Other 
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B. Racial/Ethnic Groups 

a) Black 

b) Native Anieriraii 

c) Hispaiik 

d) Pacific American 

e) Other 

C. Aduhs: Persons beyond the age of compulsory schcx)! attendance 
Functional Illiterate 

Persons who are unable to apply the basic communication, 
computational an^ problem-solving skills in meeting the require- 
ments for adequate performance in matters pertaining to jobs. 

Unemployed/ Underemployed 

The unemployed are those who are not working but are looking fpr a 
job: The underemployed are those who are not employed at their full 
potential. s 

' Offenders 

Persons who are incarcerated in, or on release status from, a 
correctional institution.1 

D. Dropouts or School Leavers 

Actual 

Persons who have left school for any reason before graduating or ' 
completing a program of study and without transferring to another 
s<?hool. , 

• Potential * * 

Persons who may reasonably be expected to leave school for any 
reason before graduating or completing a program of sludy and 
without transferring to another school. ^ 

- . ■ 

E. Migrant and Seasonal Worker Family in Fishing or Agriculture 

Migratory agricultural workers or those in the fishing industry 
who have moved with their families from one school district to 
another during the past year to secure temporary or seasonal 
employment in agricultural related food-processing or fishing 
activities. 

M 
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F. Dependent, Negleited, and/or Delinquent YoUth 

Dependent and Ne^i^lected Youth 

I)e(H*ndeni yoiiih are (hose who have lost (heir honie> (hroiigh death 
or illness of parents or guardians. Nej^lec ted youth are those who are 
being abused by parent, guardian, or scn iety in general as determined 
by the courts. 

Delinquent Youth 

Youth who are declared delinquent h|^a court of appropriate 
jurisdiction. ^ 

G. Families With Income Below Poverty Level 

The income of family or persons is below the national poverty level 
and is inadequate for basic living needs: 

i ^ 

a) Receiving public assistance 
• b) Unemployed parent or guardian, or th^ participants themselves 
c) Family income is at or below the national poverty level 

H. Geographic—Transportation — and Communication Isolated 

Persons whc) have severely restricted access to communication and 
transportation resources and/or who have<:ultural traditions against 
itiodern or innovative technology^ that inhibit personal and 
occupational^ mobility, e.g., Appalacnia, Indian reservatiorxs. 

Rural Isolation 

Persons in sparsely settled areas inadequately served highways or 
public transp>ortation or communications, and with 'a tradition of 
self-reliance and subsistence existence, with little access to cultural 
opportunities. „ ' 

Urban isolation 

Persons in heavily populated areas whose mobility is restricted by 
e^nomic circumstance, social pressures or personal fears, and/or 
who are inadequately served l^y public transportation within their 
abijiity to pay. 
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Section nO(d) of the Act states: "Each State shall use. to the 
maximum extent possible, the funds reciuired to be used for the 
purposes specified in subsections (a) and (b) to assist mdividuals 
tiescribed in those subsections to participate in regular vtKartional 
education programs. " ( .k 

In the March 27, 1978 Federal Register, Vol. 43, No. 59, the 
Commissioner of Education issued an interpretation regardmg the 
expenditure of funds under Section 110(a) and (b) as it relates to 
separate, specialized programs. (Appendix A) . 

This policy is the same as that expressed under the 1968 Vocational 
Education Amendments. Policy guidance as stated in the 1972 
RESURGE, page 8, was: if the school (or place of^study) is used 
exclusively by students who have been identified or diagnosed as 
having a need for specialized sfaff, special educational materials or 
equipment, and supportive services to succeed in the regular 
vocational education program, the total school vocational program 
may be funded from the disadvantaged and/or handicapped set/&side 
fundv" tinder the requirements of the VEA of 1976, the cost ol such 
progiLns must be matched by the State and/or locality. \ 

With the emphasis on what is best for each individual, rather than 
what is easiest for the administrators, the following crifi^ria should be 
used as guidelines when separate programs f< the disadvantaged are- 
proposed ^^^^^^ and/or severity of the disadvantage is such that the 
student cannot benefit from participation in a regular program, 
even with the provision of supportive services. 
. 2) It is, recommended that all disadvantaged students be 
' m^nstreamed except for institutionalized persons, drop-outs 
who refuse to return to a regular school environment, and 
adults with basic literacy problems. There may be unusual 
situations in which other circumstances exist. 

3) The program of instruction is used exclusively by disadvan- 
Uged students, including institutionalized persons. 

4) The goals and objectives of the separate program are consistent 
*• witlMihe goals and objectives o£ the regular program. 

5) The specialized program provides remedial instruction 
designed to enable the disadvantaged to profit from mstruction 
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Eligibility of Students 

SupjKm dtHiimciilalion imvsi Ik' available (oi cadi siiidnii 
idituifu'<r as disadvaiiiagcd lolinditaU' why iliai prison (amioi 
succeed in a rej<iiiar vty aiioiial ediualioii program even wiih siippori 
services. Such docuinentatioii can iiu lude: 

• psy( hologi( al rect)ids 

• ediu atioi) records ^ 

• academic records 

• tfuaiuy records 

• pasl performance in regular vcnafional programs 

()lher support documeiiialion such as court records or sen iai work 
findings might include evidence that students have i)Cn\ diagnosed or 
identified as having ne^ds which require a specialized- staff, 
specialized educational materials or eciuipment, and supportive- 
services, or that the students' understapding and comprehension of 
the English language is so limited as to prevent them from 
understanding the course content, both verbal and written. 

P*sons who are inslil^ulionalized and are not permitted to 
pamcipate in regular vocational education programs.through half- 
way houses or release programs obviously r4'c|uire a program located 
in the institution. Such a program or programs should be designed to 
include the support services and special educational technic|ues and 
equipment which this population may require. 
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The tollowinK illu4lrations idenlify situalions in whic h sri-asidj- 
funding may be used. When the .em, "set-as de ' .s us« u refers u. .he 
combi.fed Federal VEA and required S.a.e/loial nra.ehinK funds « 
me excess cos.s over and above .he cos.s of prov.d.ng .he regular 
vocational eduta.ion program. Each .S.a.e will have speeih. 
p^ures as outlined in its State Plan for applying foi: 
dSvantaged and handicapped funds. It should be kepi 'n m.nd that 
Th^match required fo, these funds ,s on an «gsrrg«(.d State bas.s. 

1.- Mainstreamed Students 

a) A student for whom English is a second language is placed in a 
regtalar auto .mechanics program. The studein requires remed.a 

nftruction in communications. An instructor is '•"P'oV'^'l '° f 
this student in the English language one hour Per day 'o l^* 
semester. The time that the instructor gives to fhis vocational studem 
mTy- be funded from the set-aside funds for serving the disadvantaged.. 
H that «me instructor is employed also to work with studenu 
enrolled in general education, that («rt of the mstruttpr s time giv^t 
to the vocational student must W prorated. 1 r 

b) A stiident who is hard-of-hearing requires an interpreter fc^r the 
era instmctions given in an office skills class. The .n.erpret«r is 
required by the student for half a day for four d^f » ' "j^ '^^ 
!i^"ch7he interpreter gives to the vocational student may be funded 

'TAy>s^'ndary' Student in a medical techniuan program 
ri^u^res a wheelchair tor mobility. The cost c,f m«dify>ng the 
IXatory equipment to accommodate the wheelchair, as weU as 
wWen n^th? entrance «tay, may be funded frorr. the sei-asides.* 

^An inner-city vocational school estimates that 35 percent c^f its 
inconTiSg student body are disadvantaged. The faculty is unable to 
wTth this influx because, for the most part, they are amUiar 
wi?h The cultural and environfhental tockground of these studwus. 
Thes^^^ts are integrated in all of the classes but do not seem to be 
" lSngM«l are apt to drop out. The administration contracts with a 
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college lor an inservice oiienlation program which will enable the 
faculty to work more effec tively with the students. I he cost of these 
uiservice programs may be funded from the set-asides (Sec . 135). 



2. Special Programs and Services 

a) An institution for ik-gleeted and dchiiqucnt students, under 
contract with the local education agency (LEA), offers vocational 
education courses. Smce the students: I) are not pennitttxl to go outside 
the grounds. 2) require as|:)ecially trained staff including counselors 
and para-professionals, and 3) need flexible schedules to meet the 
different time periods of each of the students during their residency, 
the complete vocational education program may be funded from the 
set asides. 

b) A school for the blind institutes a machine shop course. Because 
the instructor, the equipment, and the texts must all be specialized to 
meet the unique needs of the students, the complete vocational 
education program may be funded from the set-asides. 

c) Students who have been identified as educably retarded wish to 
study food ser\jices. Recognizing that their academic capabilities are 
limited and th^t their ultimate goal within the industry is unlikely to 
extend to food management and restaurant administration, the 
curriculum is modified to enable each student to go as far as possible 
within his/her capabilities. It has also been determined that <hese 
students require special attention and that the proper placement for 
each one is in a separate class with his/her peers. The whole program 
can be funded with set-aside funds. 

d) A group of 16-year-olds has dropped out of school. They are 
turned 6ff by the school setting and the schooiy regimen. The school # 
counselor, who has a gcxxi rapport with the^ ybung people, believes 
that they would enroll in plumbing and maciine shop if they were 
offered in a non-school setting with teachers >tho could relate to and 
deal with their hang-ups. This program, including the rental M a 
vacant store with convenient access for the students, could be funded 
with sel-asides if it is an organized vocational education program. 



S. Other Exambles 



aifi^le 



a) A group of students in the 1 0th grade in a rurally isolated area in 
which one industry predominates, have little opportunity and 
exposure to the world of work and career planning. The vocational 
school director learns of this situation. She/he sets up a special career 
exploration class for tl^se students who have been identiCied as 
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under-motivated, slow learners. It is hiuUtskkkI that tlu- Zdnus 
would receive individual skill evaluation and instru( tion to develop 
career awareness and would then Ik- enrolled in the appropriate 
regular vocational educ ation program. Funds foV this sfxr lal ( lass lor 
disadvantaged sHidents may be funded from the vo( atioiial guidaiue 
and counseling sectitm and credited to Section 110(b) with this 
built-in structured secjuence. . . , . i t 

b) Faculty and staff of an inner city junior high school, mariy ol 
whose students are poorly motivated and have p(K)r academic 
backgrounds, conclude that their students are potential dropouts. 
Taking advantage of the Work Experience and Career Lxploration 
Program ( WFCEP) under the Department of Labor, the principal has 
set up a special course for the 14- and IS-year old potential dropouts 
wITich includes placement on a job in the community, orientation to 
work and two coordinators in charge. Additionally, arrangements 
have 'been made with the vocational school for its vocational 
counselors to spend time during the year to work with these young 
people to advise them and th?n assist them\o enter the vocational 
dosses as soon as they are eligible. Such a pre- vocational program for 
the 9th graders may be funded\nder Industrial Arts. Exemplary, or 
Guidance and Counseling, and the costs applied icj the set asides 

c) A State Institution tor Neglected and Dehnquent Youth 
recognizes the importance of volcational education. Negotiations 
with the State Department of Education enables the Institution to 
receive Section 140 funds to pay the full cost of vocational education 
orograms. All directly related costs of the program including 
administration, ancillary services and such support services as 
guidance, counseling, placement, evaluation, and follow-up services 

""d) A i^aU^nal school has both disadvant^d and handicapfi^d 
students who need remedial work in mathematics. The Individualized 
Education Program^?) has identified this as a need for the five 
educable mentally retarded handicapped students. In addition, the 
school records and the guidance counselor have identified five, 
students who are academically disadvantaged in compuiatiopal 
skills; A math instructor agrees to conduct a special rernedial class tor 
one hour each day for these ten vocational students. She intends to 
work closely with the three vocational instructors < the students are 
enrolled in three different courses). She also recognizes that the 
mentally retarded students will Ijave limited abilities while the 
disadvantaged students wilfrequirespeciar techniques until they can 
catch on to the subject m^er and then move up into the regular 
classes. The vocational school must prorate the cost of the msirucior s 
salary and any materiaL«!quired by the course with 50 percent of this 
special support clas^piiiBa to the disadvantaged and 50 percent to 
the handicapped fu^ds; - 39 
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DKPAR I MFN r OI I IKAL I H. KIU'CA I ION. AND VVH FARK 

Vocational Edutaiion— Stale Administered Programs 

Notice of Interpretation 

AtiFNCY: Office tW Fducaiion. llFW. 
ACn iON: Nolitr of Inlerpuiaiion. 

SUMMARY Ihe (kimmissionei of KdiKaiion is. issuinK ilns "*>»'* 
inteipielalion »o clarify ihe exq ss losi iec,uiieiiu lU for ihe V(K aiional F.diu ation 
Siale Adininislered ProKrani reKulalions. I Ins iiiierprelaiion wdl ehi^uiale ihe 
unceriainiy which exisls concerniUK ihe applicalion of ihe extess cosl 
retiuiremenl lo ihe expenditure of fmids for vcxalional educalion proRianis lor 
handicappetl and disadvaniaged persons. 

HA I t I h.s inierpreiaiion is c'xjMcied lo lake effeci 45daysafier ,t .s iransni.iiedio 
(kiUKiess. (Inierprelalions are iransmilled lo Congress .H-4 days iK-fore ihey are 
nublished in Ihe Ff.DKRAI. RF.CHS I ER.) However, ihis dale is chanKtHl by siaiute i 
Ck»nKress disapproves the inierpreiaiion or.takes ceriain tyjKs ol adjournnu iiis II 
you wani lo know ihe exact effective date of this interpretation, ( all or wrne the 
Office of Fducaiion contact person. 

FOR VURlHtR INFORM AI ION CX)N I AC; I . 

^ Ms. Barybara H. Kemp 

Division of Vocational and l echnical Fducaiion 
U.S. Office of Fducaiion - ^ 

Room r)6()8. ROB-3 
7th & D Streets. SW 
Washington. D.C:. 20202 
lelephone: (202) 245-8465. 

SUPPLFMtN TARY INFORMATION: 

• / " BA(.K(;roiini) ' * 

Section 1 10(a) oHW Vocational Education Act. as amended by 1 itl'e II of P.L. 
94-482 (the Vocational Fducaiion Amendments of 1976). reijuires each State to 
expend at least 10 percent of its allotment under section 102(a) for the ' of 
voSiional educalion for handicapped petv>ns. ' Section 1 10(b) rtniuires at least 20 
percent of the allotment under section I05«a) to be expended for the tost of 
vocational education for disadvantaged persons.. • ^ 

rhe statutory language "cost of vocational education m section 1 10(a) antl 
1 10(b) was interpreted in the Notice of Proposed Rulemaking (NPRM). published 
on April 7 1977 at 42 FR 18542 to mean "full cosiT It was stated in the preamble at 
42 FR 18549 that, as long as the State complies with the matching retjuiremenis in 



43 



^ 39 

ERIC oif 



MVlion 1 10 ()l ihv Ail, ihv Siair uniUl iihv ihv ttiinhiiuxi Kahial. SiMc aiui Knal 
Iwncis lo pay lUv ctuhv cx)sl of ihv v<k aiional Hue aiion luogianis loi li iihIh apin <I 
and disaclvaiuaKnl Iktsoms. In olhn words. FWloial funds for vtHaiion d viUu ahoii 
pioKianis toi handuapiKxhunIUisadvaniaK^H^Ki^onvwrrrnol InuiUul soU Iv lodu* 
tosi of s|KXial MM Vurs nmhxl by ihv handle apfn^il and disadvaniagul 

Many conuiu nUMs Mirval dial ihv inierpmaiion coiuain<xI ni du* NPRM was a 
M-rious nusiradinKof connrrjisional inirni, AccMrdinK lo dirsrtouunrnuis. onlrss 
iUv Ftxirral and niau hinn Siair and Icx al funds w<Mr us(xl lo pay iIum \( ess < osis <»( 
nrcTssary prograiTi modificaUons. supptrniniiary M-rvicrs.oi s|hu iai piogianis foi 
handiiap^Kxt and dis^idvanlaKeii persons, ihv lolal aniouni of luhds availahir lo 
accxunnuKlaU' ihvsv sjxcial populations would Ik- f^ivMly ralucrd. I hrsc 
a>nurinilm suKgtsied lhal die slamiory language "cost of vcKaiional t^huaiion ' 
must Ik' read in die coniexl of die definilions of "haiidi(ap|K*d ' and 
disiidvanraged \whu h eiiiphasue die spivial s<Tvires whic h are nealal ux nahle 
handicapiKxl and disadvaiuageil prisons to lake full advantage ol die vtKaiional 
edutation program. 

Since n reduc lion in servitrs for handic apped and disadvantaged jK-rsons might 
refult by charging ihe full cost of the vcKaiional ethuaiion program against the 
retjuired minimum, ihe comments in support of charging ihe excess cosis were 
acc^pieiJ. Accordingly, g 104.303 of the final regulations, published onOc lolx r 3. 
1977 at 42 FR 53822. requires the Federal and male hing Siaie and Icnal funds lo be 
used lo pay the 'excess costs ^ of ihe programs for ihe hauchcappeil and 
disadvaniagc^if Fhe lerm 'Excess losis" was inter preied generally in § KM 303 u> 
mean the costs of spec ial educational and related servic^es not used or reciuired (or 
nonhandicapped and nondisadvantaged students. . ^ i 

There is considerable evidence that some uncertainty exists conc erning the ap- 
pltcatton of this "excess cost** principle. Numerous inquiries have been subniittetl 
to the Office of Education frorii State educatl5n agencies and Icxal education 
agencies as to whether this principle of 'excess cost ' applied to both mainstrc^amed 
prograiTis md separate specialized programs. In light of this demonstrated 
uncertainty, Alxc Commissiotier has determined that publication of a c larifying 
interpretation of the term 'excess costs" in § 104.303 of the vocaticlnal educ ation 
regulations will help to ensure the uniform administration of programs underjhe 
VcKational Education Act throughout the country. 

In lERPRE lAIION 

The Commissioner issues the following interpretation: 

I . The State shall use, to the maximum extent possible, the funds expended for 
handicapped and disadvantaged persons to enable these persons to participate in. 
regular vocational education programs (seciion 1 10(d) of the Vocational Education 
Act), The removal of the handicapped or disadvantaged students from the regular 
education environment may occur only when the nature of severity of the ^ 
handicapped or disadvantaged is such that education in regular classes with the use 
of siipplementary aids and se;vices cannot be achieved satisfactorily. In order to 
achieve this end, handicapped and disadvantaged students shoujd be placed, if 
possible, in a mainstreamed prograiti. 

In a mainstreamed program the handicapped or disadvantaged student is plac ed 
in a regular vocational class with nori-handicapfxd or non-disadvaii taged students. 
Extra support is provided to the handicapped c^cjisadvantaged students or to the 
instructors in the class. This supplemental support may take the form of tl>e 
assigninent of special personnel to the class, special program modifications, or the 
provision of special remedial education instruction, counseling, or other services to 
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ilu- haiuluapiK-*! oi ilisadvaniagcil sukUiUs (iiiollttl iii icmilai (lasses I hcsc 
udciiiiotial sfrvurs may Ix* paid lot oul ol KotUial (mids and luauhinK S«.«io and 
ItKal funds undn miion nO<a) atid (b) st-i-asidr hoi fxainpU'. il. m a paiiuulai 
mainsiuained pioKiam. the a)si of piovidinK vtnaiional iiaiiuuK in « iionu s lo 
ilu' non-handicapiH'd or non-di»advaniaKfd smdciit is $()(H). aiul ilic tosi of 
providiuK suppoitivt; services in v(Hatit)nal iiaininK in thtironits u> tfic 
handicapped or disadvantaged student in the same ( lass is $150. the State may use 
the toinhined Fetleral funds and State and Unal funds to pay only the nu leniental 
tost of 1 1 bo tor vocational training in elatronies lor the haiuli(ap|M'd or 
disadvaiuageil studetit. Ihe matching retjuirement. howevei, applies to the 
aj^jl^regiite of all .State and local funds expended for the ex( ess ( osts ol progi ains lor 
Ihe handicappetf and disadvantaged. There is no separaU' nuuching retiinienu nt on 
a piogram by program basis. . 

2. h/some instances, the handicapped or disadvantagtxf student nuist Ik- pLuc-tl 
' in a'separaie si^t iaiized program because the nature or severity of the handicap or 
disadvantage is such that the student cannot benefit from the regular vcnational 
education program even with modifications to the progrirtn or with the provision of 
spicial supplementary aids and services. In a separate spet iali(ed program, thee lass 
is used exclusively by handicapped or disadvantaged students (intluding 
institutionalized students) Who have been identified or diagniosed as having a neetf 
ft>r spet iaiized staff", special educational tnateri^Js or equipment, and supportive 
servites in order to succeed in the vocational education program. 1 hus, totheextent 
a separate specialized vocational education prtigram is warranted, the entire 
separate specialized program may be funded in fxdl from the Federal and matching 
State and local funds under section ^ 10(a) and (b). Ht)wever. the average statewide 
(State and Unal) expenditure, per ^udent. for handicapped persons must etjual or 
exceed the average per student expenditure for non-hantlitapjied pers<ins. 
Likewise, theyaverage statewide (State and local) exjunditure. per stUdj^u. for 
disadvantaged persons must equal or Aceetcl the average per student ex|>enduure ftir 
non-disadvantaged persons. 

(CaiaUiK ol Fttleral Domf-iiit AMisiaiur No. 18.499 ViKiUional t.(liuaiicM»-.S|xcial Nmls.) 

Dated: March 22. 1978. 

ERNW*I L BOYKR. 

/ t-'-^- Commissioner of Education.. 

(FR Dtx. 78-799S Filed 3-24-78. 8:45 am) 
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INDlVlDrALI/l I) KIHiCA I ION I»R()(;RAM (II IM 

An IiwIivuIimIi/( (I hdiK jiinn Pio^i.nn (U P) nniM Ix tic \( lo|K tl in MuipinHiun 
wnh s|KUi4il cdnc allon and ihosr handle apfKcl shidnus ni In^h sHmkiI I hc 
i(i|Uiinni Ills loi \\\v Iiulividiiali/ai l.diKatioii Pio^iani (IMM au xvlWi u*d in tlir 
(licrklisi. All (iiusiions slionid Ik* aiiswcicd MS . uduiwibc. the ILV is 
'inioinpliir. 



ClIIXiKI.ISI 
Suidnirs Name: 

Srx: 

DiaKiioNtii (mIU ^oiy: 



A Chrck appij^iiiiaii aiiswn ioi vmU (jntsiion. 



S 



I. 

2. 

M 
r)a. 



7. 
9. 



10. 

ii: 



Has an IKP Urn wiinni u|) loi ihis shidi iiiP 
I)(Hvs \Uv writtni pioKiain iiu hidr a NUiU inmi ol the 
sindrnt's picsriu \vtc\ of aUk ahonal iH i iot inanirP 
l)(H's ilw IKP inc ludi* a siaU'liinii ol ainmal goals? 
I)(K\s ihv sidwmviu of Jnnnal goals nu hide short u iin 
insniuuonai objcrtives? 

l)(K's ihv IKP iiulud^'^a staUMgeni of the s|xh ific s|xxial 
eduiaiion and related wTvitcs to Ik* provided for this sindi nt? 
DiKs the IKP clesdilx' the nuKlitiiatioiis and adaptations of 
instruction and t^quiphient ^and the sup|x>rtive services that 
are netVssary for the handicapped student s participation 
in vcxational educ^on? 

Is Uiere a siaieni^ni that describes the extent to which this 
s student will be kWt' to partici|>aie in regular educational 
programs? ^x.^ • 

Are the projec ted dates for initiation ol services recorded in 
the lEP? 

Is the antic i[>ated duration of the services recorded in the* 

lEP? ; ^ . 

Have appropriate objective^ criteria and evaluation pro- 
cedures and schedules b^n establishcxi for'vdet^rmining 
whether the short term instri^tional objec tives are bcMUg 
achieved? 

Is the lEP being evaluated at feasi once a year? 
Does the ItP have tiie signatures pf: 

a. the representative of the LEA? 

b* the teacher? . 

c. the parents guardian? . 

d. the student (when appropriate)? 
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B. Please supply »he information retiuesietl: ( 



1. Projetied dale for initiation of service 

2. Anticipated duration of servitrs 



i. Specify supplier of specific si>et iai etUuation aiul relate<l 



serviees 



4. Date of last lEP evaluation 



The lEP checkSl referem^ is P L. 94-142. 
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APPENDIX C 

INOIVIDUALIZKI) WRI IIFN RKHABILM A HON PROGRAM 

(IWRP) CUKCKLIST 



5 



^ Clirnl s Name*: 

Age: 
Sv\: 

Diaf^nostic (:;iU*Kory: 
A. Check appropriate* answer for eac h (juestion. 



)'« No 



I 

2 a. 



3 a. 



c. 



4. 



5. 



7 a. 



8. 



9. 



14). 



Has an IWRP been ilcvrl<1(fHHJ for iliis student? \ 
I>oe5 the written program inc lude the basis for a determin- 
arion of eligibility, or sj>ec ify that an extended evaluation 
of rehabilitation potential is\necessary to make a determin- 
ation of eligibility? 

Has4he client partic ipated fully in the d^elopment of and 
in all change^ and additions to l^e program? 
Does the program set forth all ^propriate terms and con- 
tingencies (such as client finaVicial participation, avail- 
ability of VR funds, availability of openings at facilities 
and schools, p>ossibility of delay in a phase of the program, 
etc.)? 

Does the program enumerate all client responsibilities? 
Docs the program reflect that the client understands that 
any chang^ Will be discussed with hinf/her and that he/ 
she has a right to administrative review and fair hearing if 
dissatisfied with the provision or denial of services? 
Does the IWRP include a list of long-range goals and inter- 
mediate objectives? 

Do the basic program and all changes relate case data to 
an employment goal? 

Is the tim^ within which the objectives and goals are to be 
achieved set fortli in the written program? 
Does the IWRP include a statement of specific VR, services 
to be provided? 

For each service plan ped, does the program indicate the 

projected date for initiation duration? 

Does the IWRP include a statement of the views of the 

handicapped individual concerning his/her objectives and 

goals, and the services to be provided? 

Does the program include sqch objective criteria and 

procedure and schedule as are needed for review and evalu* 

ation of progress towards objectives imd goals?v 

DoH the progran) include an assurance that the individual 

has been provided an explanation of any client assistance 

project that may be available to him/her? 
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II. If iliri? air plains i6 providr |><>si nnployninu smurs io a 
rrhabiTiiaird iiulivulual. air siuJi plans and iUv Iwsis on ' 
wliii li tlu-y aif drvcloixHl uHOuU^tl in iUv wiincn piogiant? 
\2, U \\\v IWRP iK-ing fonnally irvirwal at Irasf annually as 
i(H|inrrd? 

IS. Has {\\v 1 lirni inrn piovidril widi a ropy ol (hr pn)K»ani 

and any anirndnirncs diruio? 
il. Ilavv du' siKnaUncs of llir < linu and nnmsv\n\ Inrn 

obcaimtl on the individual proKrani? j 

All ijiu'sliiHis should Ik- ilurki'il YFS. 

NO us|M)iisis iiuliiaic. ihai llir IWRP is nuompUir ami iIcks not nicii uiiiuu- 
nuiiis oi RcKulaiions Rehabilitation Ait of 197S. 

I lu- IWRP ilutklist irfmiuf is P L. 9S-H2. 
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USE OF THIS GUIDE 



What Is tts PurfKm'f j 

This.guide is designed to assijt state Aind UK al educational agenc ies and intermtniiate 
educatiortal units in developing administrative policies for the vocational education 
of handicapped students. It contains general descriptions of policy areas for which 
the local educational agency should dev<?lop specific policies and procedures based 
onjihe local situation. Following the description (f each policy^rea are^licy de- 
velopment guidelines ^hich present a variety of information fo assist -the local 
agency. The guidelines review the applicable public laws, present issues related to 
th» policy area, outline elenients of good practice, and in some instances cite refer- 
ences where further information can be obtained. 

In addition to using this guide, educators and policymakers should refer to the 
specific vocational education, special education, and vocational rehabilitation stat- 
utes and guidelines for their state. Consideration must be given to local needs and 
state requirements before vocational education policies are adopted. j 

* 

How /s /( (irganizedf 

The guide is divided into nine sections covering policies for the development and 
Implementation of vocational education for handicapped students. Five' sections 
present policy areas oriented toward identifying and serving handicapped students. 
They are: Identification of Students; Vocational Assessment; IndiviSualized Educa- 
tion Programs; Program Placement; and Servicie Delivery. 

Four sections addrfess administrative concerns with managing the program and 
providing appropriate resources (staff, facilities, financial). Those sections are: Plan- 
ning and Administration; Facilities and Equipment; Personnel; and Fiscal Manage- 
n^ent. 

The section on planning and administration is presented first because it provides 
an overview of vocational education programing for handicapped students. The Ta- 
ble of Contents lists the policy areas covered in each section and serves as a quick 
reference to determine where to turn for help in developing particular policies. 

Are Postsecondary and Adult Programs Includedt 

Pblicy development that meets the requirements of federal law concerning the vo- 
cational education of handicapped students in secondary (Jrograms is the focus of 
thto giiide. The specific rules governirtg the expenditure of federal vocational edu- 
cation funds for handicapped students are the regulations for the Education of the 
Handicapped Act,Us amended by P.L. 94-142. This Act requires an individualized 
education progran\for handicapped children in certain age ranges and does not 
apply to persons over 21 years of age. The texpenditure of federal vocational funds 



for handicapped Individuals in postsecondary or adult programs is governed by Sec 
Hon 504 of the Rehabilitation Act of 1973, P.L. 93-11 2, which prohibits discrimi- 
nation on the basis of handicap«in any program or activity receiving federal financial 
assistarice. While the policy areas discussed in this guide focus primarily on second- 
ary vocational education, many are applicable to vocational educatiorf for out-of- 
school youth and adults. 7 

Is Career fducaf/on Included f ' 

This guide is limited to policies for vocational education, which is considered by 
niany to be one element of career education— skill development. Career education 
Is the totality of experiences through wftich one learns about and prepares for worl<. 
In order that the handicapped student benefit from vocational education, it is essen- 
tial that sequential career development activities be provided throughout the school 
years to build the background for readiness for vocational education. The total career 
development of the handicapped student is the responsibility of all educational 
groups, / 
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Definition of Terms 



Career development. A pKKess that is part of human growth and development, that 
extends throughout life, and that involves career awareness, exploration, decision- 
making, planning, implementation, and maintenance designed to mdke.work, paid 
and unpaid, a meaningful part of an individual's total life-style. 
Career education. The totality of experiences, which are designed to be free of bias 
and stereotyping (including bias and stereotyping on account of race, sex, age, eco- 
nomic status, or handicap), through which a person learns about and prepares to 
engage in work as part of a way of living and through which that person relates work 
values to other life roles and choices (such as family life). . 
Individualized education program. A written statement for each handfcapped child 
developed in any meeting by (af a representative of the local educational agency or 
an intermediate educational unit who shall be qualified to provlde,/r supervise the 
provision of, specially designed instruction to meet the unique needs of handicapped 
children, (b) the teacher, (c) the parents or guardian of such child, and (d) whenever 
appropriate, such child. The statement shall include: (a) a statement of the present 
levels of educational performance of syfh' child; (b) a statement of annual goals, 
includina«hort term instructional objectives; (c) a statement of the sp^'«c educa- 
tional sen/ices to be provided to such child, and the extent to which such child wil 
be able to participate in regular educational programs; (d) the projected date for 
initiation and anticipated duration of such services; and (e) appropriate objective 
t:riteria and evaluation procedures apd schedules for determining, on at least an 
annual basis, whether instructional objectives are being achieved. 
Intermediate educational unit (lEU). Any public authority, other than a local edu- 
cational agency, that (a) is under the general supervision of a state educational 
agency, (b) I5 established by state law for the puirpose of providing free public edu- 
cation of a regional basis, and (c) provides special education and related services to 
handicapped children within that state. f 
Least reltrlctive environment. An educational placement that is determined individ- 
ually f J eacK.exceptional child, the placement bein^ as dose as possible to the 
regMl/class setting. This concept recognizes that handicapped children have a wide 
ran^ of educational needs for which a variety of placements m required. 
Ural educational agency (LEA). A board of education (or other legally constituted 
local school authority) havinwdministrative control and directloii of public elemcn- 
tary dTsecohdary schools In a city, county, tovynshlp, school district, or political 
subdivision of a state or any other public educational institution or a^ncy having 
administrative control and direction of a vocational education program. (In this 
guide, this term also Includes intermediate educational units.) 



Mainstreaming. A iH'lu't whu h involves an »h1ii( .ilion.il pl.ueincnt prcn wKire and 
pr<H ess (or »«x( cplional ( hildrrn, l)as»'<l on the ( ohvk tion thai f'.u h t hikj should iw 
eiKuated in the least testn\tive enviionineni in whu h thai ( hild s eilmational and 
relaUHl nvviU t an Ih' salisfat lorily met. Ihe ( oiu ept of /c.isf rcstru tivv vnvironmont 
riHOgni/es (a) thai exteptional thikfren have a wi(fe ranKe ot s|H'c ial (Klurational 
nwHfs that vary greatly in intensity ami duiation; (h) thai ther»^ is a retognl/wf ( on- 
tinuum of ediu atiojial seltings whu h may, al a given lime, Ix^ appropriate for an 
individual ( hild's n»HHfs; (c ) that to the maxinuin) extent appropriate, exceptional 
children should be edut ated with nonext epiional ( hildren; and (d)/that special 
classes, separate schooling, or other removal of an exceptional c hild from education 
with rjonexceptional children shoukf o^x ur only when the intensity of the child's 
special education and relattKf newfs are such that they i annot Ix' satisifed in an 
environment including nonex( eptional ( hildren, even when supplementary aids and 
services are providetf. 

Parent. tV handicapped child's natural parents, guardian, or parent surrogate des- 
ignated responsible for making decisions for the handicapppd child. 

Related services^ Jransjx)rtation and such developmental, corrective, and other sup- 
portive servic^ as may be required to help a handicapped child benefit from special 
education. Such services may include, but are not limited to, speech pathology and 
audiology, psychological identification and assessment of disabilities in children, 
counseling services, and medical services for diagnostic or evaluation purposes. The 
term also includes school health Services, social work services in schools, and parent 
^^nseling and training. 

Sheltered workshop or workshop. An organization or institution conducted not for 
profit, but for the purpose of carrying out.a recognized program of rehabilitation for 
handicapped workers and/or providing such individuals with remunerative employ- 
ment or other occupationally rehabilitating activity of an txfucational or therapeutic 
nature. ' v 

Special education. Specially designed instruction, at no cost to the parent, to meet 
the unique needs of a handicapped child, including classroom instruction, instruc- 
tion in physical education, home instruction, and instruction in'hospitals and insti- 
tutions. "Special education" includes speec h pathology ^any other relafed service 
if that service consists^ specially designed instruction, at no cost to the parents, to 
meet the unique need's of a handicapped child, and is considered "special educa- 
tion" rather than a "related service" under state standards. Vocational education, 
if it consists of specially designed instruction, at no cost to the parents, to meet the 
unique needs of a handicapped child, is also considered, to be "special education." 




$(k|i|k>rtive »ervkM. A term usft in v(k ational tHiu( ation to rofor to servi( es *milaf 

to thbse fKovided by special.cJucation undor rolatwU'rvic es. 

Vo^li^l adjustment (rehiWltatlon). The pr(K ess whereby an individual ac hieves 

th^,Mlest use of his or her ^>otential in a satisfying cxcupation. 

W^atUal assessment center. A centraliztnl Un ale for the administration of a com 

prehtns^ve program of voc ational assessment, including standardized .)r Uk ajly iW- 

velttM tests (e.g., nonverbal manipulative, aptitude, interest, pcvsonality) and work 

ahtf fbb samples. 

VoMlional 'education. Organized cKlucational programs that are direc tly relattxl to 
the areparation of individuals for paid or unpaid employment or for additional prep- 
aration for a car^r requiring other than a baccalaureate or advanced degree. The 
nine vocaUonal areas identified by the US Office of Education are agriculture, dis- 
tributive education, health occdpations education, cxcupational home economics, 
coHlomer and homemaking education, office occupations, technical education, 
trade and industrial occupations, and industrial arts. 

Work activities center. A workshop or a physically separated department of a work- 
shop. having an identifiable program and separate supervision and records, planned 
and designed exclusively to provide therapeutic activities for handicapped workers 
who«<physical or mental impairment is so severe as to r^ke their productive ca- 
pacity incortsequentiak 

WoA adjustment. Structured, controlled work training by which an individual's 
work environment is altered so that appropriate behaviors are leamed and main- 
taip^j^d inappropriate behaviors are extinguished. 

Work«*|>^ience. A school-supervised program that provides ex^riences in a work 
environment to help students, through part time employment, acquire the necessary 
human relations sRills, work attitudes, and common knowledge required for suc- 
cessful employment. * V ' 
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KHICY AREA 100 

Objectives for Planning Voca^onal Education of Handicapped 
Students 

Each IcK al tnluc ational .igorK y (U A) should adopt ol)jc( tivos for vo( a 
tional t-ducation of handkapptHl students to guide its planiiiiig for pro- 
grams and services. 



POLICY DEVELOPMENT GUIDELINES 
Suggesfetf Objectivos 

The following objectives are suggested to guide the development of a plan to provide 
appropriate programs and services; ^ 

• Vocational education shall be available as a discrete element on a continuum of 
career education experiences provided for^handicapped students to enable them 
to learn abput and prepare for work. 

• Appropriate prevocational experiences shall be provided to prepare each handi- 
capped student for placement in vocational education. « 

• Every handicapped student shall have the opportunity to participate in a regular 
or special vocational education program in order to develop job-specif ic;(5>:im,,, 

• Vocational assessment shall be provided to determine the student's interests and 
vocational aptitudes in order to develop an appropriate individualized education 

f program. 

• Supportive (related) services shall be pfovided as needed to n]aximize a handi- 
capped, student's potential for success in a regular or specially designed voca- 
tional education program. 

• Work experience options shall be available to help handicapped students bridge 
the gap between the school program and the world of work. . 

• Vpcdtional counseling and job placement and followup services shall be provided- 
to assist handicapped studentsjn securing and maintaining jobs suitable to their 
abilities and interests. 

• Appropriate work activiiies or sheltered employment training programs shall be • 
provided to develop work skills for those students whose bandicapping^:ondltion« 
are so severe as to prevent their Immediate inclusion in occupational skill prepa- 
ration progranris. 



, KNJCY ARfA 101 

^«operatlve Plannins To Meet the Needs of Handicapped Students 
(^in^Vocational Education , 

^ The locai education agency should Iniplement cooperative efforts be- 



PlJilNlNCi ANP ADMINISTRATION 

tween agencies and units within and outside the Ll^ in order to ensure 
' thatlSippropriate vocational education is available to all handicapped stu- 
dents and to ensure the efficient use of resources. 

POLICY DEVELOPMENT GUIDELINES 

Croups Tt> Be Involved 



The folloVvinft groups should be represented in the planning of vm ational 
for handicapped students: 




• Vocational education. 

• Special education 

• General education! 

• Supportive (relatej) services. m 

• Vocational rghaWlitation. 

• Parents. 

\ • Prospective employers. * 

• Local advisory council. 

• Other service agencies. 



FOilciV AREA 102 

Development of a Plan for Serving Handicapped Students 

Each local educational agency should develop a cooperative, written ac- 
tijg^ plan for providing vocational education for handicapped students. 
Such a plan should cpver: 

• Long term goals. 

• Short term goals. w ' 

• Objectives for accomplishing gdals. 

• Resources necessary to accomplish goals. 

• A plan for evaluatio'ifi. 

POLICY DEVELOPMENT GUIDELINES 

Planniqg Procedures i 
Most local educational agencies are already providing vocational education for 
some handicapped students and therefore.have established programs. Planning 
•cedures shiuld focus on serving handicapped students in the least restrictive ^vi- 
ronment. When analyzing present programing and assessing further needs, LEAs 
sho^L ' 

• Identify the handicapped population and assess student needs in terms of voca- 
tional education. 
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• Analyze present vtx alional edu( ation programs and servic es in terms of ability to 
serve handicapped students. 

• Dec ide what needs to l)e dofie to meet the needs of all handic ap^wd students. 

• Specify responsibilities of all groups that should Ix^ providing vih ational edic a- 
tion and supportive services for handic ap^ied students. 

• Seek community r^sourc es through the involvement of community agenc ies^ 

Plan for Servk es ^ 

4 

Refer to the Service Delivery sec-tion of this guide for help in cfeveloping a plan. 
Policy Areas 600 and 601 are «oncerncHl with ccx)rdination of services and voca- 
tional education program alternatives. The remainder of the Servic e Delivery section 
examines specific services to be delivered. 




POLICY AREA 103 

Specially Designed Vocational Education Programs for Handicapped 
Students 

Vocational education programs must be specially designed if necessary 
to ^nable a handicapped student to benefit fully from vocationaj educa- 
tioiji. .X 

POLICY DEVELOPMENT GUIDELINES 

Handicapped persons have the right to be considered for and Are interested in the 
same range of jobs as nonhandicapped persons. Those handicapped students 
are unable to succeed in regular vocational education programs with specir* 
cational assistance must have available speciany designed vocational educa^, 
grams to prepare them for job entry. This does not automatically mean tha^^ 
students can be prepared only for unskilled occupations. ' 

In deciding to offer a special program for handicapped students, the local educa- 
tional ageqcy should follow vocational educatior| practice in selectfhg and imple- 
menting new program^. Such decisions are usually based on such (factors as: 

• Asses^W^nt of student needs and interests. 

• Analysis of the job market in the region: 

Employment predictions. ' ' 

Status of the^occupation (growing, stable, declining). 

• Advice of local advisory couritil on current job needs and relevant programs to 
meet those needs. 9 

• Review of vocational programs offered by other schools in the region. 

• Analysis of specific needs of the program selected: 

Cost. , ^ • 

Instructors needed. 



PIANNING AND ADMINISl RATION 



Location of instructional space and sites. 
Resources to be acquired (supplies, oquijitnont). 
Time line for conduct of program. 



«H1CVA*fAf04 

inagement of Vocational Education Programing for Handicapped 
Students 

The local educational agency should designate an individual responsible 
for the conduct of vocational education programing for handicapped stu- 
dents and specify, the functions of the position in coordinating and pro- 
viding services. 

POLICY DEVELOPMENT (GUIDELINES 
Program Administrator 

There are a variety of ways vocational educatioi^irograming for handicapped stu-- 
dents can be administered. Some local educational agencies appoint a special needs 
administrator who is responsible for both handicapped and disadvantaged students 
in vodWional education. In smaller districts the tasks involved in administering vo- 
cationaredacation for handicapped students a^e the responsibility of another admin- 
istrator, such as the director of vocational education or director of special education. 

It is suggested that local educational agency policies specify the qualifications 
needed by the person who is to fill this management role and the duties to be per- 
formed. 



fOUCY AREA 105 

Cooperation with Vocational Rehabilitation 

Each local educational agency should establish working cooperative re- 
lationships with the nearest office of the state vocational rehabilitation 
agency consistent with statewide cooperative agreements. Those rela- 
tionships should include cotirdlnation of Individualized education pro- 
grams for students who need or are expected to need vocational rehabil- 
itation services; consultation in areas affecting vocational development 
' and placement of handicapped students; and procedures for referral of , 
students to vocational rthabllltation agencies. 

POLICY DEVELOPMENT GUIDELINES 

State policy concernitig vocational rehabilitation services may vary. In some com- 
■ ■^ munities, vocational rehabiHtation counselors may be physically located in the 

er|c . 5i5 



6 



V(H AIIONAl IIHK AII()N{)» MANDK Am DSIUDI NIS 



sch(H)ls; in othors they m.iy routinely visit s( h(H)l fx>rw)nnel. Some st.Ucs provide 
certain v(H .ition.jl rehabilitatiofi wrvic rs to studefits as early as a^t' 14, whilo^Mhers 
usually defer vo( atiofial re^iahilitaii services until age 16. 

Colhtxynnion Hvtwwn l\hu\Uion and Vin\itiofu\l Kvhjtyrliution Agom 

A joiirhnefnoran(Ujni from tin- Commissioners of Education and Rehabilitation Ser- 
vices, Department of Hea(th, Education, and Welfare, was issut>d to states on Octo- 
ber 17, 1977, urging that plans for cooperation between education and vocational 
rehabilitation be developt>d.Jhe folldwing information, adapted from that memo- 
randum, should guide LEAs in developing their own policies and procedures: 

Education agem ies are responsible for proJiding educational and related services 
for each handle apped individual for as lor/g as federal (h state law mandates At 
the earliest time a student is identified al potentially eligible for VR services, 
education and VR agencies should work tciether to determine what, and how, 
services are to be provided. 

Individualized Written Rehabilitation Programs (IWRP), which are required for 
VR clients, and Indji^idualized Education Programs (lEP), which are required for 
special and vocational education students, are similar in purpose and approach. 
Coordinating the preparation and execution of individual plans offers ati excellent 
focus for coordinating the delivery of ifwlividual services. The plans can: 

• Provide a means for determining the nWd^or, and specifying, joint delivery of 
services. 

• Provide a means for ensuring a tmooth transition for a handicapped individud 
from a school system to a VR agency sb that a continuum of service is provided 

• Provide a means for early consultation and joint planning with the individual 
and his or her family. 

Education and VR agencies are also encouraged to engage in a wide range of 
other cooperative endeavors, such as: , 

• Consultation on development of state plans. 

• Personnel prepjiration and development. 

• Consultation and technical assistance on curriculum and program planning in 
adapting to meet the requirements of new legislation. , 

• Joint operation of special progrartis designed to merge educational and VR 
approaches to services to ease a handicapped student's entry into the world of 
work. 

• Joint work study programs. 



fOllCV ARIA 1Q6 . 

cfooperation with Other Agencies and Organizations 

The local educational, agency should seek to establish cooperative rela- 
tlonships with other. agencies arvd organizations in the community that 
may be able to provide technical and financial resources to enable hand- 
icapped students to receive appropriate vocational education. 
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A listing of agenc u>s that may Ix^ abU' to providr assislaru r ( an Iv toumi in ( 
Linvs hr IdcnlifYinH. C /dssz/y/nM. aM(/ Sc^rvrnK (he /)/sa(/vaMraK^H/ and Handu m^^l 
Under thv Vixational tdiuMion Amoffdmcnts at (Kay, Kornp, Saunders, 

1971) The agtMK ios'and organizations are groujK>d as follows^ 
Fcnic^ral agencies (state and loc al offices). ^ 
Lcxal community (public ancifrivate), 

• Institutions for the neglected and delinquent, 

• Business/industrial community. 

• SptH iai interest groups. 

^ • State agencies (local offic es). 

• Private nonprofit organizations. . ^ , 

• Citizens cVganizations. 
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Administrative Options To Provide Vocational Education to 
Handicapped Students 

The local educational agency should explore and specify the options 
available for providing appropriate vocational education programs and/ 
or services for handicapped students. These options nnay include, but are 
not linfiited to, the following: ^ 

• Direct services by the local educational agency. 

• Collaborative agreements with other public educational agencies to 
provide vocational education. 

• Agreements or contracts with private schools, agencies, or institutions 
to purchase services. 

• Agreements or contracts with public agencies {other than schools) to 
secure services. 

• Agreements or contracts with local employers to provide on-the-job 
training." 

/ 

POLICY DEVELOPMENT GUIDELINES' 

Direct service is the most desirable option. This includes the provision of vocational 
education in the comprehensive high school and'in .the area vocational school that 

serves the local district. ' 

For a more detailed aescrlptlon of various types of organizational patterns that 
may be used to meet the educational needs of handicapped students, refer to the 
O Spec/a/ Education Admiajstration Policies Manual (Torres, 1977). . ^, 
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Contracted Services 

The local educational agenc y should establish polic ies coruoming the 
uw* of contrac ted voc dtionalcniuc ation programs and servic es, inc luding, 
boi hoi limited to: 

• Determination of need for contracted services. 

• Preparation of a written agreement. 

• Responsibility for ensuring that 'services are delivered as spc^cifiecl. 



POLICY DEVELOPMENT GUIDELINES 
Derermination of Need 

When determining? the need to purchase a vocational education program or service, 
the LEA should make certain: * ^ 

• It is based on the student's lEP, - * ^ ^ 

• It is the most appropriate setting for the student. ^ jj^ ^ 

, • The quality of the staff and program for contracted services meets the standards of 
the LEA. 

• It is more cost-effective to purchase services because: 

There are fevV students with a particular handicapping condition requiring a 
specialized service. 

The LEA does, not presently have the personnel or resources to provide 
needed program or service. 

Written Agreement . V ' 

When a contractual arrangement is made, a written agreement should be prepaf^! 
That agreement should include, at the very least, the following components: " ' ' 

• Educational agencypuithaslng^ervice. . 

• Specification of services to be contracted. 

• Assurance that aprfts and objectives of the lEP will be met. 

• Duration of ccfitract: . ' lu , , 

• Name of agency providing services. 

• Evaluation component of services provided. 

• Desigr)ation of financial responsibilities. ' , 

• Signatures of contractual parties. 



I- ,■ 



Kesponsibility for Services ' 



The responsibility f^rensiring that vocational education, program* and services pro- 
vided handicapped students through contractual arrangements are delivered as spec- 
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ifitHl in the students' individualized edut ation proKr.^m'^ remains with the Ick al tnl- 
ucational agency (and the state etluca^ional aKem y) (I'.L, 142). 
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Local Advisory Council 

Each local educational agency that receives federar assistance under the 
Vocational Education Act, as revised by P L. 94-482, is required to es- 
tablish a local advisory council on vocational education. The local advi- 
sory council may be established for program areas, schools, the commu- 
nity, or the region in which the LEA is located. Policies and procedures 
should be developed that specify: 
' • Composition of the local advisory council. 

• Selection and appointment of members. 

• Duties of the local advisory council. 

• Person from LEA responsible for coordination of local advisory council 
activities. 

• Terms of office. 

• Person to whom the advisory council reports. 

• Procedures by which concerns of handicapped individuals will receive 
appropriate representation and attention. 



POLICY DEVELOPMENT GUIDELINES 

Requirements of P.L. 94^82 Relating to Advisory Councils ' . 
Composition: The local advi^ council shall be composed of representatives of the 
general public, including at least a representative of business, industry, and labor. In 
acidition, it shall have an appropriate representation of both sexes and an appropriate 
representation of the racial and ethnic minorities found in the area served by the 

LEA. " ■ • , 

Duties- The local advisory council shall advise the locaL^^ucational agency on cur- 
rent job needs and" the relevance of programs (courses) bfeing offered by the oca 
e<iiicational agency in meeting current job needs. It shall also consult with the loc^l 
educational agency in developing its application to the state board. 

Addressing Concerns ofVocational Education for Handicapped Persons 
Composition: In addition to representatives required by law, the local educational 
agenciy-should ensure that persons having a special interest in vocatic^ programing 
for handicapped student^ art included on the local advisory councrt-. Tl^eise repre- 
sentatives may be: \ 

• Ernployed handicapped\adults. 

• Parents of handicapped Mudents. 
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• Employers of hjindic appfd individuals. 

• Handi( apptni proKram enrollees or rtnfnt graduates. *" 

• Keprosontatives of rehabilitation agenc ies. 

• Representatives of adv(Kac y groups for han(li( apped individuals. 

• Teachers or administrators involved in vmatiohal programing for handicap^ 
students • 

Duties: \n addition to performing duties required by law, the local advisory count il 
can assist the local educational agency with vocational education programing im- 
provements for handicapped students in the following ways: 

• Develop and maintain appropriate community relations, including community 
acceptance of all aspects of V(xational education programing for handicapped 
students. 

• Suggest and support needed local, state, and national action to assure adequate 
programs for handicapped students) 

• Inform program slaff of the specificYconcerns of handicapped individuals and t^eir 
advocates. / 

• Inform program staff of new developments In vocational rehabilitation, including: • 

Changes in the labor marketfthat may affect employment of handicapped Indi- 
viduals. / 

New developments in,w»<^tional assessment, counseling techniques, or curr^q*) 
ulum design. , 

Changes In governmental pollcies.on local, state, and national levels that rriayq 
affect handicapped Individuals. ^j^^^. 
New developments in adaptive equipment/devices that can assist handlcapsw;!^ 
. Individuals In achieving daily living sklHs and vocational competencies, jp n 
Suggest ways foi- Improving dissemination of program Information. anue 
Speak on behalf of community leaders In suggesting new or modified curricil1^.i«* 
Conduct community surveys. , 

Provide Instructional help through resource speakers and opportunities informa- 
tion. ' 'f.vJ 

Establish standards for planning vocational facilities and for selectingequipmWW 
and instructional materials. - ^ 

Assist In determining criteria for evaluating student performance In various aspeclsi 
of program. • • 

Help develop secondary work experience and/or cooperative vocational educa* 
tion programs for handicapped students. 

Assist In fmding placement opportunities for students. 

Assist in long term program planning/evaluation. . ' 

Provide accountability data for services provided, including placement and fpl- 
lowup services. 

Review, approve, and support proposals for state and federal funding. 

Suggest qew programs and support the administration in presentations to school 
board. 



PlANNINCANOADMINISfRATION 



fOLKV AREA 110 

110 Program Evaluation ^ 

The local educational agency should establish policies for conducting an 
annual (or more fr'equent) evaluation of vocational educ ation programing 
for handicapped students. The purposes of the evaluation are to assess 
the effectiveness of programs and services and to provide information 
needed for revisions in order to serve handicapped students rrjpre effec- 
tively. An evaluation plan that specifies the following should be devel- 
oped: 

• Questions to be answered concerning program effectiveness (based on 
program goals). 

• Data required to provide answers to questions. 

• Methods of obtaining data. 

' • Person(s) responsible for conducting the evaluation. 

• Criteria for determining success. 

• Presentation of findings. 



-ERIC 



POLICY DEVELOPMENT GUIDELINES 

Vil. 94-482 requires that the state be responsible during the 5 year period of the 
state plan for evaluating in quantitative tefms the effectiveness of each formally or- 
ganized program or project supported by federal, state, and local funds. A specific 
requirement is the evaluation of vocational education provided for handicapped per- 
sons. In developing an evaluation plan, the local educational agency should con- 
sid^ the federal criteria for evaluating programs but should not be limited by these 
criteria. The plan should address the needs for evaluation that are of concern locally. 

(valuation Requirements of P L. 94-482 

The regulations of P.L. 94-482 specify that program evaluations shall be in terms 
of. 

Effectiveness of planning and operational processes, such as: 

• Quality and availability of instructional offerings. > 

• Guidance, counseling, and placement and followup services. 

• Capacity and conditions of facilities and equipment. 

• EmployeR. participation in cooperative programs of vocational education. 

• Teacher/pupil ratios. 

• Teacher qualifications. 

Results of student achievement as measured, for example, by: 

• Standard occupational proficiency measures. 
•-^ttertoiT referenced tests. 
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• Other examinaiions^f students' knowkxlms attitudes, and reacliness for 
entering employment. 

Results of student employment success as measured, for example, by: 

• Rates of employment and unerr^)l()yment. 

• Wage rates. 

• Ouratioi> of employment. 

• Employer satisfaction with performance of vocational eilutation students as com- 
pared with performance of persons who have not had vocational education. 

• Assessment of employee satisfaction with the job (not required by P.L. 94^482). 

Use of Findings 

Information obtained during the evaluation should iye used to compare program 
performance and outcomes with program inter^n order to identify areas that should 
be change^oTterminated. The findings may serve to determine alterations in pro- 
gram design, changes in program operation, or termination of program components. 



J- 




6g 



Identification 
of Students / 

200 Definitions of Handicapped Sjudents . ' 

201 ProcessiBS for betermining Handicapped Population 

202 Publicizing Availability of Vocational. Education for 
Handicapped Students 

203 Notification to Out-of-School Handicapped Youth of 
Availability of Vocational Education 

204 Referrals to Vocational Education 

205 Referral to Vocational Rehabilitation Services 



14 



V(H AIIONAl IIHU AIIDNIM MANOK APPI D SlUOf f^TS 




Definitions of Handicapped Studems 



Tho lex al edurational agenc y should have written definitions concerning 
whic h slucienis are eligible for sfxu iai etflic ation and related services. 

200.1 Definitions should be adopted that are consistent v^th state and 
fcnleral statutes and regulations. 



POLICY DEVELOPMENT GUIDELINES 



In developing a de%iitions policy, the following questions should be considered: 

• What definitions are presently being used by the local educational agency? Are 
they in writing? 

• What definitions has the state educational agency adopted? 

• Do current local educational agency definitions meet state requirements? 

• Do local educational agency definitions meet federal requirements? 

Definitions implementing federal statutes are presented here as a guide forfX)licy 
development. It should be noted that the definitjpn contained in P.L. 9>-lJ2, Sec- 
tion 504, Is an access definition defining a broader population of handicapped per- 
sons. There may be persons covered by Section 504 regulations who are not qover^ 
under PI. 94-482 and P.L. 94-142. These two laws Umit the handicapped p(Jp-* 
ulation to students who need special education. In addition, P.L. 94-482 spec|fiQS 
that those student^ who are identified as requiring sp^ial education must be unable 
to succeed in the>^gular vocational education prograrn without special educational 
assistance or fnusi require a modified program. Thus, a student who ir receiving 
special education but can function in a regular vocational^ucation pragram with- 
out specially designedjnstruction is not considered hancHiapped in terms of voca- 
tional education. . 

The definition of spec/a/ education (refer to Definition of Terms) is particularly 
important since ajtudent is not handicapped unless he x5r «he needs special educa- 
tion. The definition oi related servj^^s (sefe Definition of Tergis) also depends on this 
definition,- siiice a related service must be necessary *for a student to benefit from 
specfal educcitlon. T*herefore, if a student does not need specMeducatiqn, there can 
be no related services, and the student is hot considered handicapped under pX. 
94-142. ' / 

The definitions that follow are irom^e Federal Register (May 4, 1977; August 23, 
1977; October 3, 1977). ^ ' j_ 

P.L 94^82 Definitiof} ^ 

^'Handicapped'' means a person who is mentally retarded; hard of hearing; deaf; 
speech Itppair^; visually handicapped; seriously emotionajly disturbed; orthoped- 
icaliy impaired; or other health impaired person, or persons with specific learning 
disabilities; ahid who by reason of the above: ^ 

o8 
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• Requires sjxk iai ihIik ation and rt^laUnl servu es, ami 

• Cannot succ tHHl in the regular v()( alional educ ation [Hograin .witliout s|m'i lal ed 
ucational^issistam or 

• Requires a nKulified voc^Uional edu( alion [)rograrn. 

P i 94 142 nvfinition 

"» ■ - . 

"Handicapfx^d c hildren" means those ( liildien evaluated as l)einK mentally re- 
tardec], hard of hearing, deaf, Sf)oe( h impaired, visually handic apped, seriously enu)- 
lionally disturbNt^d, orthoptnlically impairtni other health impaired/deaf-l)lind, multi- 
handle afnxniVor as having s^HK ifi( learning disabilities; who Ikh ause of those im- 
pairments iitifed sjXH iai education and relates! servi(;^^s. The terms uschJ in this defi- 
nition are' defined as follows: ^ 

• "Deaf" means a hearing impairment wWc h is so^severe that the c hild is impairtxJ 
in processing liftguistic information through hcMring;^ with or without amplifica- 
tion, which adversely affects educational pc^rformance. 

• "Deaf-blind" means concomitant hearing and visual impairments, the combi- 
nation of which causes such severe comniunic^tion and other developmental and 
educational problems that they cannot be ac commo/lated in spt^cial education 
'programs solely for deaf or blinci children. 

•'"'Hard of hearing" means a hearing impairment, whether permanent cH fluctuat- 
>>*^1ng, which adversely affects a child's educational pt^rforniance'but which is not 
• -^'^ncluded under the definition of "deaf" in this section. 
'4? *'MentaHy retarded" means significantly subaverage general intellectual func- 
^^lionlng existing concurrently with deficits in adaptive behavior and manifested 
"^^^during the developmental period/which adversely affects a child's educational 
*^'^|3erformance. ' . ' 

'•^^'Multihandicapped" meai^is concomitant impairments (such as mentally re- 
tarded-blind, mentally retarded-orthopedically impaired, etc.), the combination of 
which caused such severe educational problems that thc^ cannot bc^ accommo- 
^^'^'dated in spJ iai education programs sf)lely for one of the impairments. The term 

doe^ not include deaf-blind children. ^ ^ 

^^^;^j"Qrthopedically impaire<j'^eans a severe orthopedic, impairment wnich.ad- 
^^^jVersely affects a child's educational performance. The term includes impairm(?nts 
paused by congenital anomaly (e.g., clUb^t, absence of some member, etc.) 
'^1* j/npairments caused by disease (e.g., polioi^elitis, bone tuberculosis, etc.) and 
^JV/mpairments from other caujie^s (e g., cerebral i3alsy, amputations, and fractures or 
burns which cause contractgres). 

"Other health impaired" means limited strength, vitality or alertness, due to 
chronic o( acute healtK (Jpoblems such as a heart condition, tuberculosis', rheu- 
matic fever, nephritis, asthma, sickle cell anemia, hemophilia, epilepsy, lead poi- 
soning, leukemia, or diabetes, which adversely affects a child's educational per- 
formance- . 
^ "Seriously emotionally disturbed" means a condition exhibiting one or more of 
^|]the*fol lowing characteristics over a long period of tinie and to a marked degree, 
which adversely^ affects educational performance: 
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An inability to k\un wHkh ( annot exf)lained by intelliM tiial, sonsory, or 
health fac tors; 

An inabilrty to tniild or maintain satisfactory inliMfXvsonal rrlalionshi[)s with 
peers an^ teac hers; 

Inappropriate types of Ix'havior or feelings under pornial ( ir( unislarues; 
A general fx*rvasive niocxf of unhap[)iness or depression; or 
A tendency tq develop physi( al syniplonis or fears assoc ialed with jxHsonal or 
school problems^. m 
'The term include^ children who are schi/of)hrenic or autisti( . Tp^erm d(x*s not 
mnlide children who are socially maladjustcxJ, unless it is determintH^ that ihey 
are seriously emotionally disturlxni. 

• "Specific learning disability" means a disorder in one or more of the basic psy- 
chological processes involved in understanding or in using language, spoken or 
written, which may manifest itself in an imperfect ability to listen, think, speak, 
read, write, spell, or to do mathematical calculation^, ^he term includes such 
conditions as perceptual handicaps, brlin injury, minimal brain disfunction, dys- 
lexia, and developmental aphasia. The term does not include children who have 
learning problems which are primarily the result of visual, hearing, or motor hand- 
icaps, of mental retardation, of emotional disturbance, or of environmental, cul- 
tural or economic disadvantage. ^ 

• "Speech impaired" means a communication disorder, such as stuttering, im- 
paired articulation, a language impairment, or a voice impairment, which ad- 
versely affects a child's educational performance. 

• "Visiially handicapped" means a visual impairment which, even with coi*rec- 
tion, adversely affects a child's educational performance. The term includes both 
partially seeing and children. i,. , 

P.L. 93-112, Section 504 Definition 

"Handicapped person" means any person Cvho has a physical^ or mental impair- 
ment which substantially limits one or more major life activities, has a record of sUch 
an impairment, or is regarded as having such an impairment. ^ 

• "Major life activities" means functions such as caring foc^ne's self, performing 
mariual tasks, walking, seeing, hearing, speaking, breathing, learning, aqtd wdrk^ 
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POLICY AREA 201 

P^jesses for Determining Handicapped Population 

Procedures should be established to ensure that all handicapped children 
within the jurisdiction of the local educational agency are identified, lo- 
cated, and evaluated, including Children in all public and private agen- 
da and institutions. 

er|c 7'^ 
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POLICY DEVtl OPMENT GUinFLINf S 

The sfXH iai txiucation ddministration is rosfxmsiblr tor the impkMiUMitiitum of fK)li- 
cies and pr^^neciures for determining the htUidic app(»d fK)()ul<Uion in itM'd ftt s(hh i<)l 
education and related services. One cMhis jx^pulation is identified, tliese students are 
eligible for appropriate vocational education, (This d(H^s not mean that every handi- 
capped student is placed in a v6cationat (Hluc ation program. The need for vocational 
education and the appropriate vocational eilucation platement will be determintxJ 
at a meeting to plan the sttjdent's individualized education program.) For assistance 
in developing policies concerning Child-Find, scrtn-ning proctnfures, record keeping, 
referrals, and Evaluation for special education, the loc al educational agency should 
refer to the 5pec/a/ Education- Administratiwv Pplii ics ManudI (Torres, 1977). 



POLICY AREA 202 ' ' * 

Publicizing Availability of Vocational Education for Handicapped 
Students 

Procedures should be adopted to ensure that handic apf>ed students, their 
parents, and education personnel are aware that vocational programs and 
, services are available for all students. 

PQLICY DEVELOPMENT GUIDELINES 

Hyhdicaoped students, parents, teachers, guidance counselors, and others who work 
with handicapped students need to be aware that vocational education is available 
for these students. 

Publicizing avaflability of vocational educatiory programs and services can be ac- 
complished in a variety of Ways: 

^preparation of printed materials to be sent home with students and distributed to. 
" advoc&cy groups and otbor agencies concerned with the education of handi- 
capped indivi(juals. 

• presentations at meetings attended by parents of handicapped students. 

• Presentations at faculty meetings or inseryice training sessions. 

• Integration of informatfon about careers and vocational skill preparation programs 
into the curriculum at early ages. 

POLICY AREA 20a < « 

l^otification to Oui-of-School Handicapped Youth of Availability of 
Vocational Education 

Procedures should be established for identifying, Ibcating^^d advising 
out-of-schoof h^m^iiapped youth (above compulsory attendance age) of 
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«)ll v<)( ,ili(>n»il cihu M\on iHOKr.un <)|)ti<)r>s ,wailal)lo to thtvn in tht» s< hool 
byslrin. ^ 



POLK Y DFVUOPMhNl CiUIOUINlS 

Atthoiigh st hool titt(MultHU (* t)y youth c omiHilsory cUttMuKuu c ago tfuough 

ago 21* is voluntary, this t\y,v K^^oup h^s t\ high rMc ot unrnipfoynuvit iUuJ (oukl 
l)enefit greatly from vcx ationtil eciuc ation. It shoukJ Ik* nottxi th\it P.l . 94 482 pro- 
vides for.V^jKatlontil and sptn i.il t^u( .Hional servu es to eligil)le out-df-sc hool youth 
an(J adults who do not nee<i to Ik* enrolUnJ in the full s( h(H)l program. Post-high 
St h(H)l programs for atiults are o/fertni in many ^rea voc ational edu( alion s( h(K)ls. 

Pro( tH^ures the lo( Si educ ational aj^eru y niijy adopt to reac h oul-of-sc hool hand- 
icapped youth include,, but are U0t lirrtjfed to: 

• Use of mass nunJia ^x^riocU^lly (at least onyt* a year) to ( ommunic ate information 
alK)ut vo( ational e(iu( afion programs available for out-of-schotil handi( apptxJ 
persons. / ( ^ 

• Establishment of coofX*rative relationships with all tTgent ies serving handicapped 
persor.j> in the community to make known the existent e of vo( ational education 
programs. 

• Cwrdination with vocational rehabilital^on in promoting voc ational edu( ai^on 
programs. ^ * .^.^ 

• Provision of information to advocacy organizations for handicapped persons so 
they can publicize vocational education programs. 

P L 93- Section 504, Requirement 

Vocational educators should be aware that Section 504 requires secondary schools 
annually to identify and locate every handicapped peri&on in their district who is not 
getting a public education and to notify those persons of the school's obligation to 
provide services to them. If schools are to ?irve those persons, vocation^il education 
should be available. 



POLICY AREA 204 



Referrals to Vocational Education 

Procedures should b4 adopted for processing referrals of handicapped 
• students for vocational' education from any pi^blic or private source. 
These should include.vt^t are not limited to: 

# Designation of individual(s) responsible fpr receiving and processing 
referrals* ^ 

• Adoption of a standard form for recording basic infoq^raHSfr regarding 
. referral and final action. • 

72 
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• A prmedure for providing a voiational assossmtMit of oat h studtMit 
who is referred. ^ ^ 

• Pro( (Hlures for following up rtu oninitnidations toi aition ri^sultin^ 
from V(H ational assessment. 



POLICY DEVELOPMENT GUIDELINES 

Referrals of handicapped students for V(X ational educ ation may come from parents, 
school staff, personnel from public and private agencies and organizations serving 
handicapped individuals, and-from students^emselves. The most likely referral for 
vcKational education is from the participants at the mwting to plan the student's 
individualized education program (lEP). Appropriate practice dictates that the stu- 
dent's career development and twssible participation in vwational education be 
considered during the lEP meeting(s). No matter what the source of referral, the 
adoption of standard procedures will facilitate the prtxessing and ensure that all 
referrals receive consistent treatment. 




POLICY AREA 205 



Referral to Vocational Rehabilitation Services 

Procedures should be established for referring students to state vocational 
rehabilitation agencies to determine their eligibility for rehabilitation ser- 
' vices. Such procedures should, at a minimum: 

• Establish criteria for eligibility. 

• Sfiecify age when referral will be made. 

• Specify wTiat information the educational a^ncy will provide. 

205.1 All referrals to-vocational rehabilitation should be reviewed 
jointly by the .educational and rehabilitation agencies to deter- 
mine the individuar$ need for services and the means by which 
those services are tQ be provided. 



POLICY DEVELOPMENT GUIDELINES 



Policies for identifying and referring students to vocational rehab/itati()n^uld be 
\ developed cooperatively by voca^tional education, special educatioTiTanavoa^tional 

rehabilitation. 

Eligibility fpr vocational rehabilitation services is generally based on: 
^ • The presence of a physical or mental disability. 

• The existence of a substantial handicap to employment. 

• A reasonable expectation tfjat vocational rejiabilitation service^ wx)uld lead to 
^ gainful employment. . • 
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^ 

l<K.il ^X)li( y may establish s^xH ific eliKil)ility ( rilcria ami wlirlher or not s( hool 
aged handic apptxl individuals arr servinl l)y rehabilitation agi^fH les (Servi(es that 
may be provided by vot ational r(»hal)ilitati<)n art* cited in tl>e Servi(e Oi^livery Sih 
tion, Policy Area bOO.) 




Vocational Assessment 

\ 

300 V^Provision for Vocational ^Assessments of Handicapped 

Students ^ 

301 (Components of Vocational Assessnr»ent 

302 Options for Providing Corliprehensive Vocational 
Assessments 

303 Personnel To Conduct Vocational Assessment in a 
School-Based Setting 

i04 Vocational Counseling 

305 Readiness for Assessment 

306 Evaliiation Standards and Procedures 

307 .Review and/or Update of Medical, Psychological, 
Educational, and Social Assessment Data 

308 Useof Vocationallnstruments f 

309 Use of Work Samples 

3 1 0 Exploratory Vocational Course Tryouts 

31 1 Observation of Work Behavior 

312 Assessment Report ' ^ 
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PCHIC Y ARfA 100 

^ 

Provision for Vocational Assessments of Handk apped Students 

}\\v tHly( ation.il tigofK y should establish policit^s for providing a vo(a 
lional asst^ssrnont for (M( h h.uulii ,»pfH*(l studtMit. Sue h fK)li( irs shi)iil(!, at 
a rninir\)uni, umM : • 

• pKHinJures for dej(»rmining handle tipjxHJ studonls' ri\Mlinoss tor vo- 
cational assessr^ient and for providing approprMtr training to renunly 
dofi( itMH ios in reaffinoss. 

• Provision of a variety of assossr^unit ( onifHMKMils. 

• Arranger^ients for establishing s( h(H)l-has(*d assessment sites or for 
contracting with other agt^nt ies for vocational assessnients of handi- 

- capjXHl students. , ' 

• Deterr^iination of the qualifitnJ pi^rsonnel needed to ronduc t a^isess- 
nients. ^ 

• Provisions for adopting assessment ( omponents as nettled to nuH^t the 

unique needs of a handicapped individual. 

i 

POLIC\LDEVELOPMENT GUIDELINES 

Vocali^l assessment is the process whereby students gain insight into their voca- 
tional potential — their abilities, interests, and the work environrpent best suited to 
them. It is a continous process in the public school^ with some aspects of assessment 
taking place in the elementary grades. Students' abilities and vc>?ational potential 
^hould4)e reevaluated frequently as they progress through the various stages of vo- 
cational preparation. When a student is ready'^to be involved actively in the voca- 
tional asses^sment process and to make a tentative career choice, a comprehensive 
vcKational assessment Should be provided. This means that assessment shbuld in- 
clude as many of the components suggested in Policy Area 301 as are appropriate 
for that studeht. An assessment report shcAild be developed to be used in planning 
the specially designed vpcational education portion of the student's individualized 
education progrjam. 

Vocational assessment must be performed by persons qualified by training and 
experience for this furiction. When such personnel ar^ not available within the ed- 
ucational -^system, arrangements to provide this service should be made with other 
agencies/organizations or qualified individuals. ^ , 



POLICY AREA 301 



III .1 

Compon4n^^Vocat^o^^^l Assessment . ^ 



The vocational assessment of each handicapped student should include 
as many of the following components as appropriate for that student: 

er|c - 76 
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• Review and/or uixlato ot nunlic al, psyc (lologic al, i\ku ational, and so 
cial as*^c^srnent data ohtaimnl during \Uv studtMit's sfxu iai tuliuation 
evaluation * 

• Administration of seJe( ttnl standardized or Un ally cU^velofXHl cliagnos 
tK instruments to assess Vo( ational aptitudes and interests 

• Use of work samplts to evaluate |H)tential for devc^loping vo( ational 
skills. 

• (Observation and assessment of work Ix^havior. 

• Evaluation in exploratory shops that provide hands-on ac tivities rep- 
resentative of the nine oecupational artMs in vocational education 
identificHJ by USOE. 

• Individual c ounseling lo determine the student's interests and ^x)ten- 
tial career goals. 

POLICY DEVELOPMENT GUIDELINES 

PX. 94-142 requires that several factors, rather than a single c riterion, be used to 
determine an appropriate educational program for a student. This same rtn^uirement 
should be applicnJ to vocational assessment usc-d to determine appropriate voca- 
tional education for a student. It should also be noted that any of the alx)ve compo- 
nents may need to'be.adapted to meet the unique ric^eds of a particular handicapped 
student. 

\ 

POLICY AREA 302 

Options for Providing Comprehensive Vocational Assessments 

The local educational agency should provide for, vocational assessments 
of handicapped stu^nts by establishing site{s) for scliool-based voca- 
tional assessment or by arranging for assessmerit with other agencies. 

POLICY DEVELOPMENT Guidelines ^ 

School'Based Vpcational Assessment 

School-based vocational assessments may be provided in a variety of places: 

• Assessment centers may be established in the comprehensive high school, the 
area vocational center, or a school serving handicapped students from one or 
more local educational agehcies. * 

A mobile unit may be equipped for vocational assessment. 

• The Vgular school guidance counselor's facilities may be used for some compo- 
nents of the assessment. ' . . 
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The l(K al cxiuc iitional agent y sends sHuleiUs uj this ta( ility on the basis of a written 
agrc^nu'nt. Among the (oofXMalive alr.itigements thar should he s|kh ifiixi in rhe 
written agrtH>n>enl arn: 



Personnel 16 Conduct Vocational Assessment in a School-B^sed 
Setting / 

Sufficient qualified vocational educ alion, special education, and sup- 
portive services staff should Ix^ provided to conduct arid/or assist in the 
vocational assessment of handicapp^^d students. 

POLICY DEVELOPMENT GUIDELINES 

The size an^ professional qualifications of the staff and the Conditions of their em- 
ployment (fulf time or on a consultant basis) depend on the number of handicapped 
students requiring a vocational assessment and the special needs of those students. 

Required staff should include an individual who is expert in vocationaLevaluation 
and who is responsible for providing and/or coordinating the components of the 
vocational assessment of handicapped students. The specific functions of this indi- 
vidual will be determined by the vocational assessment needs related to a school- 
based setting. This person, who may also act as a vocational counselor, is called the 
vocational evaluator/counselor in some LEAs. 

Other personnel may be needed full time or occasionally (depending on the num- 
ber and needs of the students served) to assist in the vocational assessment process. 
Those serving on a consultant basis need not be located at the vocational assessment 
*^ite. Among the other personnel that may Beneeded are: ^ * . 

# Evatuator aide. 



• Occupational therapist. 

• Teachers of special education, vocational education, industrial arts, 'and home 
economics. 

• Psychologist. . ^ * * 



• School staff designated as liaison Im^Iwchmi studenlsA enter/st hooL 
m Assessment services to Ih» provKhnl. 

• Duration of assessnienr. 

• (^uestijiii^o 1h* answered hy assessmiMil n^porl. 

• DesiAation of financMl responsibilitit^s. 

• Agerfcy responsible for transportation 
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• Vixalional adjustment ( oiinstMor 

• Social worker. 

• Physic ian. 

• Interpreter for deaf student. 

• Reader for blind student. 

• Attendan! for phy?;irafty handicapped student. 

• Mobility and orientation specialist. 

• Vocational resource instructor, 

• Physical therapist. 

• Rehabilitation counselor. 



POLICY AREA 304 . 

Vocational Counseling 

The local educational agency should establish policies for providing vo- 
cational counseling services for handicapf;^ students as part of voca- 
tional assessment, 



POLICY DEVELOPMENT GUIDjELINES 

Vocational counseling provides assistance to students in their selection of career 
goals. Such counseling should take place prior to the students' involvement in vo- 
cational assessment and again after assessmerit activities have been completed. 

The background Interview ^ . 

The vocational counselor should conduct a background interview with the student 
prior to assessment to: 

• Ascertain the student's interests and tentative «^;eer<goals. 

^ • Obtain specific biographical data pertaining to rfN^al, social, psychological, 
educational, economic, and vocational factors. ^ 

• Determine readiness for assessmer\t n 

• ^velop an assessment plan basecflon the individual student's interests artd po- 

tential. / ' 

Followup Counseling -y^ ^ ^ ^ 

After the vocatiorfti assessment has been completec|[, another counseling session 
should^ held with the student l5 review the re^plts pi, the assessment and Jo assist 
the stu3ent in developing tentative pl^ns for participation in vocational skill-prepa- 
ration based on his or her interests and aptitudes. 
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roilCY AREA 305 



Readiness for Assesspicnt 

The locareijuc ation.il agern y should ostabhsh poh( ies to provide ser* 
\fKK>s to hafulic apfHKl students to develop readiness for vtn atror^al assess- 
ment. These should ( over, but are not limited to: 

• Establishing c riteria for readiness. ^ 

• Providing training and practic e for assessment when appropriate. 

• Remediating defic iencies dis( overeci during assessment. 

• Repeating assessment when appropriate. 

POLICY DEVELOPMENT GUIDELINES 

A handicapped student'sjack of appropriate behaviors associated with personal and 
social development may result in an inability to perform welf on vocational assess- 
ment tasks. With proper training, special services, or treatment, any deficiencies may 
be remediated and a more reliable vocational assessment obtained. ^ 



POLICY AREA 306 

Evaluation Standards and Procedures ^ 

The local educational agency should establish standards and procedures, 
for evaluating handicapped students for vocational education: 

306.1 Testing and evaluation materials and procedufes used for the • 
purposes of vocational assessment of handicapped students should 
be selected and administered so as not to be racially or culturally 
discriminatory or discriminatory on the basis of handicap or sex. 

306.2 Tests and other evaluation materials should be provided and ad- 
«ljnistered in the student's native language or other mode of 
communication, unless It is clearly not feasible to do so. 

306.3 Tests and other evaluation materials should have been validated 
for the specific purpose for which they are used and should be 
administered by tramed personnel in conformance with the in- 
structions provided by tfieir producer. , 

306.4 Tests should be selected and administered. so a$ best to ensuip 
that, when a test is administered to a student with impaired sen- 
sory, manual, or speaking skills, the test results accurately reflect 
the student's aptitude or achievement level or whatever othec 
factor the test purports to measure rather than the student's im- 
pained sensory, manual, or speaking skiJIs (except when those 
skills are the factors th^test purports to measure). , 
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POLICY OtVROPMlNT CUIDtl.lNtS 

Lcx al (Kluc ational aKt^u ies arO required by P L, 112, Sec tion S()4, and IM . 
94 142 to establish standards and procinkires for ovaluatinK handi( apjH'd students 
who ntHxl or are Ix'lievtKJ to new! s|.)Oc ial educ ation or relattnl servic es, I valuation 
must take plac e prior to ac tion on initial plac enient in a regular or sfwc iai educ ation 
proKram'and prior to any subsequent change in plac enient. Most ot these stand.'ircJs 
and prcw Hures also apply to the voc ational assessment o'f handic apfwHl students 
when sue h assessment is used to cJetermine an ajipropriate voc atjpnal plac ement. 



POLICY ARIA 307 

Review and/or Update of Medical, Psychological, Educational, and 
Social Assessment Data J 

Existing rec ords maintained for each handicapped student sliogld be re- 
viewed to obtain information that contributes to vocational assessment. 
Procedures should be established that cover, but are not. limited to: 

• Specification of types of information needed for voc ational assessment, 

• Identification 6f sources of existing information, 

• Procedures for obtaining current information not available from.exist- 
itig records, | 

POLICY DEVELOPMENT GUIDELINES 

Mrdicol (L\L\ should be reviewetL tc)^etermine existing medftal conditions and pre- 
scrilx'd treatments. A physical c apacities apprai^^l n?1x)rKwych evaluates the effect 
the student's physical limitations fnay have on /potenti^ occupational choices 
should be preparcKl by an occupatioVial therapist. 

Psychological data should be revievyed ;to help determine vocational readiness 
and interests. This information ruay incluc^e the inventory of sensory, motor, lan- 
guage, perceptual, attentional, cognitive, affective, attitudinal, self image, interper- 
sonal, behavioral, interest, and vocational factors. h 

ttkn atuynal progress and /eve/ of al ademic achievernent should be reviewed to 
determine adjustments needed in instructional methods and materials and remedial 
, instruc tion needed in order tqi, succeed in a particular vocational education coufte. 
This information can be obtained from school records and interview,s with teachers 
and guidance counselors. 

Social and behavioral assfissment data should be reviewed to determine the stu- 
dent's social maturity, appropriateness of behavior, ability to get along with peers 
* and adults, and motivation to achieve. The display of appropriate behaviors associ- 
ated with personal and social development is an indication of readiness for voca- 
tional assessment. When available, work experience records, job progress reports,, 
and observations of work attitude and behavior should be part of the review. 
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( onfidcntuility ot Ronuds \ 

l(Kal ediK cUional >iKtMi( les nmsl adlnur lo pr()( rdures \hM tMisurr Ihr t onlidrnliality 
ol irvfornialiOM and Kuaranlrr |Ih» sliid(»nl's right to priv^uy. (Krlrr lo tlir S/xu /a/ 
Idiu.ition Admuvsu.uivc Pnlnirs Maniya/ Horrrs, h)77) or tho rOKulaKons (or IM. 
9 i 380 regardinK [hv "f'rivacy Kigtils ol l\utMits and SludtMils ") 

POIIC Y ARtA \W ^ 

Use of Vocational Instruments 

Lo( al giiidehru»s should established Kovrrrwng tlu* use ol various types 
of vo( ational instruments (iesigned to assess ( artHH interests arui values, 
manual dexterity, niotor c ooryinalion, and levels of furH tioninx. 



POl ICY DEVELOPMENTGUIDELINbS 
Svlvilion of Standard I zvd Instruments 

Careful c onsideration should be given lo ihe seleclion of slandardi/ed vot ational 
instruments for use with handic ap^x^d students. They must be valid for the pur^x)ses 
intended and reliable for use with students with particular handicaps. 

Selec tion of slandcvdized vocational instruments and tests should l)e guided by, 
[but not limittxi to, the following considerations: 

)• Student's probable motivation and ability to' achieve on the particular test. 

• Relevance of task to actual employment situations. • ' 

• Likelihood of obtaining reliable measurements from a single performance. 
% Usefulness of comparison of scores with general population norms. 

• Adaptability^fcr use with handicapped students. 

• Validity for students vyith particular handicapping conditions. 

• Value of criterion, referenced rather thah norm referenced instrument. 

Alternatives To Using Standardized Instruments ^ ^ . 

As alternatives to the use of standardized tests, other procedures should be deveU. 
oped for inclusion in a student's vocational assessment. These procedures include, 
but are not limited to: 

• Developing instruments locally, * ^ 

• Revising published instruments and adapting to local needs. ^ 

• Individualizing the administration of standardized vocational inMruhnents and in- 
terpreting results bn^he basis of local crjteria and knowledge of the handicapped 
individual. ' ' 

4 Assessing through performance observation/teacher report, parental judgment, \ 

• ^anecdotaJ recorc^s, and so on. 
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■ rOlK'Y AREA 3OT 

Use of Work Samples 

♦ * 

• Local guidelines should be ostablishod to Rovprn the use oi work sampk-s 
to assess a handicapped student's work tM)tontial. Guidolmos sliould 
cover selection, acquisition, and administration of work sani[)li>s. 

POLICY OEVELOPMENT GUIDELINES . 

Work samples are tasks or activities that simulate a s|:)ocific job anci are used to 
assess skills, apti^Ddes, and abilities similar to those required in c onnxnitive employ^ ^ 
ment situations. > , , 

Selection ' ^ 

Selection of work samples should be guided by, but not liniited to, the following 

considerations: , 

• Appropriateness for subjeet-popoiation (various handicapped cdnditions repre- 
senled among potential evaluees). 

• Graduated in difficulty from very simple structured operations to more difficult 
' activities involving symbolic reasoning aryi abstract conceptualization. 

• Range from gross motor control to fine finger dexterity. 

• Appropriateness for courses and training areas offered in local program. 

' • A^ropriateness to employment opportunities in local community. ' ^» . 

• Suffitient variety to determine an individual student's interests. 

. - ° • ' , • - ■ 

Sources 9 ' ' ,* ' 

Work samples to meet tha assessment needs of all handicapped students can be 
acqufred in several ways, ^ ' , ., 

• Validated commercial work evaluation i^ms can be |!)ur( hascd. Ihes.^ consist ^ 
' of wor'k samples of varying degrees of complexity re|i*csentinB" a large range of 

occupational areas. • \_»/ 

• Sample? that have been develoRpd by rehabilitation crnkMs'r^ ■ ^ 

• Work's^mples can b^ developed locally to supplement comipercil systems. ^ 
Ci/idelines for Administration ' ' 

Guideiines'for ^dmini^ing work sampfes should be based on ^e individuaioeeds 
^of handicapped students^TI^y should include, 'but not ifcrflmited to, the fo«Cwmg: 

• Provision of individualized VMprk sample battery fpr each student. 
••'Ui^ of instructions that minimize reliance on reading skills 6r ^ot require read- 
ing To complete the tasH- 
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• ( onsuJrr.Uion ol stiKfoiSt's iHuUunuiur on work s.unpK^s in hAmuu) to Ku .,| (ri 

• Oppoftunily lor tho shuivni to tr.nri lor llu* work s.wnplt^s .iiul to h^UxU^ \\)vn\.\^ 
ru\t*ss.uy to iru rtMst* su(((»ss. 

NoXe Krter Ui ihr biblioRrnphy tor an jnnot.Uoci list of ( ()rnnuMi( M work ov.iIu.Ukui 
systtMiis. 



POIICY ARIA no 



Exploratory Vocational Course Tryouts ^ 

(iuidelines should established for pKu ing handK ap(HHi students In 
seltH t(Kl voc ational training areas for hands-on tryouts t'o assist in assess, 
ing interest and aptitude for different f)roKranis 

POLICY DfcVtLOPMbNT GUIDtl lNFS 



' The tryout in one gr Vnore vocdtional traitiinjj" areas sfjould be baw-d on information 
, gathered during the vac atiorial assessnient. When most aspects of the assessment are 
complete, the vJx^tionat evaluator/counselor should assist the student in selecting a 
trial area(s). ' - 

« 

Alternative Ways (o Provide Tryouts > 

An expfowtory vcxational Course tryout can be accdrnplished in several ways: 

• Placement in a regular voeational education course at a point at which the student 
•can participate satisfactorily (such as when an introdustory or less complex in- 

structional module is being taught). * . ' 

• Placement in the regular course with small group instruction. 

• A special course for handicappe^J students vyhicfr includes exploratory vocational 
. shop activities representative of the nine occupational areas of vocational educa- 
tion'. • ' / ' 

• Individualized programed instructiori (self contain^ voca^^lonal exploration pack- 
age) that replicates actual job requirements. 

• Special residential career 'exploration program (available in some comrriunities). 
The length df placement in ,a selected area should be based on the student's 

performance on the specific tryout. At the end of the student's successive vocational 
explorations, the resujts should beconr\e part of the to<pl vocational assessment data ' 

Benefits ef .Vocational Tryouts ' ' " 

Xhroujgh the*prQcess o'f vocational explor^Lfion, the student becomes more aware.of 
^the( vocabulary and training. requirements of a pargi^r occupational field and cL 

I 



V(K An\)MAl ASSISSMINI 
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determine more realistic ally whether he d. she has the aptitude and interest for par- 
tk ipation in a partic ular preparation^iiroj^rapv 

The exploratory program is also ot valia" to voc ational luslructois, loi it piovides 
them with exfx^ience in working with handii ajn>*'d indivicHiijIs 



POLICY AREA 311 

Observation of Work Behavior 

Vm ational assessment of handicapped studc^nts should inc lude the ob- 
servation of work bt^havior during the voc ational assessment jxTicxI and 
Veal or simulated work ejiperience situation, ' ' • ' 

. n.l .1 Program staff should identify >>pecific l>e(iaviors to bo observed 
and decide on the type of instrument to be used to rec ord sue h 
behaviors. 



POLICY DEVELOPMENT GUIDEMNES > 

Various vocational behavior rating scale^ and checklists are available for rating ap- 
propriateness of behavior(. Some may be obtained from thej^merials Deyelopmefit 
Cent^ (University of Wisconsin-Stout). , ' 

Spec ific behaviors that should be observed may inc lude, but are not limited to: 

• Attention span a^d work tolerance 

• Grooming. 

• Maturity. 

• Neatness. 

• Punctuality, 

• Reaction to frustration and stress. 

• Need of supervision. 
m Emotional stability. 

• Self confidence. 



mo 



POLICY AREA 312 

As^ssment Report 



I 



After i student's vocational assessment is completed, the vocational 
evaluator/counselor should prepare a report that reflects the state of the 
student's vocattonal ^itpdVs, interests, assets, limitations, and special 
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netHJs tor vocational pLuonirnl. ]Uc rrpor! should iru ludiv hut fu)t In* 
lirnittnl to: , ^ ' 

• RtM(lir)t»ss skills tor ,iss(»ssnuM)t 

• SfHH ili( traits assrsst^l (ht^havioral, af)titu(l(M ^' 

• Results of the various c ()ui|H)r)(Mits ot ass(»ssnuM)t. 

Tt»st results. 

Work san)pk»^r(»sults. 

FVixku tion rocortls trorn workstiop or fHvvo( ational m tivi^ii^s. 
* Results ot explorattuy t ()urs(Mr^()uts. 
Results of voc ational ( ouriselif)^. 

• SptH ifii problems in various areas ol assessln(S)t- 

• Major assets, \ 

• Determination of f)otential for vocational traif)if)g ainf plaXeriKMit. 

• Supportive needs required to achieve vocational success (niedical 
. help, psycholoRical counselinK, soc iai skill dc^^^elopnH^nt, a( adeniii re. 

medt^tion). *^ 

• Physical m(xJifit atit)ns of ^equipment ami facilitieit^ thiit are riel^ded in 
the vocational training area selet ttnl. * ' «\ 

• Recommendations for fc)llovj(ip services. 

• Recommendations for vocational training ancf placcMnent. 



POLICY DEV'ELOPMENT (.U)6FLINfS ^ 

The written report prepared ^ the vex ationol evaluator/counselor will assist the 
participants who meet to pfan the stuclent's ^dividualizc^d educ ation program. / 
Therefore, it shbuld give concise information for determining the stucfent's place- 
ment for appropriate vocational educatton. A standardized form shouM be devel- 
oped for recording information gathered ducing the assessment ^)cess. 
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Individualized Edot^ion 
Programs 



400 Local Educational Agency Respon^jibility for 
Individualized Education ProKram 

401 Planning for tht* Student's Individualized Education 
* Program ^ | , 

402 Participants in the Meeting Jo Develoo the Student's 
Individualized Education Program , > . 

403 Conterit of Individualized Education Program 
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P1)LK V ARIA 4U0 



Local Edul atioiidl AgtMicy Kesponilibilily for Individn^ali/inl 
Education Program * 



ft 



I.U h .ll (HilK M\0^i\ .lJ.tMUVsll.lll IIISUH- th.lt .in liulu Khi.lll/cd I'dlU .1 

tioii pro^i.iin (II f) IS pioyuird loi ...u h li.iiuhi .ipiM-d sHidcnt who is fc 
( riving oi will civc s(H'( uiU-diu .ition, k'k.ikIIcss oI wh.it institution or 
.iKciuy piovidt's oi will provide s|hh i.il cdiK.ition to (he student (I' I' 

400. i * I .u h l(H .ll (hIu( .ition.il .im-ru y sh.ill dcvt-lop or revise, whi( 

IS .i|)f)ro|)f i.ite, .m individii.ili/eii edm.i/ion |)rogr.ini lor every 
h.indu .ipped student .it the heKmniriK o|the s'( lu)ol ye.ii find re- 
view (.iiul, li .ippropri.itt-v^evise) its })rovisions |H«riodi( .illy, Imt 
not less th.in .iniui.illy. 

400.2 Im U I(k .iI edui\itu)iul .igeru y is rosponsihlo for initiating .»nd 
conduiling nunMings for devduf)ing, reviewing, .u^i revising .i 
stucfent's indlvidu.ili/od txlue.ilion piogr.im. 



POLICY DEVELOPMENT GUIl3tLINES- 

An individual iztnJ education program is an agreement among all parties that sets 
forth dearly the .spt^cial education and related services to lie provided to the student. 
^ It is intended as a managetnent device linking the student and appropriate !}ervices, 
J The special education administration must assume the major responsibility for en- 
^,s^rihg that an lEP is p{£vided for each handicapped student. 

*' 

i^esponsibility of Spi^qial Education ' ; 

The special education aclministration's specific responsibilities include: 

• Contacting parents.about the necessity of an lEP. ' V 

• Setting a mutually convenient meeting date, jime, and location fot aM participants.,' 
^« Appointing a representative of the lo<:al educational agency to be a participant • 

and to conduct the meeting. ' 

• Invitin^.Other appropriate participants to the lEP meeting. •. . 

• Ensuring that the meeting is held, an lEP is developed, placeoient is determined, 
arid sigwitures of parents are obtaine d. ' y 

• Ensuring'that the lEP is revipyved at least annually and revised if necessary. 
Responsibility of Vocmional EduQation . ^ t 

*■ , ■ 

Mosf handicapped students arejdentified and have' already received special services 
before they are bid enough foe vocational education proftrams. Vocational educators 
should provide information to lEP jsarticipani^s to ensur* that handicapped students 
reylv^appropri^J^ preparation for later'participation in vocational education. When 
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a stud.Mil IS ......Iv to. pl.u r-n.-nl in v?h ..t..Mi..l .f.li.r ..liun, iH.vi vo. ..t.<.n..l .-.lu. ..Kus 

shfn.ld br MW.>lv.nl in lh.« nuvlmK to .l.«v.«lop the vo. ..Iional .nl,u ..lion < ..n«|H.n.«nl 
\,l the slml.>nl's ind.vKliMli/.Ml vihHMnm imokmih K.>spoMs,l.,lm.«s ot vo( atiun..! 
odiK .ilion iiu liidr / . 

• tn<;urinR th.ti .ipp.optMie v.h hUoh..! .>aiu aiiun icpicicni.n.v.-. p.i.iu ip..t.- tho 
nuHMiHK to (l(*vol()|) tin* II I' 

• I MsuriMK that llu> v(h alionat tnliu alioii pKu rni(>iil is appiopn.iKv 

. (nsu.inmhal ihr v.u alumal tHlu...lion s,H>c.fir(l in Ihr slu.lrnl's III' is puwulr.!. 
miomiIohhI, ami tcviscd .is appi()|)i mUv 

|„ nu>sl . asrs ha.du ap(H>.l slu.lrnls will {n^ .otriu«.l t.>. v... ali..M..I nku -lion p... 
guuns l)y s,HHial tHluTalu.n. Howovoi, it may 1h« that llu> slu.lrni is L.tally within 
V(K atiohal ttH hnii a! st h.,.,1. V.h ..ti.mal o.lu. ali..n is thrn K>sp.,nsil,U> toi .l.«vol..ping 
Iho student s III', whiU« spec ial edm ation must ensure that all pioVisitms ..le ful 



POIKY ARIA* 401 ^ 

Planning for the Student's Individualized Eduction Program 

Prior to the ai tu.tl meeting to write the student's individu.ili/ed t>du( a- 
lion program all professional staff meinl)eis who m.iy l)e involved in de- 
veloping the II I' should be given an opportunity 4o review the student's 
situation. This gives professionals .1 ( h.inie to share information, reach 
„ .^rie c onsensus as to tlu« student's furu tioniri^ level, and ix)nsidt>r.rec - 
(iKiniendalions for an adctjuate pu)gr'am for t/ie student. 



POLICY tnVROPMl NT C.UIDl-LINtS 
V . 

Spt'cial eduction is responsible for ensuring that st.iff meml)ers exehw .informa- 
tion and .)btain datJl^neeess..rv f.)r the coruluct of the foTm..l meeting with parents. 
Advant et^lcnning should cntiihute to more effec tive and effi. lent dec isionrTl.ikmg 
when the IFP meeting is hekf, ' • , 1 y- 



POLICY- AREA 402 



. Participants in the Meeting To Develop the Student's Individualized 
Education Program 

'The local educational agency should develop polic ies tir ensure that the ^ 
individuals requirecJ by law and .Jther appropriate" individuals parti, ipate 
in the meeting to develop the handicapped student's individual r/ed ed- 
ucation progr'^rn , ^ , . 

. • * . 89 ■ . 
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POLIC Y DtVElOPMFNT CiUIDLI INI S 

P.irm /p.u)f s in MtH'tin^s RvuuifiHl by r I 14 ^ * 

-P.L. 94-142 reciuiros that tM( h mwtinK to (Jevolop, review, or roviV a handii apfx^l 
student'H mdividuc^li/eil ^uiafion pft)Kram mrf udo: \ 

• A tt'presentative of the I(k .,I cducition.il .iKonc y, other th.in thestuHent's te.u her, 
who is qualified to provid«»^or sufX'rvise the provision of, spy4 i.il edut .ition 

• The student's te.u her ' - ( 

• One or both of the student's parents ^ 

• The student, when appropriate. 

• Other individuals at the discretion of the parent or aKency 

A meeting may be held witftbut a parent in attendance if the local educational 
agency is unable to convince one to attend and has maintainec^a record of its at- 1 
tempts to arrange a mutually agreed on time ahd place. 

Participants in Meetings When Vocational Education is Being Planned 
While the participants required by law. must be included in the meeting to develop 
the lEP, local educational agency policy can expand upon these requirements in 
order to ensure that vocational education is represented. All personnel who have 
information concerning the student's vocational education interests and potential 
and who will likely have a role in providing vocational education , and supportive 
services should b^ identified, and appropriate participants should be selected. Such , 
individuals may include: <^ 

• Vocational education supervisor. 

• Vocational evaluator. 

• Specialists who conducted components of the vocational assessment. 

• Vocational education teacher who will instruct the handicapped student. 

• Supportive services personnel such as a vocational guidance counselor, vtxra- 
tional resource teacher, and/or a vocational rehabilitation counselor.. 

It is appropriate to incfude students in lEP meetings at this point. The declsK)ns 
regarding vocational education may affect students' futJre" lives, and they should 
have the opportunity to present their views of the decisions contemplate'd and the 
alternatives presented. 

Whicb Teacher Should Participatef , . ' ( 

Jn deciding whi<;h teacher should participate in meetings on a student's individual- 
ized education program, there ar^ several possibilities discussed in the regulations 
for Public Law '94-142: « 

• The student's special education teacher. 

• The teacher who Is qualified to provide eduottion i!||llie type of program in which 
/the student might be placed (vocational education). . ' 
A teacher appotnted by the local educational agency if the student is not in school 

■ or has more than one teacher. 

• More than one qualified teacher miy participate. 
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P.irra »p.jf((HL,()/ f v.i/u.ifion /'(vson/U'l S- ' • 

f o. handle ..ppcHl slU(^cn^wlu. h..s horn .«v..Iu..Uh) to. ihr Inst l<mo.1lii« Uh ..I rdu 
cition..! agenc y nuisl ensure partii ipahon in llu« IH' .nrrlniH uf a nirnibr. .,1 ihr 
.,iV.»luanon UNUU u, ^ pcbon wlu) .s ta.n.l.a. will, tlu> ovaUiatu.n pMunln-rs a.Hl 
losults. 

\ • ■ , * 



POIICY AREA 403 

Content of Indiv'iduaMzed Education Program 

A written program should Ix? developed that indic ates the degree to- 
^ which the student will l)e able to piUtic ipate in regular vcxational edu- 
cation and the specially design^ voc ational education that will be pro- 
vided. P L. 94-142 requires that Hie fc^llowing components be included 
in th^ individualized education program; ^ 

• A statement of the student's present levels of /educ ational perfor- 
mance. 

• A statement of annual goals, including short term instructional objec- 
tives. ' ' 'J 

• A statement of the specific special education^ related services to be 
provided .toj the student, and the extent Vowhich the student will be^ 
able to parficipate in regular educational programs. 

• The projected dates for initiation <jf services and the anticipated dura- 
tion of the services. 

• Appropriate objective criteria and jKe evaluation procedures and 
schedules for determining, on at least an annual basis", whether the 
short term instructional objectives are being achieved. 



POLICY DEVELOPMENT GUIDELINES 

Linder PL 94-142 the definition of special educatk^^cludes "vocational edu- 
cation if it consists of specially designed instruction,^t no cost to the parents, to meet 
the unique needs of a iiandicapped child." Therefore, the lEP should describe the 
modifications and adaptations of instrOctidn and equipmeht and the supportive (re- 
jatfed^ services that are necessary for the handicapped student's participation in vo- 
cational education. % ' , • , .u u^r^A: 
It is possible that a studint with a handicapping condition may not be handi- 
capped in^erms of vocational education. If the student is able to succeedin a regular 
vocatlc/ial education class without special educational assistance, a statement of the 
extent of his or he/participation In regular vocational education should be included 
In the lEP'lt is also important to note^at a student who does not require special 
education is nbt eligible for reU^en^ices, under P.L.^4-142. (Refer to Pol^y 
/\rea 200 for a discussion of ihis Issue.) ' } 
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Rlan^mvnt in tho ie.jsf Restriaivv Invironmont 

The m is a kx)! for determininK the appropriate plat ement of the handi( jp^xni , 
student, which mOst [ye in the least restrictive environment. Tfie followinK set tion of 
this guide presenlvpt>licies that should guide the placement decision. 



1 
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Proe^m Placement 

500 Requirements for M.^ing the Vocational Education 

Placement Decision . ^ 

gOI Placement in the Least Restrictive Environment 

502 Availability of Various Alternative Placements » 

503 Review of EliKibility Requirement^ for Regular 
Vocational Education Programs 

504 Admission to Regular Vocational Education Programs 

505 Periodic Review of Program Placement 

506 Changes in the Handicapped Student's lEP and 

/ Progj^anp^Rtacement ' ^ 
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fOllCY ARtA 500 ^ 



Requirements for Making the Vocational Educatioii Piicement 
Decision , * 

The decision to pl.uo .j hanOicafUH'd student in a particular vocational 
tnJut ation program must b{>'l)ascHl on the provisionsc)! the indivfckiali/cd 
education program devolo^x'd for that student^ 

300. 1 Tfu> vocational educ ation plac (Mm'nt niust he (Jctcrniinod at least 
once a year, 

500-.2 The pUuenient must be made as close as ffossihie to the stu- 
dvnl\ hotiTe (P.L. 12, Section S04). 



POLICY DEVELOPMENT GUIDELINES \ 

.In establishing procedures for making the vocational (education placement decision, 
.the educational agency should be able to respt)nd positively to the following ques- 
tions: , 

• Is more than one source used to gather infWrnation for making the placement 
decision? . . \ 

• Is information from all sources documented anX arefully corisidered? 

• Is the plac^ent decision made by a gmup of pekons, including persons knowl- 
edgeal^fe about tJJ^^si^ the meaning of tbe assessment data, and-the place- 
ment oatimsf 

• Is the p^cement decision made in conformity with the least restrictive environ- 
ment rule's? • 

These questions relate to requirements of P.L. 94-142 concerning making the 
special education placement decision. They also apply to placement in vocational 
education «^1ch is designed to meet the uniqye needs of a handicapped student 



POLICY AREA 501 



\ 



Place^nent in the Least Restrictive EiA<ir'onrnent 

Each lo^al educational agency should establish procedures to^nsUre that 
each bindicapped student's vocational educati6» placement is in the 
least re^rictive environment. This is required t^y \4ari0us federal regula- 
" tion& as follows: 

501.1 P.L. 94- M2 requires: ^ 

That to the maximum extent appropridte, handicapped children are 
educated with children who are not handicapped.. 
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That spec ial classes, svp^rate s( hoolin??, oi other removal ot ha.uir 
( apfitHl ( hildren from the reKulor (hKk at.onal eiwiroiiiii(Mil oc c ui only 
when the nature and severity of the handu ap is sue h that edu( ation in 
i • , regular etiucation c lasst^s vvith the u«M)f supplementarY aicls and set 

vices cannot be achieved satisfactorily. 
^^0^ 2 P L. 94-4Q^ requires states to use vcnational education funds 
to assist handicapped individuals so that they ( an participate in 
- regular vocational cxlucatioq proKrams to the niaximum extent 
possible. 

SOI . 3 Section 504 (P.L. 93-112) requires that each hand4cap[)ed per- 
son be educated with persons who are not handicappecK to the 
maxir^ium extent appropriate, dept^ndin^ on the needs of the 
^ handicdpped person. 

• I * 

POLICY DEVELOPMENT GUIDELINES 

Placiflg students ih the least restrictive env^onment does not mean that all those 
whiare currentlyin special programs will r^ to regular programs. Schools must 
be prepack! to demonstrate the appropriateness of their placement recommerula- 
tions, which must be made on an individual basis., , j 

When developing procedures to ensure that handicapped students are plac ed m 
the least restrictive vociitlorfal ^ucation environriient, the educational agency 
should consider documenting the following questions: . 

• Can ihe student participate successfully in a regular vocational program with ap- 
propriate special educational assistance? 

• What is th^'nature and d^verity of the handicap that prohibits the student's partic- 
ipation in regular vocational education with special educational assistance? • 
ts th^ handicapped student unable to participate irt the regulafvocational educa- 

; tiorr program because facilities are inaccessible? 

• Are'alternative placements available for the provrsion of vocational education for 
^ handicapped students, who cannot participate in regular vocational education 

programs? ■ . » 

• Are thn facilities, services, and activities being provided handicapped students 
receiving, vocational education in separate programs comparable to those pro, 
vided in programs for nqpharidicapped students? •' r ' y— ^ 

<; ■. 




Avail|biUty of Various Alternative Placements 

» Tq ensur« that each handicapped student re<;eives NTocational educa; 
appropriate to his or Her needs in the^least restrictive environment, \e 
locsil educational .agency must make a variety of afternafTVe placements* 
available. ^ 
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I'OI IC Y inVtlOI'MI Nl cuiDri iNhs. 

Iho v.UKuis alh'rnalivc pl.u cmcnls inusl lx' av.tllal)lf lo llu> rWvnl nf( cssaty to ini 
plonuMU the in(livi(kMli/(<(f (<(|u( alion proKrams ol all haiuld appcd siudcnls Ilu'y 
- should Ik« (I(«si'oiu«(I to ,n,vl 11^ .uu'ils o\ sUuIcmIs whobo fvmciiLdpb idngf Uiuu iiuld 
lo sovcrc SomV rxaniplos of pLu ciiumiI scltings arc': ' ■ 

• PhK4:iU«'nt irWrcKular vot ational ( lassrooni wilfi. 

( <)risLiLU«Vf assistaiTif for teat fuMs. « / 
Provision ol dirci I scrvit os lo slu(ft'n|s l)y ilmcraiil s(H'( lalisls., 
Kt'sour(c room help lor sUi(Jt'nts. 

• Plact'riH'nl in sofjuualo vot alional ( lassroom: 

Su^«nl is in rtVI<ir c lass pari linuv 

Sf|l conlaint'd t lass in regular rdiu alion l.u iliiy. 

Sc^f c onlaint'd ( lass in sjhm iai rdiu alion larilily. 

• Placcmenl in a sht'llcrcd environrncnl: • ^ 

Kesider>lial. 

0 Hospilal. ' • """-s^ 

Olher instilulion. 

ShollerecJ wT^rk^hop. ^ 
Work activities center. 4 

• PUicemonrin work study or coop(ndlive\du( alion prograni * 

• Homebound instruction. • , ' 

V 

fxjmp/e of Variety 'of,RlcH omcnts Provided 
^ byXri /\iea Vocational [(^cation Si hool ^ , 

Th/ following i?an example of program formats developed by a public vocational/ . 
technical school (Linari, ^1974); . s 

• Full time progran^^jig at the vot dtiona1i'l<jchnical facility with resource assistance 
as required. ' • ^ 

- . . ' 

• Cooperative^^ucaiion at the vocational/technit;al facility with work arrangements 
for jfcniors/ ^ " , . ^ ■ 

• One-half d,Jy at tfie vocational/technical facility and one-half day . in public 
school. ■ . ' , . - .jj-^ 

• One ax tWb year training programs at tbe voctitional/technical facility. ' 

• Prevocatlonal. experience arrangements for ei^htband/or ninth graflje students on 
a part time basis for e\|^loration purposes. / ' ' 

• After-school training programs at the vocational/technical facility with acadeinic, ' 
. instj-uction at the area public, schools. . <, ^ ^ 

• Satkite-commumty progranos in which students participate in corrimunity-baSecl 
vo<fationaUn9truction and receive limited academ'ic work $t t^.vocalional/tpch-, 
nic|il facility. - / 

• Substantially separate programs at the vocational/technical facility. * • 

StMderils whVrefn^in uhserved by the vocatiohal/technjcal facility should receive 
voc^tipnal education through other pptions made available by the home school, y 
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POLICY AREA 503 . ' 

Review of Eligibimy Requirements for Regular Vocational Education 
.Programs 

Requirements for eligibility for placement in regular vocational education 
programs should be reviewed to make certain they do not discriminate 
against handicapped students. Standard policies and procedures should 
be devebped concerning eligibility for placement. 



POLICY DEVELOPMENT GUfDELINES ^, 

The local educational agency should examine the requirements for entrancelto each 
of the regular vocational education programs and consider the following qyestipriif 

• Are the reqXiirements relevant for success in the program? • - 3 J 

• Is-it possible to substitute other experience for a particular requirement? 

• Are nonhandicapped students required to meet the same eligibility requir^nts 
as'handicapped students? *V ' 

. • Can the requirements be modified if the courseJs adapted for handicapped stu- 
dents? . 

• What training can be provided to prepare handicapped students to nnidt entrance 

requirements? 

It is important that ali personnel {-vocational education, special e/tication, and 
suppbrtive services providers) work togethy in developing and implementing policy 
concerning eligibility.of handicapped students for regular vocational education. The 
pereons who meet to plan the student's individualized education rfrograt^wj^ust base 
th^ir decision for placement on what is appropriate to meet the rjjeds of that student. 
Eligibility requirements for regular vocational education sh-SaW not automatically 
exclude on the basis of handicap any student who^n be Wdsonably^ accommo- 
/Jated. 



( ■ 1 

POLICY AREA 504 



Admission to Regular Vocational Education Jpograms 



local educational agency policy should ensure 
equal acf ess along with nonhandicapped st 
ular vocational education programs. 



POLICY DEVELOPMENT GUIDELINES 

Admission becomes an issue when vocatldh 
moflate all students desiring vocational 




it eligible students have 
its for admission to^reg- 



iucatibn facilities cannot accom- 
in and there are waiting lists of eli- 
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gililo sHidoiUs, l)<)th handicafjiHHJ ;jnd nonh.uKJic a|HH>d, for rt^Kul.u.vcn alton.il (mUi 
t atkrti progr.inis. P L, •)4 .142 nujuiros thai lian(Ji( apjKHJ stiuJonts l)f provu^Hl Uvv 
approprialo public etkK alion in ( onformily wilh an irtdivicUialimJ ihIik alion pro-. 
, gr.ini. This is inierprrliuJ lo nnwn thai iht' siudoni must Ih> pLu i>d as (Hivmined l)y 
Iho individuali/e<i odiK alion proKrani, This IxHomes a ( oniroviMsi/il issur wImmi 
nonhandicnppod stpdonts aro on the wailing list for tht> sanio vo( alional infm alion 
plat oment. Are all handi( apfxnJ siudtMits pLu ed first on tht" basis of tfiiMr II I's? I\il)li( 
Law 91-112, Sot tiOn S()4, regulations Mate that an appropriate education is the 
provision of regular or spet iai educ ation and related aids and services th.U are de 
signed to meet the indivicfual educaljorwl needs of handiiap(H>d persons js ,nh- 
qtuitvly d.s (he ncvds oh nunhandiupptHl fxvsomr ,uv met. This t an l)tvinterprete(f to 
mean that handicapped stud^lnts receive equal trtMtment. fn the case of jU^aiting lists 
for admission to vtKationaj education prt)grams, locaf pt)licies should ensure ^|ial 
admission procedures gu'ariintee equal treatment. An Alternative appropriate plat e 
ment must be prt)vided fof bandit apped students vk'hile they are on the vvaitiTig list 
for the program of their choice. . 



POLICY AREA 505 



Periodic Review of Program Placement 



Each handicapped student's progress in conformity with his or her indi- 
vidualized education program should be monitored and reviewed pe- 
riodically to assess the ability of the plac^ent to meet individual. needs. 
The review should take place at least once a year "and should consider 
•the following poil(ts: 

• General progress of the handicapped Student. 

• Staff concerns regarding the student's profftess. 

• Determination of whether the short term instructiooal objectives cl/ihe 
lEP are being achieved accorcfi^ig to objective criteria stated in thelCP. 

• Changes that appear necessary in the student's individualized educa- 
tion program to make it more suitable \o his or her needs. 

• Whether the student Is ready to bej^laced in a less restrictive er\,viron- 

• Whether another voca^ona I education placement would be more ap- 
propriate for the studems- 

" - • " ^ 

POLICY. DEVELOPMEI^ GUIDELINES 

P.L. 94-142 requires that each handicapped student's written individualized edu- 
cation proRram be reviewed periodically, but not less than annually. Appropriate 
practice dittates that monitoring the progress of students, particularly those placed 
m regular vocatlojial eddcation classes, be done on a regular basi^, such as quarterly. 



PR(X;RAM PLAClMtNl 
* 



\i should ahOihv done when the neecl arises, sue h as when a toa( Ium ot supjH)ttive 
"staff memlier notices a problem. 

V The individualized education program contains the appropriate objet tive c riteria 
'and evaluation procedures dnd schedules for determining, ()n at least an annual 
basis, whethei' short term instructional objeCtl¥tl are Ix^inR ac hieved. In reviewing 
the app'ropriateness of the vocational educalioTf placement, the local educational 
agency may wish to ccJMsider other types of information, sued as: \ 

• The student's class attendance record. 

• The parents' and student's expressions of satisfaction with progress. 

• The rating of the student's functional performance based on task analysis of the 
vocational skills included in Jhe lEP. 



-POLICY AREA 5M * 

Changes in the Handicapped Student's lEP and Program Placement 

' # ■ . . _ ' ■/ 

Any changes in a student's vocational education program after the initial" 
placement require the convening oj a meeting to revise the student's 
' individualized educatiort program. ^7 

506.1 P.L. 94-142 requires that written notice be given parents of a 
handicapped student a reasonable time before the educational 
agency proposes to initiate or change the identification, evalua- 
tion, or educational placement of the student or the provision of 
• ' free appropriate public education to Ihe student. 

/ - . • " 



POLICY DEVELOPMENT GUIDELINES 



^ variety of factors may indicate that the student's lEP should be revised: 
Student's special, services need to be modified. 

• Student's occupational goals change and a different placement \s indicated. 
•■ Student and parents are not satisfied with the placement. ^ 

• Student's functional performance rating indicates inability to succeed in current 
placement. ^ ■ 

• Student is ready to move to a less restrictive environment. 

• A more appropriate placement is. available. » 




Service Delivery . 

I 

600 Coordination of Services Delivered by Vocationa 
Education, Special Education, and, Vocational 
Reha^jflitation 

601 Vocational Education Program Alternatives 

602 Career Education and Prevocational Activities 

603 Handicapped Students in Regular Vocational 
Education Programs • ( 

604 Special Vocational Education Pro'^rams 

605 Provision of Supportive (Related) Services * 

^ 606 Modifications To Assist Handicapped Students in 
^ Vocational Education 

60^ Work Experience Programs ' ^ ^ 

608 Sheltered Pre-employment Service* 

609 Credits Toward Ccaduation 

610 Travel Training for Transportation to Jobs on 
Cojnpletion of Vocational Training 

611 Job PlacenDt^nt and Folloyvup Services 
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Coordination of Senvices Delivered by Vocational Education, Special 
Education, and Vocational Rehabilitation 

Lmal educational aK^'"' shouUI mako evfry effort to cnsurr that ser- 
vices of the e<fucational agency arc C(K>rdinated with services of'the re- 
habilitation agency to provide appropriate vocalional eckjcation for 
handicapped students. 

POLICY DEV£L0PMENT GUIDELINES 

Gof)rdinating services provided by sjxx iai education, vex ational tnJucation, and vo- 
cational rehabilitation is extremely im^K>rtanl in order to r^^^lkv optimal use of re- 
sources each can provide. The joint memorandum (see Policy Area ]05) issued by 
the CommisVioner of Education and the Commissioner of Rehabilitation Services 
urges state education and vocational rehabilitation agencies to establish action plans 
for coordinating services, joint pli^ns for ccx)rdination of services developed by State 
Departments of Special Education and of VocatioVial Education and State Vocational' 
Rehabilitation Agencies will serve as a guide for policy development by local edu- 
cational agencies. 

The federal memorandum includes suggestions of activities and services that can 
be provided by special education, voc ational rehabilitation, and vocational educa- 
tion to help handicapped students .receive appropriate vocational education. They 
are presented here to assist users of this guide in the develophient of their own 
policies for coordination of services. ^ 

Special Education 

The following are examples of special education services that can be provided to 
help handicapped students become well adjusted and suitably employed: 

i Career awareness activities directed tc)ward making handicappetJ students aware 
I of themselves and/or careers in the world of work. » 

• Career exploration activities in which handicapped students begin to sample and 
er^gage in experiences related to specific careers. , 

• Prevocational activities to provide handicapped students "hands-on" experi- 
ences in the development of ba?ic occupational skills. < 

• Basic academic skill develofiment activities to provide handitapped students with 
adaptability skills needed for socioec6nomic integration into society. 

• Auxiliary aids, reader services for the blirid; interpreters for the deaf, and the like. 

• Job seeking, job getting, and job holding skill development activities^that would 
give a student the opportunity to develop and practice skills in reAl and/or simu- 
lated situations. . . 

• Staff development activities that provide vocational education and special edu- 
cation teachers with special competencies for preparing handicapped students to 
enter the world of work. ^ 
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• Career and v(k ational Iraining for handic apptxl sluderiti, inc luding s^xh iai train- 
ing ncHHied to augment the vcx^ational edu( ation IxMng provided, 

• Work stuc^y programs ^ 

VcH atioful RehabilitatioL} ( ' ' 

\ 

ExamfMes of vcx ational rehabilitation servic es lhaj ran be provided to eligible hand- 
icapped |^>ersons are: 

Evaruation of rehabilitation potentiiil, including diagnoslir and relattxi services 
incidental to determining eligibility for servic'es. / 



• Counseling and guidance, including personal adjustment counseling to maintain 
» a-counseling relationship throughout a handicapped individual's program of ser- 
vice and referrals to secure slices from other agencies. 

• Physical and mental restoration services, 

• Vocatipnal training and other training services of a firevocational, personal, and 
vocational adjustment nature, including work experience, ^?ooks, tooh, and other 
materials related to training. v 

• Maintenance, not exceeding the estimated cost of subsistence, necessary to derive 
full benefits from other vocational rehabilitation servfces, 

• Transportation in connection with the renciering of any vocational rehabilitation 
services. . " . » ' 

• Services to members of a handicapped individual's family when such services are 
necessary'to the adjustment or rehabilitation of the client, 

• Telecommunications; sensory, and other technological aids and devices. 

• Recruilment and training services to provide new employment opportunities in 
the fields of rehabilitation, health, wel^re, public safety, law enforcement and 
other appropriate public service employment. 

f Placement in suitable ^mpioyment, . * 

• Pos^^mploymenL and "follow atong" services necessary to help handicapped 
individaals maintain their employment. 

• Occupational licensesr.tools, equipment; initial stbcks (including livestock), and 
supplies. 

• Other goods and services that can reasonably, be expected to benefit a handK 
capped individual in terms of employability. 



Vocational Education \ , . ^ 

Vocational ^ucation services that can be provided to handicapped persons are: V 

• Vocational education and spcjciflc job preparation provided In school for occu- 
pations that require less than a baccalaureate degree. (Such training can be pro- 

" yided In high schools, area vocational, schools, Or postsecondary institutions such ^ 
as community colleges;) 

• Industrial arts education and consumer and homem^aking education, if the State 
' Board includes these programs irijb^ state plao. v ' ^ 

<d - • . . . - , 
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• Cooperative vocational education in whirh c<K)jK'rdtive arratigt'tnonts IxMwooty 
schools and employers are, establishtnl to juovidf students with' lH)th voc jtiotnl 
and academic induction through part Utm eniployniont. 

• Placement services for studt^its who have sue ct'ssfully completed vex ational ed 
ucation programs. 

• Vocational guidance and counseling services while in*sc hot)l. 

• Followup services for students who have c omplettnJ or left vtn ational education 

programs. • \J 

• Cifrriculum development and modification activities requirtKl to enable the hand- 
icapped student \p participate in "regular" vwationaLeducation programs with 
nonhandicapped students. 

• .Modification of vocational education equipment to enable handicapped students 
to develop skills thaT would lead to gainful yiployment. 

^ y ♦ • 



POLICY AREA 601 



Vocational Education Program Alternatives 

* 

In order that all handicapped students receive the appropriate special 
vocational education as specified \»y their lEPs, the local ^ucational 
agency must ensure that regular 3ind| special vocational education pro- 
gram options are available. 

601 .1 Handicapped students nfust have available the variety of educa- 
tional programs and services available to nonhandicapped stu- 
dents in vocational education (P.L. 94-142). 

601 .2 ' Vocational education programs must be specially designed if 
' Cr necessary to enable a handicapped student to benefit fully from 

. these programs (P.L. 94-142). • 

P6LICY DEVELOPMENT GUIDELINES 

• , Before establishing new programs and services, the local educational agency should 
• first examine its present vocational programs and consider: v 
. • What options are available forshandicapped students? 

• What needs to be done with present r^ular vof:ational education programs to 
enable handicapped students to participate successfully? 

• What specially designed vbcationakeducatiori needs to be created and imple- 
• ■ mented? ' 

' • What related or supportive services need to be provided to enhance handicapped 
\ students' success in vocational education? • ^ . 

The cooperative relationship established among vocational education, special'ed- 
ucatlon, and vbcatipnal rehabilitation, as^suggested in Policy Area 600, can be uti- 
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li/od in lointly i(l(>nlifying iumhIk, rxploftng .illrni.ilivrs, .uul rsl.ihlishing pionMins* 
.ind stTVK os lli.U Mo\d (luplit.Uion 

An ex.iniple ot \Uv inipUMiuMil.uion of joinrpLuuiing \o provulr .i v.uirly oi v(h 
tioHtd jliorn.Uivrs foi handle. ipfHHl studcnls uui ho tound in llu* Muhi^.m InU^r 

y Modol *\nd IMtVi^ry Systrn) o/ Vin Mfofi^l Idin .\lion Srfv/( os tof the H.mdi • 
c a/)/[>r(J (Mu hig.in Sl.Uo DofMitiuonI ut I dm Mnm, iindt^lod) 

The Mk hig.ui nu)d(>l dest/ilx^s sovon vex .Uion.il .dUMn.Uivrs .uid sjkh ifirs itu^f^*' 
sponsihihlios of vot alioiitd (Khualion, s\k\ \M iHluc.Uion, .uid vof iuioncd roh.U)iliLi< 
tion for provicJing progftinis and sorvic (*s. 
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r 

Career Education and Prevocational Activities 



The local educalional agency should ensure (haJ han;Jicapped students 
are provided \vith rar^ eduraiion exfXHieiues •and prevocational in- 
struction sp ihAt ihey will be prepared lo parli( ipale in vocational assess- 
meni and vocaiionaU^u( alion. 



POLICY Development cuiDEiiNES 

While career education experiences should be infused in the Curriculum throu§hou1^ 
the. elementary and secondary years, it may be necessary to establish special pro- 
grams for secondary handicapped students who have- not had appropriate experi- 
ences to prepare them for vocational assessment and vocational education. ^ 

Types of Career Edui aiion and Prevocational Activities 

The handicapped adolescent typically laclTs exposure to the world of work and needs 
to be provided witf> activities to compensate for that lack. Some examples of ^uch 
activities are: • ^ 

• Career awareness, exploration, and decisionmaking experiences to examine ca- 
reers, career clusters, or specific jobs, 

• Training in general work skills and "hands-on" activities representative of as 
many of the occupational areas in vocational education as are appropriate. . 

• Experiences to develop appropriate work attitudes and behaviors. 

• Experiences to develop appropriate personal social behaviors. 

• Training in independent living skills. 

• Practice in job seeking skijik nec^ssafy to obtain employment. 

Settings for Prevocational Activities , . f 

These activities may be conducted in a variety of settings, such as: 

• Prevocational laboratory established for that purpose. ^ ^ 

• ^Secondary vocational education orientati^^a^ses. 
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• Industrial arts and home economics classes. 

• Work evaluation and adjustment centers. 

• Sheltered workshops. 

• jl^mmunity work stations. 

• Campus worW stations. 

• Sheltered industry. 



POLICY AREA 603 



Handicapped Students in Regular Vocational Education Programs 

The local educational agency should develop guidelines to facilitate suc- 
cessful ^wrticipation of handicapped students ir^regular vocational edu- 
cation programs. Such guiHelines shcrtlianco^^ not be limited to: 

• Appropriate pfetralning ifxperiences for handicapped students to pre- 
pare them for the regular program. 

• Supportive (related) services to be provided. * 

• Preparation of regular teach^rs'to work with handicapped students. 

• Modifications of schedule, curriculum, equipment, and facilities to as- 
sist individual students. 

• Cooperation of special education, vocational education, and support- 
ive wrvices staff in meeting students' individual needs in the regular 

PHPgiw^^ 

ConsiWration of moving to a competency based program and! modi- 
fying tfaditional forms of gradiri^students^v* 



ELOPMENTGUIokiNES ^ 



POLICY DEV 

Cooperation To\fadlitate a Student's Suqcess in t/ie Regular Program 

So that a handicapped student can participate successfully in the regular vocational 
education progrim, all staff involved in the student's education must cooperate to 
provide appropriate, specially desighed vocational instruction and related services 
in the regular daks envirohnrwnt. This cooperation should begin in the planning of 
the student's individualized education program (lEP), which specifies what specially 
designed vocational education will be providedi. The lEP will specify annual goals- 
anashort term instructional objectives and identify changes in instructional mate- 
rials, equipment, 'acilities, or methods th«t will >»lp the individual achieve voca- 
tional success In a regular program. The supportive (telated) service^ required to help 
the individual benefit from th€ specially designed vocational education will also be 
specified, ^^tefer tcj Piolicy Ami 605 tni 606 for details c^erning supportive ser;. 
vices and modifications to assis^hardicapped students.) % 
• ■ ' ' i • ■ . 
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NXICY AREA 604 

Special Vocational Education Programs^ « 

SpAtal vocattonal educatton pr<)graa(s should be pmvtded kn hafi^ii- 
capped students who cannot achieve satisfactorily in regular vocational 
education programs with spei iai educational assistance. Pojit ies cover- 
ing the establishment of these programs jihould con5Wor: 

• Determination of course* offerings. • 

• Guidelines for site location and equipment selection. 

• Determination of staging nee^ls. 

• Determination of scheduling needs. { 

• Development of curriculum. ^ / 

• Criteria for placing students in separate pcograms. 

POLICY DEVELOPMENT GUIDELINES^ 

) 

Special vocational education Js designed for handyrapped students vvbose greater 
degree of imi^lrment precludes integration into^aj^gular vocational education pro- 
gram. The special vocational class program may be used to prepare students for 
integr^ion into regular vocattQnal education or to provide students with a job entcy 
skil]/andmay Include, but not be limited to, the following: 

• Training In self help and Independent living skills. 

• Specific occupational opportunities stressing exploration and awareness. 

• Development of entry-level occupational skills or special competencies related to 
one component of an occupational area through specialized vocational education 
courses. 

• Development of competencies that will enable some students to be accepted In 
an orHhe-job training ptogram or a regular vocational education prograrh. ^ 

• D^velopmertt of competencies In the more severely voc^ationally handicapped 
students that will facilitate their placement in a sheltered workshop. 
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Prcwition ofSuppoHlve (Related) Services 

The local education agency ^should .'ensure that appropriate supportive 
(reFited) aerylces are provide to help handicapped students benefit from 
^^atlonal echicatiOny ' • . 
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POLICY DEVELOPMENT GUIDELINES 
Cooperation in Providing Supportive Services 

Cooperation among vocational education, special education, and the providers of 
supportive (relaledjr services is extremely important to facilitate a haiuficappecJ stu- 
dent's success In the least restrictive vocational education environment. 

' r- 

P L 94-142 Definition 

' While vocational educators use the term "supportive (or support) services, 'spet ial 
educators tend to refer to "related services." These terms have basically the same 
meaning. The regulations for P.L. 94^142 define "related services ' as transporta- 
tion and such developmental, conwtive, and other supportive services as are re- 
quired to help a handicapped student benefit frorp special education (including vo- 
cational education). The following is a partiallisting of services: 

• Transportation. 

• Audiology. 

^ A C«Hinseling services, 
t •■ Eady identification. 

* • Medical services. 

• Occupational therapy. 

• Parent counseling and training. ^ 

• Phy5ica^ therapy. 

• Psychological services. 

• Recreation. 

• School health services. ' , 

• • Social work 9Brvices in schools. 

• Speech pathology. 

Support/ve Services Traditionally Provided ty Vocational Education ^ 

Supportive services needed by handicapped students in vocational education typi- 
• cally include, in addition to those listed ^b^e: 

J. • Supportive instruction for individual sti'JjHnts (individualized assistance in the 
' classroom or laboratory) in cooperation vJj the regular instructor whenever nec- 
-> essary. 

Remedial instruction in the basic academ^skills on the basis of a student's need 
In a particular course. 

Supportive educational services (asslstarlt fipm interpreter, note-taker, direct 
reider, tutorial aide, bilingpal specialist, oHttendant for physically handicapped). 

• Spaciallzed vocational counseling and SMfjance services. 
^ * r Job placement and follpwup. 

Nolii Only those supportive (related) service that are necessary for a handicapped 
student to benefit from vocational JRjcatlon are covered under P.L. 94- 

- V . ^ i I m^,. ...... ^ 
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142 .ind P. I 94 - 482 Uso of U'<1er.U (unds must Ih^ ( onsistent with requiro'. 
ments of the reguUlions concerninK excess (Osts cuid rnatc1)in«. (f tHJofcil vo- 
tatioritil ixlutcilioh fumfs may not Ih> usc»d for nunJicaJ, dental, f(KKJ, and 
housing { osts.) 



fOilCY AREA 6d6 

Modifications To^Assist Handicapped Studer\ts in Vocational 
Education 

Local educational agency policies should include making modifications 
as needed in scheduling, curnculum, equipment, and facilities to enable ' 
handicapped students to participate successfully in vocational education 
programs. 



POLICY DEVELOPMENT GUIDELINES 

The Guidelines for Identifying, Classifying, and Serving ihe^isadvanlagvd and 
Handicapped Under the Vocational Education Amendments of 1968 (Kay, Kemp, & 
Saunders, 1973) lists the following modifications: 

Scheduling Mod/f/car/om— needed to provide additional tim^ for faculty io assist 
identified handicapped students: 

• Extension of school day, week, or yec^r. ^ 

• Addition of another semester. * • n 

• Instruction on an individual basis.^ 

• Flexible scheduling of students Jo permit program entrance/exit appropriate with 
progress. ' 

Curriculum IVfod/f/cat/ons -required to enable individual students to contmue in 
regular vocational education program by assisting ^fjem in compensating for their 
handicap: ^ 

• Allocation of.additional time to develop skill. 

• Specially designed workbooks or textbooks. 

• Tas1< analysis of occupations to identify possible modification in instruction, 
equipment, or methods. ' ' 

Equipment/Facilities Modifications 

• For the visually handicapped: * . * " 

Instruction in Braille. 
Larg^print materials. 

Signals that use sound rather than sight. * 
Special safety devices, such as guardrails around tnoving parts of a machiiiie. 



y • For the deaf and hard of hearing: 

/ Printed rSkthmt HiAn vnrhAl inctftii-nnniL 



Printed rather than verbal instfuctiohs. 
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Signals that use sight rather than sound. 
■ Sound artiplification devices. ^ 

• For the drthopedically handicapped. 

Adaptations of regular equifiment, such as hand controls added to machined 
usually operated by foot controls. 

Special desks and work tables for students irr whwU hairs. 

Ramps for Students who cannot use stairs. , * „ 

For the mentally retarded: 
Simplified equipment. ^ ^ , 

6inbplified instruction guides and manuals. 

• For the cardiac and other physically impaired: 

Additional ficililies^r rest rooms. . 
' Handrails in washrooms and in corridors. 

This list of modifications is not exhaustive and may include others that will help a 
handicapped student participate successfully in 'the regular vocational education ^ 
classroom. However, any physical modifications made within the classroom shduld 
^^sS^nsferaW and feasible in the normal and usual employment setting. (Refer to 
^1*blicy Area 703, Adaptive Devices and Special Equipment, foi^ an expanded list of 
safety devices and adaptive equipment and a discussion of reasonable accommo- 
dation by employers.) ^^s». 
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Work Experience Progfams^ 

Work experience programs that provide handicapped students with .di- 
rect participation in the world* of work as an educational ex^rience 
should be Available as a vocational alternative. The local e^ational 
• agency. should establish guidelines for operating work experience pro- 
grams which reflect local needs and ate C9nsistent with state and federal 
statufes. . 

• : ■ ^ 



POLICY DEVELOPMENT GUIOELrNES • „ : 
Purpose and Funding ' ' . ■ 

Work experience programs assist students in bridging the gap between school and 
wor(c by helping them acquire desirable social skills, work habit^ and attitudes, and 
eritry-level job skills. Ideally, #|^h programs should not be the total vocational edu- 
cation provided to the stude^^Ut should complement the skill training provided in 
a vocational education program; Slnpe the terminology used to define work experi- 
ence programs and the intent of such progrifms may differ By state, it is important to 
obtain the guidelines fpr your s6i|e. 



■^^^ V(H AllONAl U)U( MIONOJ HANOU APPI I ) S 1 Ul )l N I S 



Work rxfHTitMKo programs arc otUMi'desiKruMl as sjhh iai (Mliaation work study 
progmmsfor handle apjx^l sludonls. Those aro Krnorally fun(](Hl ami atiniinistrrod l)y 
special ediu ation. I he Vcu alional tduc alion A( t |)r()vfrics funds ior work stu(i^ and 
coojXTalive edu( ation programs for all sludtMils that may Ix* approppatc for sonic 
handicapfXHj slucJents. If^thesc funcls arc to Ik* used, the rc(iuirenients of the Act must 
be observed. 

I* 

Polti y Concerns ^ » * 

In developing jx>licies for work exfXTient f prdgranis, the lo( al e(iu( ational agent y 
sh()uld Consider the following topics: ^ 

• Goals and objectives of program. 

; • Number of hours ptir week a student is permitted/r^Hjuired to work. 

• Age requirements. ^ 

• Nijmber of ( redits a student may ^rn. 

• Student eligibility. 

• Credit for eady termination of job. 

• Policy on changing jobs. 

• Parental permission. 

• Relate instruction. ^ 

• Required reports. ' 

• Ratio of studegts tq staff. , ^ 

• Role of staff and Administration. - . 

• Transportation. . 

• Contract with employer. 

• Training plap. * , % 

• Enforcement of applicabfe employment laws. * 

• Procedures for advancing students who are capable of going beyond the entry- 
level job. ' * • 

\/oc3^\oi^^i\ Education Cooperative Educiition and Wdrk Study ^ 

The definitions of cooperative education and work study that follow are bas^ on P.L. 
94-482. It should be noted that cooperative education does not mention including 
tfee student or the parents in planning the written cooperative arrarlgements. Placing 
a handicapped student in a cooperative education or work study program requires a 
meeting to plan an individualized education program for the student. The parents 
and student as wqll as the appropriate schcx)l personnel should be involved. It is also 
desirable|b have the prospective employer in attendance. 

• Cooperative education (P.L. 94«482) is a program of vocational education for 
persons who^ through written cooperative arrangement^ between the school and 
employers, receive instruction, including required academic courses and related 
vocational instruction, by alternation of study in school with a job in any occu- 
pational field.* These two experiences must be planned *and supervised by the 
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sch(X)l and employers so that eac h contributes 4o the student's tnlut atioiv and 
,employability. VVork ptniods an'd sc h(K)l attendrfiic e may Im> on altern.i\e half days, * 
full days, weeks, or other pericxis of time. / 
« Work study (P.L. ^-482) is a progtam desiKntni to provide fm«nc iai assistance 
through part time empfciymenl to^students whc) have btvn accepted fyr full time 
enrollment in vocational tramtnR. The pAri time pinployment is based on the fi- 
nancial need of the student and is not necessarily related to ( artier objectives.. 
Students are employed in nonprofit ir#.titutions. • • ' • 

Simulated Work Experience • 

If on the-job work experience is not possible or practical for hapdicapped stu^fe^ts, 
a simulated work experience may be provided in the classroom. A mock-up or sim- 
ulation of an actual community work station is created in the vocational laboratory 
^nd Ihe student leartis the task in the laborajtory setting. This learning can then Be 
transferred to the actual work site. This may be appropriate fpr students whose hand- 
icaps are such that they are not candidates for integration fnto regular vocational 
courses and are not readyyor placement in a paid employment setting. It is a transi- ' 
tional step to paid employment and may be viewed as one phase of a carefully 
structured work experience program 



POLICY AREA 608 

• : ^ } 

Sheltered Pre-employment Services . 

.' Cooperative relationships should be established with sheltered pre-em- 
ployment facilities to provide work adjustment and/or training for those 
stii^nts whose individualized education programs indicate that such ser- 
vices are needed. > 

. kJlicy development guidelines 

_ , ' 

Sheltered employment services "may be providecfvfor severely handicapped persons 
' who cannot* be readily absorbed in the competitive labor market. Such services are 
usually offered at publicly sponsored or private nonprofit rehabilitation facilities. All 
facilities providing sheltered employment, must be certified by the Department of 
Labor according to^the percentage of the minimum wage paid in relation to the 
clients' productivity. Administrators seeking further information should contact the 
Wage and Hour Division of the Department of Labor. < 

• Many sheltered employment workshops are sponsored by nonprofit health organ- 
izations such as the Ur\ited Cerebral Palsy Association, the National Association for 
Retirtfed Citizens, and Goodwill Industries, Inc* Although these organizations are 

• dedicated to serving clients with a specific t^pe of handicap, fix}3ncial constraints 
usually prohibit providing services to those who are not Sponsored by either the local 
educttlonal agency or vocational rehabilitation agency. 
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111 roforrMiK.a sludenl f()r sholtortnl |)i(* (Mn|)l()yiiUM)l ^tvi( t^Nht* lot aLtnUu alioihil 
agency Should invile a reprosenlafive from \Uv ant^nc y pr))vi(Uy)g \Uv prosiHM livr 
services to attend the imnMing at whic h (he stiujeiil's iiidividualii^ed edcu alioi) |)ro- 
gram (ItP) is develofx^k The IfcP will s^vcify tin* sheltered pre (MiiploynHvil services 
to by providtxJ by the shellertnl fac ility. |he resfXHisibility for inonitt)rinK (he stu- 
dent's nP and cnsurinK linu services are delivered as specified leniams with" the 
IcKal txkjc ational c\k^k y 
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Credits Toward Graduation 

Policies should be establKh^nJ concerning crt^fits that willji>t* grantixJ f\)r 
various types of spin ial vo(,ationai etJucation programs and the type(s) of 
diploma or certificate a handicap^x^ student is eligible to obtain. 



POLICY DEVELOPMENT GUIDELINES . 

State law must prevail in the granting of credits toward a high school diploma. In 
most vocational educatfon programs, handicapped students will Veceive credits to- 
ward a diploma in the same manner as rwnhandicapped students 'in the program. 
Local policies are needec;! to determine the credit to be granted for work experience 
programs and sheltered workshop activities. In some states a certificate of atteadance 
Is Issued 

For those h^^ndicapped students in a regular vocational education classroom who 
are moving at a slower rate and may not complete all parts of the course, a certificate 
listing uocationaJ competencies attained could be issued. Such a certificate would 
be usefuJ for a potential employer. 
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Travel Training for Transportation to Jobs on Completion of 
Vocational Training 

Program staff should address the need for travel training which is offered 
concurrently with vocational training to prepare handicapped students to 
travel independently. 

POLICY DEVELOPMENT GUIDELINES 

* 

Staff and Equipment: 

LEAs must'decide who is responsible for providing travel training. Staffing and equip- 

liandicapj 

112 



^ / merit needs will vary depending on the type of h^dicapped student being trained 
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Program administrators may consider: 
J • \jse of staff who are part of vocational program. 
^ Consultation with mobirity/orientation specialist. 

• Purcjiase of adaptive devices such as hand controls for vehicles. 

- Although mobility/orientation specialists have traditionally worked with the visu- 
ally-handicapped, they have successfulfy. adapted their techniques for those with 
other handicaps such as mental retardation and orthopedic impairments. 

Travel Training Topics 

Handicapped studentv should become familiar with and know how to use all the 
modes of transpoitation used by nonhandicapped persons, such as: . 

• Public transportation (bus, train, subway). 

• Car pooling. - ' 
* • Personal transportation (walking, bicycling, driving). 

In additiiff, some community and private agencies serving handicapped individ- 
uals estabRsh special transportation services for handicapped persons who are una- 
ble to travel to work by other modes of transportation. 

Fotlowup on Transportation to jobs 

Staff rpsponsible for followup should assist students who need help in solving job- 
related transportation problems. Assistance should primarily be in the form of pro- 
viding information to the student concerning special transportation arrangements 
when difficulties would preclu^Je the student's reporting to the job. For example, 
staff may inquire for those confinfed to wheelchairs as to scheduling special lift buses 



or vans. 



POUCY aria 611 

* Job Placement aiid Followup Sen^lces 

\~ 

)ob placement and followup services should be established to help hand- 
icapped students secure and maintain job placei^lehts in settihgs that are 
suitable for their abilities and interests. 

♦ 

POLICY DEVELOPMENT GUIDECINES 
Same Seryices as Provided for Nonhandicapp^ . 

It should be assumed that handicapped individoais are seeking the same' array of 
caraerf.^S nonhandicapped. They shauld not be counseled toward more restrictive 
cai«e(ob|ectlves than are nosnhfNllcappei* students with similar interests and abili- 
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ti^s. job placemi-nt and followi|f> pr(H (nliiroi* that have provert efft^tive fpr nonhan- 
aicapped persons are appropriate^. for han(ii( apfXHi students. These incfude: 

• Referring students to jtib openings. 

• Instructing students in job-searc h tec hniques. 

• Taking job orclers from' employers and listing jobs. 

• Following up on placemenis of students in jobs. ■ 

• Soliciting jobs 'for listing. 



AddUional Service^^ for Handic apped Students 

In addition, job placement" services can be provided handicapped , students to en- 
hance the<r sucTcess in securing and keeping jobs: 

• rnstruction and practice in job-seeking skills for handicapped students who may 
need more practice to compensate for lack pf exposure to work, world; 

Preview of employment resources. 
Proper use of application blanks. • 

Methods of effective interviewing. * 
Suggestions about how to focus on c^ipkabilities, not handicaps, when talking 
with employers. 

Preparation of resumes and obtaining letters of reference. , 

• P?i|vision of information to employers to dispel their fears about hiring handi- 
capped individuals. 

• Provision of information to assist employers and handicapped incMviduals in ac- 
quisition of adaptive devices and in modification of work task/work environment, 
tha^ will enable physically or mentally handicapped individuals to be competi- 
tively employed. 

• Establishment of procedurlpiB search actively for job openings in the commurllty 
for handicapped students, 

• Development of procedures to match qualified students with available jobs. 

^ • Provision of assistance as needed to stuoenis during Interviews and In contacts 
with personnel officers. * , ■ 

Assistance to. students in solving job-related transportation problems. 

Assistance to students during initial period ^n the job. 

Establishment of on-the-job followup procedures. 

Coordination of educational agency plj^emcnt activities with vocational rehabil- 
itation, state ernployment services, and other community agencies. 
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rOLICY AREA 700 

Exclusion of Handicapped Students Because of Inaccessible 
Facilities Prohibited 

Locaf guidelines should be established to ensure that handicapped stu- 
dents are not excluded from participation in an appropriate vocational > 
education program becayse existing facilities ar^accesslble to or un- 
usable by handicapped students. 

700. 1 Each. program or activity shall operate so that when viewed in its 
• entirety, it* is readily accessible to handicapped persons (P L. 
• 93-112, Section 504). 



POLICY DEVELOPMENT GUIDELINES ' * 

Section 504 states that no qualified hapdicapped person can be excluded from p^ 
ticlpatioh in or otherwise be subjected to discrirfiination under any program or activ- 
ity because a facility is inaccessible to or unusable by that person. 
^ Program accessibility does not requin-ihat all existing facilities or every part of a 
facility be made accessible as long as other methods can be employed to make alt 
programs readily available to handicappfed persons requiring them 

( 

How to Comply^ » ' ^ ^ 

Programs ftin be made accessible through such methods as: 

• Redesign of equipment. • 

• Reassignment of classes or other services to accessible buildings. 

• Assignment of aides to students. 

• Alteration of existing facilities pr construction of new accessible facilities. 

„ • Any other methods that result in making programs accessible to handicapped per- 
sons. ^ , 

The local educational agency is not required to make structural changes in existing 
facilities when other methods are effective in achieving compliance. 
, When the methods for meeting program accessibility are chosen, priority should 
be given to those methods that offer programs and activities in the most integrated 
setting.*. 
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Acc«itibinty of New Construction 

N#w construction must be designed «n# constnicted so that the facHity Is 
readily accessible to and usable by handicapped persons. Alterations to 
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« 

existing^acilities also are required to be accessible to and usable b^ 
handic apped persons to the maximum extent feasible. 

POLICY DEVELOPMENT GUIDEU.NES 

Bqth P L. 93-112, Section 504, ^nd P.L. 94-482 require that ^lii facilities con 
structed with federal funds or .housing federally funded programs be ac cessible. 

* 

How to Comply 

Compliance with this requirement may be met by designing, construVtirtg, or altering 
facilities in conformance with the American' National Standard Specifications (or 
tilakir^g. Buildings and Facilities Accessible to and Usable by the Physically Handi- 
capped (American National Standards Institute, Inc., 1971). 

Information can also be obtained Jrom the Architectural and Transportation Bar- 
riers Compliance Board, Washington, DC. 
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Safety Standards 

Local guidelines should be established to ensure tha^t all facilities conform 
to the minimurji^ safety standards as required by health, fire, and safety 
regulations. ; » ' 

.». "» 

POLICY DEVELOPMENT GUIDELINES ' , ' 

While safety standards are established aTid enforced for all students, there are some 
areas affecting the health and safety of handicapped students that should receive 
^ttentior\. For example: 

• Facilities should have^dequate and accessible toilets. . ' ^ 

• Vocatiorwl shop areas should be accessible with extei^r exits as necessary for 
safety. 

• Storage areas should be accessible and apart from acaderhic or vocational-class- 
rooms. » 

• Work stations and equipment should be adapted to meet the needs of the indlvid- 
uahstudent. ' , " 

• Fire exits should be adequate and accessible. 

• Routes of travel must ensuye easy and safe access for all handicapped students. 

« 

How to Comply 

Local ar»d state health, fire, and safety regulations shoufd be studied to' ensure that 
facilities rneet mlnlnium standards. ^ ^ 

117 
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Althougli tho standarcJs published \\ \ho Aint^rican NcUional Starniarcis lnstituU\ 
Inv. (1971) deaf primarily with act essibility. tht* sukW^IocI nuKiific ations n^tUn t Con 
corn fm safety and the general public wc^lfanv * 
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Adaptive bevices and Special Equipment 

Provisions should be made to adapt vcnational edu( ation shop tKiuip- 
ment to meet the needs of individual handicapped students. ' 



POLICY development:guidelines 

Purchase of A(iapiive Devices and Special Equipment 

F*r5gram staff will probably identify thp student's need for adapted eqaipment during 
the vocational assei^sment. Some devices and equipmeqj for different handicapping 
conditions are available by mail order. A directory of these sources is Accent Buyer's 
Guide (Accent Special Publications, 1977)^ 

Design of Special Ectpipment by Program Staff ) ^ 

Meeting the particular n^ of a handicapped student may require a special piece of 
equipment. Staff will have to rely on their imagination and ingenuity t6 develop the 
'appropriate equipnlent. Program staff could consult occupational therapists or bio- 
engineers for assistfnjpe in this area. ( 

Examples of Simph^daptive Devices and Modifications to Equipment 

The following is a list o>^some of the ways equipment can be adapted to meet the 
needs of habdicapped-midents: • 

• Installing Safety devices on machines, such as: 

Guardrails. 
Cover plates. 

Warning plates for tactual interpretation. 
Warning lights. 
Warning sounds. 

• Installing adaptive operating devices on machines, such a§: 

Hand controls (mono-, bi-). 

Fpot controls. . ^ 

Hand-foot controls (hemi). 

Head>mtrols. ^ ' ll8 

Mouth controls. 
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Adapting existing c>qu,pnu'nt or soc ur.nK othor equipnu.nt to assist ha.nlu apfHuf 

stuclents, such as: 

A(iaptive handles on t(M)ls. 

Gu»Td plates to di^ect finger/hand at cAiracy, 

Leffhanded scissors. 

Pattern guides. . < ,. 

Cutting guides. V 

Magnifying guides. 

Tape re<;orders. 

• Caution.' Reasonable AccommtKlation 

In ord^ to provide realistic training programs, vocational programs always attempt 
to creite a phyfical environment resembling as closely as possible that found in 
indusfrv thus allowing the development of skills as they are used in mdustry. , 

ttdapling equipment to meet the ,eed.of handicapped students, it is important 
to work closely' with representatives^ the business-industrial corymunify td ensure 
that training condition/ that can be trarSsferred to industry are created. Most employ- 
er are witgto ma^e reasonable accommodations to modify or adapt equipment 
or deviee/ to meet thft needs of handicapped workers. (They are required under Pi. 
9,7u, Section 503, do so if they receive federal contracts.) Therefore when 
accommodating students in vocational programs training ^^-d'^'^^ 
so special that their duplication would impose uhdue hardship on employers.. Stu 
dent^ained under such co^1ditions mipht be unable to find employment m industry. 
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800 Provision of Adequate Staff 
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HXICY AREA 800 , 

(Provision of Adequate Staff [ 

Gu'idelines should be established to provide for sufficient qualifietJ per- 
sonnel so that each handicapped student yHf receive the specially do- 
. signed vocational instruction and related services specified in her or his 
individualized education program (lEP). 



POLICY DEVELOPMENT GUIDELINES ' ■ 

^ * . 

Determining Local Needs 

The number and types of personnel to be employed should be- determined on the 
basis of local needs. Some considerations are: 

>• Number of handicapped students to be served. 

• Types of handicapping conditions requiring special services. 

• Types of vocational instruction and supportive (related) services specified in stu- 
dents' lEPs. 

A local education agency with a small number of students to be served should 
employ staff who can perform the functions of more than one of the types of person- 
nel listed below. A larger school district may establish additional supervisory posi- 
tions, such as supervisor of work experience programs or supervisor of supportive 
services. _ 

' Variety of Personnel Who May Provide Vocational Education and Supportiye 
Services 

A review of poHcy materials for many state* indicates that a great variety of personnel 
may be involved in the vocational education of handicapped students. These in- 
clude, but are not limited to: 

• A manager or coordinator of vocational education programing for handicapped 
students. 

• R^gular vocational education instructors. 

• S0ec\a\ vocationart education instructors. 

• Special education teachers. f 

• Teacher/coordinator: of work experience. 

• Vocational evaluator. 

• Supportive (related) services personriel: 

Vocational resource instructors. 

Orientation and mobility' specialists. 

Interpreters, note-takers; direct readers, attendants. 

Gounselors (voc'ltiona|, guidance, rehabilitation). j 

Piychologlsts. J J 
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Occupational thtrapists. 
Social work services personnel. 
Ipb placement cootclinator. 
• Paraprofessionals/teathers' aides. 
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Student/S>ff Ratio 



The focal educational agency may establish policies concerning the ratia 
of handicapped students to staff. 



POLICY DEVELOPMENT GUIDELINES 

before establishing local policies, the Ideal educational agency (LEA) should become 
familiar with state standards and regulations, if th^ LEA decides there is a need, local 
policies should be based upon such criteria as: * 

• Requirements of State Standards and regulations 

• Number of handicapi^ students to be placed in a particular vocational program. 

• Type and severity of handicaps of students. 

• Nature and extent of the training program. <r 

• Supportive (related) services that can be provided to enhance success. 
Examples of policies include, but are not limited to: 

Specifying maximum numbers df handicapped and minimum numbers of nO<^ 
handicapped students per vocational course. ' . 

• Reducing class size If the nature of students', handicaps requires additional 
teacher time for instruction. 

Policies sliould provide for flexibility and creativity in meeting^the'personnel needs 
for the vocational education of handicapped students as more ^uch students are 
placed In the least restrictive environment. / 
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CtrtiflcatiiMi of Staff 



V • . ■ ■ ■ . 

- All IrwtructfonaL supervlsory> and administrative personnel in vocational 
education for handicapped persons should meet minimum professional 
itpnciard* which are established and "periodically reviewed and updated 
fetn apptt&pr&teitaip igency. 



PERSONNtl 



, <»«> 



. POLICY DEVELOPMENT GUIDELINES 

Only a few states have adof^ed certification sta~i^dards requiring certain competen- 
cies for personnel w>io provide vocational programing for handicapped students. 
Special educators at the secondary le^l hjive long been free to tpach in prevoca- 
tlbnal and work expeSnce programs<^ithout any certification requirements other 
than basic special education requirements. Sirfiilarly, vocational educators have 
been relatively free to teach handicapped students of any type withoCit specific prep- 
aration. , . , 

To ensure that competent personnel are employed to provide vocational program- 
ing for handicapped students, the local educational agency could establish experi- 
ence requirements (occupatioKaJ experience and experience in working with hand- 

^apped individuals) for all professionals involved. Requirements must be in 

^ accordance with state standards. 



i 

POLICY AREA 803 



Fair Employment Practices 

Local administrators should consider local, state, and federal equal op- 
^ portunity and affirmative action guidelines when recruiting, selecting, 
employing, and advancing personnel. 

POLICY DEVELOPMENT GUIDELINES 

Both P L. 94-142 ahd P.L. 93-142, Section 504, require that a local educational 
agency receiving federal financiahfslstance make positive efforts to employ and 
XnceTn employment qualified handicap>«| individuals. P.L. 93-112 Section 
503, requires employers, with federal contracts to take affirmative action to hire qual- 
• ified handicapped individuals. . 

PL 94-482 is particularly concerned with helping state and local educational 
agencies eliminate sex discrimination and sex stereotyping. Funds ""^^^r the basic 
-Rrant may be used to in<;re^ the^umber of women instructor* involved in the 
^ : training M wqmen in programs that traditiofta^lly have enrolled mostly males, so as 
i to provide supportive examples for the women yvho are preparing for jobs in these 
nontfaditlonal areas of erhpjoymerit. 
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^Profei^al Development 

f ■ 



^ The local educationi^l agetwyihould establish policies encourage staff 
to maintain anc^ upgrade « pipfesslonal standards by participating In 



appioved professional ><leyelopment activities 
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POLICY DEVELOPMENT GUIDELINES 

Professional Development Activities . « 

A variety of activities may contribute to the professional development of staff mem- 
bers. They include, but are not limited to: 

• Inservice training. . 

• Collie courses. 

• Conferences or workshops. 

• Activities of -professional organizations. 

• Visits to other programs both within and outside the disl^ct. 

• Exchange visits by vocational educators and special educators to each others' 
classrooms. / 

Pro)f/fsion of Incentives 

The general policies of the lycal educational agency would apply in providing in-' 
centives to encourage staff members to1|lirticipate in professional development ac- 
tivities. Incentives may include, but are not limited to: 

• Arranging released time for such activities. 

• Paying part or all of the expenses involved in attending approved conferences. 

• Providing tuition waivers for college courses. 

• Arranging for college courses to be taught off campus at local schodls. 

• Giving salary st^p credit. 

• Paying for participation in inservice training. 

• Giving academic cfbdit for inservlce training. 

• Oevejpping and Implementing an inservice program. 



rOUCYARlAMS 

/ 

Inservhpe Training ^ 

The local educational agency should establish polic(es to provide an In- 
service personnel development program for all staf/ members Involved In 
vocational programing for handicapped students. Such policies should 
caver: ^ 

• Use of Incentives to ensure participation by staff. 

• Process to be used in determining the inservice training needs of per- 
sonnel engaged in the vocational edMcati^ of handicapped students. 

• D«vtlopm6nt of the Inierv^ce tr«{nin| plan. 

• IfT^fmentation of the loi^icw irtM^^ 

• Evaluation of the Inservice tiiining. 
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POLICY DEVELOPMENT GUIDELINES 

At thhi time there is a shortage of teat hers pr*?pared to work with ha.1dic a^)^HH^ stu- 
dents in vocational education. Jhls^ means that local educational agencies must reJy 
on inservice training to provide staff with the information and competencies ntHxled 
to meet the needs of handicapped students. , , . 

Both P.L. 94-143 and P.L. 94-482 provide funds to states to be used for inser- 
vice training of personnel. A/ocational education personnel training funds under P L. 
94 -482 may be used for "training, including inservice training, for teachers and 
supervisors and trainers of teachers in vocational education to improve the quality 
of instruction, supervision and administration of vocational education for persons 
who are . . . handicapped." 

Imervice Training Plan 

The inservice training plan should include: 

• Identification of the areas irt which training is needed (such as individualized 
education programs, modifying vocational programs for handicapped students 
teaching methods to use witl^ handidapped students, least restrictive vocational 
environment). * * 

• Specification of the groups requiring training (e.g., spedal teachers, regular vo- 
cational teachers, administrators, supportive services slafO- 

• Description of .the content and nature of training for each area of training need. 

• Description of the training io be provided. 

• Specification pf funding sources and time frame for the training. 

• Specification of procedure for evaluating the extent to which program objectives 
are met. 



POLICY AREA 806 

Personnel Evaluation 



Periodic evaluation of vojfgtjpnal education personnel should, be con- 
ducted by the local educ;ati,9,pal agency. 



POLIGY DEVELOPMENT CyiDELINES 



The evaluation procedures already^ place in the local educationaSagency should 
apply to personnel providing vocational education programing for handicapped stu- 
derits. Sich evaluatiorti can Identify Weeds for insen/iee training to assist personnel 
In developlni Instructional qQnTpetencies. . 
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K>iiCY Area so? 

Position Descriptions , 

Position descriptions specifying responsibilities .\nd minimum qualific.i- 
tions for training .ind experience should be in writing for all personnel 
involved in vocational education programing for handicapped students. 

POLICY DEVELOPMENT GUIDELINES 

The local educational agency^should refer to job titles and position descriptions 
tJevel6ped by the state educational agency to guide its development of local titles 
and position descriptions, since these may vary from state to state, job descriptions 
that illustfate the interaction of each role with programing goals should be devel- 
opecf. ■ i 



Fiscal Management 
f 

900 Funds for Vocational Education Programing for 
Handicapped Students 

901 Fiscal Accountability 
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Funds for Vocational Education Programing for Handicapped 
Students / 

State and lex al funds should be providcnl to mwt the bask costs of vo 
cational education for handicapped students. These funds may Ik^ supple- 
menteii with federal funds, which are available from several sources. The 
local educational agency should establish prcKedures to ^uide the effort 
to obtain federal funds. "These pro< edures should include: 

• Designation of an individual responsible for identifying' sources of^ 
funds 

• Specificatton of procedures for determining priorities for use of funds 
from various sources. 

* 

• Establishment of pr6cedures for developing proposals, grants, budgets, 
etc. for obtaining^ such funds, j \ 

• Establishment of communication witKthe state adencies that adminis- 
ter allocations and grants provided to the stawT from the respective 

• federal agenciesu 



POLICY DEVELOPMENT GUIDELINES 



It was never Intendecl that federal funding of vocational education pay all the costs 
of vocatior^l educatioin. The bulk of the funding must of necessity come from state 
and local governments. Just what part is borne by sfate fundy nd what part by federal 
funds varies among the states. The local ^ucational ageri% should be familiar with 
the state's regulations and requirements guiding the state's speeding and allocations 
of vocational education funds from state andf federal sdurces. 

Sources of Federal Furids f ii . *** 

Federal funds^for vocational education Of handicapped invidi^uajs-^ available 
from several sources. The Acts that authorize such funds include: - 




Vocational Education Act of f963, as amended by the Education Amendments of 
1976, P.L. 94-482. Under this Act, tO percent of Basic Qrant and Program Im- 
provement and Supportive Services funds are set aside to meet the excess costs of 
vocational education of handicapped persons. In addition, states are required to 
match federal expenditures with state and local expenditures. It should be noted 
that%tate and|»cal special education funding' may be used 15 meet the matching 
requlrements df P.L. 94-482. ' ' 

Part B of the Education bf the Handicapped Am, as amended by PI. 94-142. 
Funds are pravMe^ state ahd local educationa agencies to assist them in the 
education of handiciiped cMldiln. These funds may also be used idf vocational 
education. J . . _ 
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• The RehabiliiJtion Act of 1973, I^.L MM 12, Monoy is urantwJ to (Vj^bihtate 
handicapped individuals so/that they may ^prepare to otiKam» in Kainfufemploy- 
meni to the extent of their capabilities. 

• Comprehensive Employment and Training Act of 1973, P L. 9} 203, Funds are 
provided for job training and empkivment opportunities. 

• 'Elementary and Secondary Act of 19^, as amendtnl by P L 93 380. Funds may 
^ be provided for innovative programs, evaluation centers, and training in life skills. 

Types of Servkes Thai May Be Funded with Vwational 
fdu( at/on Se(-As/de funds for Handicapped Persons 

The following list provides some examples of the types of services th^t may be 
funded under the Vocational Education Amendments of 1968 (Kay, Kemp, & Saun- 
ders, 1973). This list is not exhaustive and other servltes may be added. 

• Advisory/coordinating committees— required to help formulate programs, \o act 
as liaison between school and community, and to support legislation. Allowable 
costs include: 

' Formation and servicing of the Advisory Committee for the Handicapped, 
f^ornjation of and participation in state and. local coordinating committees, in- 
cluding clerical help, travel expenses, and salaries of faculty members who 
altend meetings. 

• SiiA'ey/evaluations— conducted by staff members or under contract, including: 

IdentificatioD of handicapped population and the geographical areas in which 
it is concentrated. 

Assessment pf effectiveness of methfods, materials, equipment, and techniques 
used in providing vocational education programs for^handicapped persons. 
Identification of other agencies, organizations, or individuals concerned with 
th^ handicapped and the extent to which they provide vociHional education. 

• Recruitment/promotional activities— designed to reach iiandicapped persons and 
potential employers and to devel^ community participation and support, includ- 

'"8: . .j^ ' . 

Advertising through newspapers, television, and radio. 

Announcements through posters, flyers, brochures, and other visual media. 

Speaking engagements with community groups, including local chapters of so- 



iraups, 

cial wplfare organizations. A 



Identification of handicapped— needed to ideilifyand classify specific problems 
of individual students, incfuding: 
Counseling servicfjs for students and/or their^famllies (pay for time over regular 
duties can be provided). 
Preparation of diagnc^c and evaluation tools. 
Education testing to determine academic levels interest, and abilities. 
Vocational or work evaluation. • ■ 
Staff development— i»qu'^ »o prepare teachers to work with handicapped stu- 
dents, ir)cluding: • | 
Teachejrtraining pr^rams (both pre»ervlce and jnservice). 
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•s 

Travel costs and salaries of faculty menilxHs who atttMid seminars, ( onferenc es, 
workshops, and special institutes/ 

• Modifications of schedules— neede<J to provide additional tinie for fa( ulty to assist 
students identified as handicapped. Additional faculty time aAd related ex^x^nses 
may be required when any of the following situations exist: 

Exteniion of school day^ v^k, or year. 
Addition of another semester. 
Instruction on an individual basis. 

Fte^tible scheduling of students to permit entry into and exit from programs as 
appropriate with progress. 

• Modifications of curriculums— required to enable individual students to continue 
in regular vocational education program by helping th^^d|Wipensate for their 

^ handicaps, including:' wlK 
Allocation of additional time to develop skill. 

"*"^''«**pecially design^ workbooks or textbooks. 

Analysis of tasks within occupations to identify possible modification in instruc- 
tion, equipment, or meth9ds. 

• Development of curriculums— required to provide students with a specially de- 
signed progranVto suit Mieir individual needs, including: ^ 

Research, experimental, and demonstration projects. 
Contracts with consultants, specialists, or teachers. 
Salaries of teaching staff and curriculum specialists. 
Individi/allzed learning packages. 

Orientation programs to develop social skills and attitudes and consumer edu- 
cation. 

Orientation programs to observe various occupations. I 
Special supplies and instructional materials. ./ 

• Modification of equipment: 

For the visually handicapped: 
^ t Instruction in Braille. 

Large-print materials. y 
Signals keyed to hearing rather than to sight. 

Special safety devices, such as guardrails around moving parts of a machine.- 
For the deaf and hard of hearing: 

Printed rather than verbal instructions. , - ^ , 

Signals keyed to sight rather than to bearing. 

Soynd-ampHficatldn devices. 
Fc^ the orthopedioilly handicapped: * 

Adaptations of regular equiprnent, such as hand controls added to machines 

usually operafed by foot controls. 

Special desks and work tables fbr students In wheelchairs. 

Rampi for students who canhot use stairs. 
For the rpenUiliy retarded: V - v 

Simplified equipment 

Simplified instnjctloh guides and manuals, 
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For those with cardiac and other physic al itniwirtrnMits; ^ 
" Additional facilities for restrtmms. 

Handrails in washrooms and in corridors 

• Supplemental educational services'-designed to .issist studctits iti roKnlar or s|h- 
\cial vocational programs, including: x 

Piychological services to test, diagnose, and cvaluato omotional and mental 
problems. 

Guidaoce and counseling services, including referral and followup services, 
lob placement services, including job tinding and employment followup. ^ 
Tutorial services. 

Transportation services in addition to those provided regular students. 
Family counseling services related to the vocational prograr^ of the student. 
Special services for the handicapped, such as reader services for the visually 
handicapped, interpreter services for the deaf, and guide services for the 
physically handicapped. ' 

• Facilities^-required for reaching and teaching handicapped students, includin^f 

' Purchase/rental and operation of mobile units to serve as classrooms, dia^ 
nostic centers, or counseling and guidance units. , 
RenUl of nonpublic space to serve as classrooms in locations more accessi- 
ble to stVflents. 

Contracts with private nonprofit schools that c^n provide programs and ser- 
vices not available in public schools. , 
. Cooperation with business community-required to enlist support for goali of 
vocational education for handicapped individuals- through job offers, tealher 
training, and upgrading oi skills. The following costs are allowable]: 

Additional staff to coordinate, supervise, and guide work expertence or work 
study programs. 

Ar)iingements for summer jobs in private business firms for teachers to update 
their knowledge and skills. 

» 

POLICY AREA 901 , 

Fiscal Accountability 

Each local educational agency administering vocational education f^ 
handicapped students should establish a fiscal accountability syste^ thM 
allows for and indicates cost-effective decisionmaking for educational 
prograAiing. This system should, at a minimum,^eet the following cri- 
teria: ' 

• It should bte consistent with state and local requirements and accept- 
-able accounting procedures. 

•some Df th«e Mppletncnttl itrvkM«>«lViil«b>« for handicapped persons through othei^publlc agen- 
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• Requirenienls for rtn ord kwping should Ix^ kopi lo a minimum so ihal 
the educational ( osis of handic ap^Knl sludenis c an lx» lra( ktnl dftn 
lively. 

• The personnel responsible for de( isionniaking and management of ex- 
penditures for vocalional educ alion of handicap()^»(J sUJdenls should 
be specified. 

• Expenditures for vocational educahon of handicappt»(J students should 
be kept separate from oth^r vocational education expt^nditures, 

• Fiscal decisions shOuW [>e [)ased on v^ritten individualizini education 
programs (lEPs) for handicapped studenis lo ensure that services spec - 
ified in lEPs are providecJ. 

% 

POLICY DEVELOPMENT GUIDELINES 

The IcKal educational ageq^y should become knowledgeal^je about the state's re- 
quirements for record keeptfTg regarding funding for handicapped students for pur- 
poses of reporting to the state. While specific requirements may vary from state to 
state, general requirements call for data concerning types of services provided, per- 
sonnel involved, students served by type of handicapping condition, and costs of 
providing these services and personnel. 

4 
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Work'Evaluation Systems 

The following list of work evaluation system's was developed from information gath- 
ered during the conduct of this project and may not be complete. These systems 
have not been evaluated by CEC and no endorsement is implied. 
COATS (Comprehensive Occupational Assessment and Training System). PREP, Inc., 
1575 Parkway /^eni/e, Tr«nton, NJ 60607. The COATS work samples assess 
the Individual's Interest, perfomianee capability, and general behavior relative 
to various job sltuatlc^irthe work samples, derived from job analysis of occu- 
pations within tN? U^OE career clusters, approximate actual job environrrients 
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and simulate a complete range of work activities (i.e., physical movements, 
performance standards, etc.). 

JEVS WORK SAMPLES. Jewish Employment and Vocational Service, 1913 Walnut 
Street, Philadelphia, PA 10103. JEVS work samples contain activities in a simu- 
lated work setting that measure skills that make up the major part of actual jobs. 
The samples are in order of increasing complexity, and the results are inter- 
preted by "Worker Trait Croups" found in the D/cf/onary of Occupational 
Titles. The traits include such things as handling, sortina, filing^ and drafting. 

MACDONALD VOCATIONAL ^APACITY SCAl^ MacDonald Training^ Center 
Foundation, Re^arch Divisioil, 44^4 Tampa Bay Blvd., Tampa, FL 33614. The 
MacDonald Vtmfchal Capacity Scale (VCS) is a measuring device consisting 
©flight separate tests administered in an evaluation setting during a 2 week 
period. The main purpose of the VCS Is to predict the vocational potential of 
• retarded young adults. The eight factors tested are work habits, physical capac- 
ity, social maturity, general health, mamjaJ skills, arithmetic achievement, mo- 
tivation, and the ability to fbjlow instructions. 

MOVE (Multidimfensional Objective Vocational Evaluation). Hester Evaluation Sys- 
tem, Edward J. Hester, Ph.D., Business and Industrial Resources Specialist, 120 
South Ashland Blvd., Chicago, IL 60607. The MOVE is.a computerized method 
of measuring vocational abilities. The evaluation system of 32 tests uses a per- 
son's scores along with additional personal characteristics to detemiine how 
that individual's abilities r^te to the jobs listed In the Dictionary of Occupa- 
tional Titles. 

MCCARRON-DIAL WORK EVALUATION SYSTEM. Dr. Lawrence McCarron, De- 
IMftment of Psychology, Indiana State Uhiversity, Jem Haute, IN 47809. The 
purpose of the McCarron-Dial system is to determine the conect placement for 
mentally retarded individuals In prc^rams ranging from day car? to more re- 
sponsible positions in the community. 

M^:R0>T0WER. ICD Rehabilitation and Research Center, 340 East 24th Street New 
York, NY IQCIO. The Micro-Tower system of vocational evaluation contains 1 3 
work samples that measure aptitudes required for a range of unskilled and sem- 
iskilled j6bs. Perceptual motor skills used in graphic illustration, mail sorting, 
and ftling «re t^ted. Motor skills necessary for electronic connector assembly, 
biittie cappirig, or p^ ajp^d such perceptual skills as blueprint reading, 2ip 
'-. coiling, ai^ itscofd chkkii^ ii^n be evaluated. Numerical and verbal skills used 

^ in cqmputlni payrolls, miking change, taking messages, and understanding 
, want «|ft. af» measured, in addition, Micro-Tower uses group discussions, au- 

^ dioytiuii pmMmtajHonsi^OCCMpil^ and behavioraUnd attltu- 

dinaVaci^^ very comfireHenilye evatuationMicro-Tovver was designed for 
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SINGER VOCATIONAL EVALUATION SYSTEM. Singer Education Division, 3750 • 
Monroe Avenue, Rochester, 14603. The Singer system work oriented 
screening device designed t0 help students make sound vocational choices. The 
student uses typical tools to do representative tasks related to jobs in a number 
of areas such as basic tools, bench assembly, masonry, an^l cooking. 

TAP. T«l«nt Assessment Programs, 7015 Colby Avenue. Des Moines. Iowa 
50311. This system is composed of 10 tests designed to measure inherent 
attributes relating to work clusters in trade, industrial, technical, and 
professional technical lines of work; e.g. visualizing 3-dimensional 
assembly; discrimination of objects by size, shape, color, and touch; 
dexteHty in handling small and large materials without tools; dexterity 
In working with small and large tools; capacity to visualize flow paths 
as In electricity, electronics, heating, plumbing, traffic, surveying; and 
memory for structural detail. Time required -about two hours. 

TOWER (Testing, Orientation, and Work Evaluation In Rehabilitation). ICD Rehabil- 
itation and Research Center, 340 East 24th Street, New York, NY 10010. The 
Tower system is a battery of 1 10 work sample tests designed to measure skill, 
dexterity, aptitude, and potential to work in 14 broad occupational families 
(e.g., welding, lettering, machine shop, mail clerk, and workshop assembly). 

VALPAR COMPONENT WORK SAMPLE. Valpar Corjioration, 2701 East Thomas 
Road-Unit B. Phoenix, AE 85016. These work samples' measure traits related to 
success in occupations across a number of job families. The system Is keyed to 
the worker trait arrangements data in the Dictionary of Occupational Titles. The 
12* work samples cover such things as upper extremity range of motion, eye- 
hand-fbot coordination, size discrimination, and simulated assembly. 

WREST (WideKange Employment Sample Test). Guidance Associates of Delaware, 
Inc., 1526 Gilpin Avenue, Wilmington, DE 19806. The WREST contains 10 
work samples for upie with mentally retarded persons. Thef samples are repre- 
sentative of suohrsfteltered workshop activities as stapling, collating, and color 
and shade matching. ' 
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